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) eva&uatlcn of post secondtif Programs in July 1972, severalg?ears after

'tﬁe,tnree‘ptograms in cons deration had been established.
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iy -Foreword
/‘ 1]

%hé*U?iversity “of . Mlnnesota Research, Development and Demonstration’

“

N

' L *

Center, %n Educatlon\of Handlcapped CH}ldren became invplggd in the -

The charge

to- tbe Center was to develop, in cqpperation with the programs in ’ .

&

New Orlednp, St‘ Paul ,and Seattle, mechanisms by which to identify
;
tho%e components necessary fqf the development and maiutenance of success/f

ful postﬁsecondary vocational technical programg for, the hearing impaired

studentb. e ’ L - .

o
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A}
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by the” resu1CS of’ fhe evaluation. o
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¢ moncgraphs procuced as a result of an evaluation of ‘three federally _,
. £

- o o . P 2 ’
funded post-secondary yocational technicdl programs for deaf stu-
| e

dents. The programs are:

L

*

[ N -
¥ 3 i

. -

y e

1Y Delgado Community College -New Orleans, Louisiana; , ¢
2) Seattle Community College, Seattle, _Washington;
. 3) "Technical Vocatxonal Instltute, st.” Paul, Minnesota.

Monograph T, Post Secondary P:ggrams ;cr the Deaf: Introduction and

Overview, contains a complete description of the three programs.

The study was designed with the following objectives:

- (1) To provide developing post-secondary-programs .
. with guidelirfes for establishing programs for
. the deaf. - ) .
L -
‘% (2) To determine-as precisély as possible’ the hature ? .
of the three dwmonstration,proﬁect§ in relat FO: ;

v

ay Population QEKVEd .
’ . b) Courses. of study offered .
¢) Supportive services provided
. d) Cost of segyices , .

+

|
|
f
/

(3) To detérmine the effectiveness of the type of post-
secondary -programming offered by the three demon-
stration DrOJec*s in:

3n ﬂ) Course success '

b) Employment-success A }
¢).Aferition . 5
¢) Comparison of studen* and non-student success

»

{(4) To consider student characteristics in an attempt
- to derive implicatiops for specifie instructional
- © vecational procédures. <

"

!
The objectives may be seen as encompassing two components.

The {irst deals with the three existing federally funded demonstration

programs. Formative process evaluatidn was conducted as a means of

/
increasing the effectiveness of ongoing prog-ams. The final outcome

’

:f the project, based on the summative -evaluation of the demonstration

programs, Ls concerned with establishing guidelxneﬁ for new programs.

fn addition to program descriptibns, Monograph i

\

contains a

1]

=2

coaplete st dteﬁﬁﬁ?%%f the problem, review of the literature, and

summary of previous investigations on the vocational status of the,
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7 deaf. The series was developed to be read sequentially and the . [
, reader is advised to be familiar with the contents of Monograph 1 and II

before;readxng ‘the present report. ° o ‘ - ’

. , R .
: T e .

) ORGANILATION OF MONOCRAPH SERIES %,{ . -

Procedures are spelled out ia detall,lﬂ the approprlate sections.

Includzng the present report six monqgrapgs kave <been develnped
and comprise the total package. The monographs are as follows:

1 Intrgduction amd Overview .

11  Externnl View§' of Pcograms

III - Interpal Views of’ Pragrams
IV  Empirical Data Analysis . . )
Co v Follow QE.Data Analysis’ :

- VI Culdelines . :

is
- /

. * Monograph I: Introduction and Overview -
\ grap : .
/

This report is divided into the following categories:

1. Introduction and Statement of the Problem
2. Réview of the Literature , ‘

3.~ Program Descriptions

4. -Procedures . - R ’ . .

Monograph IT: 'External Views of Programs

Materlal in this: monograph is based gn results obtained by two

sets of interviews and two sets of questlonnaires as follows: ,

' 1. Interviews of Former Students Now Employed

. Interviews of Employeesg Supervisors '

. . Parent Questicnnaires 7
. Vocatlonal Rehabilltatlon Counselor Questionnaireif

R Ve

I For each category the results are treated separately for each
of the three programs (Delgado, Seattle, TVI) as well as on a
general ba31s across programs. The «same“procedure was followed

for all subsequent monographs.

Monograph III: Internal Views of Programs ‘ v

;  Material in this section is.based on interviews with the follow-
. o ing categories of respondents: i ' )
1. Current Student& .
2. Deaf Program Staff
a) Adminigtrators
b) Counselors
c) Preparatory Program Teachers
d) Interpreters
3. Technical Vocational Teachers—College Training
- staff. >

-~
Py

Q ‘ ‘ i . ,-3 ,’4
l;[ﬂl(; f. } L
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ﬂonogragh {V *Empirfcal Data Analysis.
Empirlcal data analysis was "onducted on two groups, Former
Students ard Cur;ent Suﬁdents‘ , ' : ’
?i 111 Former Students * .
. ct a)*Stanford Achievement Test N
e }b) General Aptitude Test-Battery - ’ |
- ;' c) IPAT : /' .
. d) Wechsler Adult Intelllgence Scale
. . . / v .
. 2. Current Students . ./ . ) N
— - a) Stanford Achievement Test - J ,
‘ b) Gerferal Aptitude Tnst Battery ‘
3 . . ¢) IPAT : ! ’ ‘ . \
« « = d) Wechsler Adult; Inrelligence ‘Scale - . —_
SN Y ‘
%onograph V: Folloy-up Data Analysis.
) The follow-up data.con31st &f infcrmation on former students
arranged in the follow1ng caueﬁo*les g
: I Are%s of Training s , ) ]
" 2. TFormer Stu@pnf,Scatus . .
-a) Graduates' . ‘ : 7
b) Goal Completions . i
¢) Withdrawals - N ‘| AN
3. Job Placement ) .
) 4, Geograpric Origin : ’

’ . -

Monograph VI: Guidelines and Summary. '

7
This nonograph/prov1des guidelines for the development and

monitoring of effective vocational technical programs for the deaf

within ongoing programs for heaning students: A summary of the

. complete s;udg/is also provid?d.

.

i

Presentation of Internal Views

Inteyéal views of the programs were gathered from six sources:
deaf stuéents, preparatory teachers, %rogram counselors, regulqr‘, A
¢lass téachers, interpreters, and the administrator from each of
the ﬁﬁree programs;€or‘%he deaf. As will be seen in the report,

cach categolry. represents a different perquctva toward each of the
% programs and each provldes unxqua}insz.ghtst In the authors' oplnion,

in the aggregate they,provid; a mechanism for evaluation of the
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’ METHODS AND, PROCEDURES .

Interviews: Students, Program Staff and'Techﬁical/Vocational
Instructor:®
Data were garlhiered from student. program staff and technical/

{ vocational .tors by means of personal interviews. Three inter-

m“M'_«_,/

viewers inte 1iewed 76 currentv students, 9 preparatory program
N teachers, -8 program counselors, ;7 technical/vocational instructors,
31 interpreters, and 3 program administrators. Interview forms
were develoned through discussion amonc members of the reseérch team
during the winter of 1972-73,
= The young deaf adult interview form was the same form used to
. interview former students now employed (Appendix A). Four sections
z\\w/’“ of the form appropriate to the gituation of current students were
used: ) -

1 Vital information

V  Aspirations

VI Students “
VII Satisfaction with Training

! B

The interview form was designed to elicit information on student
aspirations, plans upon leaving,school, and satisfaction with training.
The preparatory program teacher interview form (Appendix B)

_consisted of eight pages containing the following sections:-

N \{\ General Information
- 1™ Education
11X Employment
v Communication and Interaction with Students
Y Subject Comprehension
VI Teacher/Interpreter Interaction .

VIi  TeacHer/Counselor Interaction
. : VILT Teacher/Administrator Interaction : .
IX | General Information About the Preparatory Program

X Additional Comments
; : ) /

The form was designed to elicit general information on program staff
interaction and specific information on the status and/contributions
of the preparatory proggams to the resgpective programé.

%he program counselor interview form {Appendix C) consisted of

12 pages containing the following sections:

. _




% )
i General Information
II Education
I11 Employment
IV  Referral Procedures

- . .

v Student Placement within the Program \
VI Communication with Students
VII Interaction with Students
VIII Interaction with Parents o
I¥+ Interaction with Preparatory Program Teachers
X - Interaction with Technical/V ational Teachers -«
’ . XI Interactdon with Interpreters™
/ " XI1 Interaction with Administrators

XIII, Student Placement

XIV VWithdrawals

XV Follow-Up ) -

XVI Additional Comments ’

XVII School Relations ‘
The form was designed'to elicit general ;nforﬁéﬁion on program staff
interaction and specific information on the role of the counselor in
preparlng students fer training and employment:.

The techn1cal/vocat10nal teacher interview form (Appendix D) con~

sisted of six pages containing the following sectionms:

I General Information
1T  Employment
I1I Communicaticu and Interaction
[V Subject Comprehension
: v Teacher/Interpreter Interaction
vl Teacher/Counselor Interaction
VII Teacher/Administrator Interaction
VIII Additional Comments

' The form was designed to elicit information on teachers' views of
deaf student capabilities and their interaction with hearing students
and feacherg in the technical/vocational classroom.

The interpreter interview form (Appendix E) consisted of 8 pages
}jg containing the following sections:

I General Information
II  Education
11T Communication and Interaction
IV Interpreting Skills
v Subject Comprehension
“VI  Interpreter/Teacher Interaction .
VII Interpreter/Counselor Interaction
VIII Interpreter/Administrator Interaction
I¥  Additional Comments

-

'fmz’m‘*
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Aruitoxt provided by Eic:

«

The form was deSLgned to ellc*t information on deaf student performance
and interaction in Lht ‘hearing classroom, the 1nte*preter s role in

communlcatlon among "deaf students, hearing students and teachers,

and interpreter assessment of overail, communication between deaf

students and others. .
¥ !

“The administrator interview form (Appendix F) consisted of 15

pages containing the following sections: =
1 General Information '
I1 Education ¥ a ’
. ITI  Frevious Employment )
k IV " Current Employment ,
v Student Recruitment )
VI Admissions

VIT Student Financial qupport
VIIT Medical Services

1X Preparatory Progrom 4
X Student Placement within tne Program
X1 Communitation and Interaction with atudents
i1 Interaction with Parenr i,
i XITT Administrator/Counselor Interaction .
e XIV  Administrator/Preparatcry Program Teacher Interaction
’ X Administrator/Technical Vocational Teacher Interactlon

XVT Administrator/Interpreter Interaction
XVII Staff Recruitment

XVIII Student Placement ‘
XVIV Withdrawals _ c

XX Follow-Up - s,
ZXI  Deaf Program Costs ) : &
| XXII The Program within the School ' L
' £XITI Professional Organization Membership «

.

N '-.5

fnc forpy was designed to elicit information concerning ovenail provran
&

functiening, dmmlnlqtrator/staff/studeﬂr 1nreract10ni”and program

' ( N ~ f $

direction. N . . > .
. . 4 '. o . .
Sample. Selection of current students fof*imterwiewing was based
P4 R T
upon the availability of complete data on the fojioglng test measures:

Stanford Achievement Test o , .
General Aptitude Test Battery (GATB) -
"g' Score of GATB

kech&ler Adult Intelligence Scale ' o

Moores Cloze Test ) . P L

LwewLy—agven students were interviewed at Deigado, 28 at Seattle, and b

PRV

21 oat St. Paul TVIE. !




e

. Interviewing of technical/vocational instructors was based upon
the presence of deaf students within their c¢lassreoms. Since time
. limitations prevénted the interviewing of all teaclers, it was de-

cided to 1nterv1ew approximately 25 1nstructors at each school.

TWEnty—seven teacherg’wefe interv1ewed at Delgadoi 25 at Seattle, b 3

and 25 at T"I

The small %umber of individuals on program atuffs made it possi-
ble roolnterv1ew nearly everyone within the allotted time period.-

In some cases, illness or absence prevented the interview1ng of e

*

interpreters. All administrators, cuunselors, and preparatory program

teachers @ere interviewed.

t . . -

Data collection. Interviewing at the Delgado program began

April 23, 1973 and wee completed within a two-week period. Inter- )
viewing at the Seattle program began May 14, 1973 and was completed
within a two-week period. . Interviewing of current students at the TVI
program was compléted in March, 1973 because of the proximiiy of the 5
program to researchers. Staff members, and technical/vocatlonal
teaci . rs at TVI were interviewed during the first week of Jnne, 1673.

Treatment of Data. The data collected and prééented here are

of two types: quantitative and qualitative. Quantitative data refer

"to' data coded for tabulation and. reporting Qualitative data refer

-

' to anecdotal informatlon gathered

U .
Interviéws of Students, Program Staff and Technical/Vocational InStructors.

) Interview procedure was identdcal in all cases. The interviewee was
flrst informed of the interviewer's name and that he was from the
Unxversity of Mlgnesota RD&D Center. The purpose of the visit was
then expldlned——that the Center wasg ccnducting an evaluation o\%%he
) model post—secondafy programs for the deaf and desired information ‘and

1/ ‘ﬁ opinions regarding program training and functioning The interviewée

uas informed that a11§5g5ponses oh;alned would be considered confiden~

tial and that, once the form was completed he was welcome to read it

— - and make any changes- and/or corrections he wished. The interviewee

zas also 1nforn§d that he was under no obligation to provide informa—

*tzon and did not have to submit to the interview if he did not wish to.-
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Students .
Vital Data. The interview sample consisted of 43 males and 33
females currently attending one of the three model post-secondary
programs for the hearing-impaired. Th& age range was from 18 to#29
years with a mean of- 22 47 year ‘ Two students were*ng;ried and )
had no qplldren. Both Spouses weré deaf. Of¢the 74 single students,
©5 were engaged, 12 were gping ";gady, 47 Were “neither engaged ner
. going ateadv, and 10 gaVe no respohse. - " by
) ‘Data on the hearing status of the students were” collected fram,d;
Erle d..ta folders . The data, however, wgge inconsistent, anﬁ itggas
%ot possible to obt&;n accurate\eetimateé of hearing losges. Hearing
1osses appeared to range from hard-of- hearlng to-gxofound. Most i‘

v

1nterv1eg§ﬁ‘cénducted in the mode Of communicabion desired by the

' i

1ntervufwees were accomplished through a cémbination of speech,

speerhreadlng, "sign language and fingerSpelllng. . ¢ LT

&2

3

Asglrations. Current students were asked what job they would
like ien years iito the futurgeand whether or not they ;houghg\;hey
would have tnat job. Of the occupations lig%gﬁL(Table l), only ) )
six coh}d be con51dered outside the realm of pOet—secendar¥ course ( :
ofreringe——teacher, teacher of the deaf, counselor for‘gf\'deaf )
sotiéi worker/psycholegist for the deaf, and housewife§ Thlrty»seven
ogg%he 76 1nterv1ewees believed they would have the jOb they wanted

1

8 were n?gsure, 11 gave no response, aﬁd%\one said th would not

héﬁe_the_ they wanted. :Most frequent choices of- occupaeions i
H
among males were: graphic %ﬁts/prlntlng (12) awnd cabinetaaking; #
ég carpentry:(6). Most frequen% choice among the, females was general N

office practice (20) whi%g-includes keypunchlng,g e;agk\tggigt, of‘ice
machines, etc, Fifty-two of 76 students thought fhat mote%train-ng

~

~

z,

'Xeuld be required for tHeir future occupation. L

.M’m

!

<\ ' Program and Tralning Of the 76 studggt, interviewed, 52 pre--\i3

%rred to attend school with both hggrlng and hearing—impaired peeES.

Fourteen Sald it made no difference to them 216 preferred deaf peexeg 1€<
. s ! . .
‘and none preferred hearing peers’only. A . )
5 - ’ A
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i ! A Table l
» , é ' )
= Ocuzpatioxﬂ...c'mren'; Students,msire 10 Years from Present
DELCADO - SEAITLE . o+ - mLo
Occupation ' Numper Occupation ‘ "Number | Occupati
\ ' H
Doesn't know v 3 r “General offlce practi*ce ({clerk General
Keypuncher - 3 . typist,” Keypunch, etc ) P (busi
Cabinetmaking/caryp :ntry 3 Undecided . 3 keypu
Drafting = 2 Carpentry/marine carpentry 3 Don't kn
- Printer S22 Welder - - y 2 .| Tool and
| Post office lbtter sorting’ ‘Baker S 1 Housewif
&5 machine operator ., 2 . . Mechanic or pgst office worker 1 Factory,
. - Photography % .2 Horolégist . 1 or ho
el %e;;ETal fol(‘e practice o 2 \iedlcal lab technology B ¢ Farmer o
T“ N :I‘ea r.t JERURE § “Teacher of .the deaf ’ AR | Offset p
flectriciin 5 71 Cosmetologythairdresser oyl Printing
Fashiion design ’ R A Welding or machine é-i;op operator =1 Gfaphic
Cooking™ | . s 1 . Rh®tography ls- FElectro-
Coy 1erc1af artist - : 1 é Designing and draftlng/sculpturo Iz, " nolog
Df/gnﬁe machines 1 - ) Gidpary work - ~ & 1 - appli
dta procéssing 1 Printing ) o7 1> Y Refriger
® . "Computer prograumer 1 Counselor for thZydeaf * % Sheet me
Commercial arts and crafts s ° L Lithography/graphic production Lo ¥
(pottery, etc.) 1 Social worknr/psy«,hologlst for o 55
e Business a;xma,nlstratmn . the deaf, mé éf \%‘s :;. .
: L,aw enforcement 1 Chemistry Iab techrrfcian T b,
Dffset and photography - - Own trailer building ‘shop or work C;/g 4 .
+~ = printing 1 for commercial truck company _1° {
. N . " Diesel methanic 4 *
' ~—— ' s ! vy 7
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Occupation

|
t
{
i
|
]

Number
3
1
ntry - 3
2
' 2
sorting
2
2
tice 2
1
1
: 1
1
) 1
1.
i
"1
crafts
1
tion 1
1
phy
' 1

.

/e Table 1 ! B -
Mf—' k1
Current Students Desire 10 Years from Present )

- mTe e e s e . C e e
Sr‘ATm VI, o, )
Dccupation Number | Occupation Number
General office practice (clerk General office practice’
typist, keypunch, etc.) 4 (business machines,
Undecided . 3 “*keypunch, typing) 7
Carpeptry/marine carpentry 3 Don't know T 3
Welder 2 Tool and die making 2
Baker 1 Housewife . 1
Mechanic or pest office worker 1 Factory, assembly, office,
Horologist 1 or hospital work . 1
Medical lab® technology 1 Farmer or printer 1
Teacher of the deaf ) 1 1 Of fset printing 1
Cosma@ology]halrdresser ' ; 1 Printing or photography 1
: Welding or machine shop gperator b Graphic arts work 1
i Photography T Electro-mechanical tech~
Designing and drgftlng/sculpture 1 | ‘nodogy——electrical
Library work | , - , appliante serviceman 1
s, Printing 1 Refrigeration serviceman 1
% Counselor for the deaf 1 ‘| Sheet metal yorker; 1
Lithography/graphic production © 1
Social worker/psychologlst for
the deaf 1
Chemistry lab technician 1 .
Own trailer buildifig shop or work .
for commercial truck company 1 | N
% Diesel mechanic ) 1 % A . .
-
f’}‘}’i_?, =
- 4 . ; . .
& {és
‘ % .o w0 Ao
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. Those who preferred both heariné ‘and deaf peers gave a variety
of reasons for their opinions, among the most common bt hich»mer%:
1) hearing students can help the deaf to better epmmuniczéiba,
",2) .hearing studepts can aid the deaf ‘student wi;h:class work; 3) it
' fgives deaf stude;ts a chance to learn interpersonal .skills with‘
hearingéstudents-that will be necessary on‘the j%b-end outéiée the.
school. ° -
> Those who preéerred to attend school with deaf students typi~‘
cally stafed that it was easier to communicate with &eaf students
and dszlcult to communicate with the hearing.
Those to whom it made no -difference generally gave responses .

?yat mentioned such aspects as 1) communicatxng and gutting dlong

T of

with both kinds of people and 2) eve?ybody is equal. . 5ﬁ
Appendix G (Tables 21, 22, and 23) provides a complete\;isting of
" students' reasons for their preference of peers.: '
Inlervlewees were esked the question: 'Do you like the ideafcf\
a technical and vocational school for young hearing—impaired peopl
who do not go to a school such as Gallaudet?" Of the 76 stu&enps;g
57 liked the-idea of such programg; 16 were not sure; and three dis-
approved. | : ) " i
Responses from those who approved og the ptograms generally
mentioned: 1) the:programs provide the training necessafy to obteih
employment; 2) the programs provide the staff (intefpzeters, tutors,
etc.) necessary to help the deaf student; and 3) Gallaudet,dees ndt
provide the type of training the pest—s?condary programs provide J
(Appendix G, Table 24). N
Of the three students who did not approve of the concept of

2 ' T

technicafl/vocational programs for the hearing- impagred two mentioned
that Gallaudet had more majors, and one liked the idea of the programs
only if. the teachers were deaf too. S . éu

Of the current «tudents, 67 indicated they wele qatisfied with
their training; e%ght eaid they were not s§tisfied,§a?d one, had . |

mixed feelings (Responses of those dissatisfied are @resented in ¥
Appendix G, Table 25),. : ' /




3

| - 13
Students’ Plans Upon Leaving School. A}moét 1/4 of the_students

reported pléns to go on to college upon leaving school (Table 2),
a surprisingly lgrée proportion, given the stated goals of the pro- -
grams. For those planning to go diréctfy to.work, the types of-posgr

. tion desired (Appendix G, Table 26) were similar to the types of

+ .

training offered in the programs. ' Cs
r e — - e eme - ? i / ) ' - -

Table 2. Current Students' Plans Upon Leaving/SCQPOI

’ Delgado Seattle VI TotaL/ R
Go to work 8 . 19 17 4 57.90 -

Go to college - 10 6 2 8 23.68
Undecided .9 1 2 12 15.79
Other ) .0 o2 0 / 2 . 2.63

No response Q 0 0 0 0.00

" Total : 27 28 21 7 76 100.00% '
s / ’
- t" L]

Intervieweas were asked what jobs t?éy héd held.previous te
" and duriné attendance at one of the pro/}ams. Jobs most commonly ! ’
. held prpepdifo, Table 273 included{' janitorial (7), dishwasher
. (5{T'§leriéal w%§kk(6), énd print%ng (4). Fifty-one of 76 students -. .
had held part-tfme or summerxempqumept; 20 had not; 1 gave no

responss; and 4khad held full-time jcbs.

Preparatory Teachers : :

-
Y

.+  General Information. Nine preparatory program teachers were

it

intervieﬁed, tgfee at each program. One individual in the Delgade

5

program acted as preparatory program administrator; answers con-
# I

o

cerning his preparatcry.program‘functions will be found in‘this
section. Seven of  the, nine teachers were hearing,with Seattle and
TVI each héving one ?éaf teacher. QCourses taught by .the preparatory
. program teachers aré designéd to teach the basic skillé necessary
R ‘for the;deaf‘studeﬁt's survival in a technicak/ﬁocatioﬁal eqyironmgntﬁg

-

Courses taught if each program are listed in Table 3. .
Educations; A1l nine %eachers had received Bachelor‘'s degrees -

and three had earned Master's degrees (Table 4). . Three teachers had

acquired interpreting and‘commuﬁicatiod sktlls at a school for the deaf; .

« . two had acquired them on the job; two had acquired them'in formal

y 3 . ! 3

¥ '
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‘E"ré‘ ,g ¥

L
-
~




7

% )

; . 14

SEttingS-(college and speech and hearing-center); and one had learned

‘through his family

Employment. Eight individuals had had axperience working with
the deaf before their current employment, and six had experf%nce in
teaching the deaf before current employment. Experience rehged from
formal (rehabilitation work, teaching, interpreting) to informal

(Sunday school, 5ummér camps, offices in organizations for the deaf).

(Table 5). Five of the preparatory program teachers also had exper—

jence teaching other than deaf Students (Table 6).

- Most of the teachers became aware of the availability of their

éresent position through the program administrator who, in moét

cases, initiated the contact. Stated requirements for the preparatory

teacher positions are reported in Table 7. .

Communication and Interaction with Students. *The preparatory

pfogram teachers reported the use of multiple modes of communication
with the deaf students in their classes. All the teachers used speech
and speechreadlng and fingerspelling, eight used sign language, seven
used gestures, 51x used eriting, and two used other means such as
sketches, diagrams, and audio-visual aids. Eight of the teachers
thought they communicated adequately with between 90 and 1002 of the
deaf students, one indicated a percentage of between 75 and- 80%. Six
of the nine teachers felt they understood most of the deaf students'
communication, and three thought they understood all their communica-
tion. In terms of ‘speech alone, five of the nine teachers felt they
understood most of the deaf students' speech. Two understood some

of 1t; L understood all of it; and 1 gavegno regponse.

When asked what they considered to be their strengths in cémmuni-
cating with the deaf, the teachers mentioned empathy, good rapport
patleqce in communicatlon, interest in the deaf, able to get*&cross
any type of message with any type of communication, gesturing comes
naturally. liking to talk with people, knowledge of sign language

and Ameqlan, able to understand deaf student’s message and able to

’ explain things at different ievels. Teachers considered their weak-

nesses In comﬁunication to be: not-able to understand 100% of what

student says; not enough control of signing and‘fingerspélling
E

o ’ T,

L™

-
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A e




Table 3 !

Subjects Taugnt by the Preparatory Program Teachers

Pﬁoéram

Delgado: 1. English and Sign Language
: .~ 2. Vocational Survey (assessment for prepartory training--
: printing, woodworking, welding, drafting)

e

3. Preparatory Program administrator
Seattle: 1. Reading
' 2. Math : [
3. Vocational/technical language ' -
TVL: 1. Communication~Reading;, Personal Management, Family Lifey
English
2. Math, Pre—Physics (Formulas), team teaching seminar—--
. Personal Management II.
. i 2 3, Communication and Science ¢ .
oo
Table 4
- Fducational Levels of Preparatory Teachers
' Program Bachelor’s Degree Master's Degree
Delgado ) ! _
1 ) Industrial Education’ Guidance & Counseling .
2 English Education ’
3 Business Education & Educational Administration
s , Speech- . ’
Seattle _
1 ' English . Administrative Supervision)
. - ) (one year coursework in
' ‘ deaf education)
2 Liberal Arts ‘
3 Electrical Engineering .
VI v
1 English ) ’
2 . i . Chemistry ¢
3 History, Deaf Education *
> .
& . +
=y 24 *
= ’ s N
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’ ’ : H : © Table 5 - .

3 ‘ 3 f v
' Preparatory Teachers' Experience w1th the Deaf Prlor to (erent Emplcym

#

e

T
t ’ P

e

Program Work . Teachlng . .
. ———— £ -
1o ' . : L ) % .
Delgado 1) 5 years,expérience with#nultiply handi- i 1) none
capped in rehabilitation center. i 2) rehabilitation center
. 2). teaching night adult educatlon course 3) noc résponse :
: s »  for the deaf; done redearch on sign lang~ - M
: uage collecting information for pilot . ‘ , B
) / study; helped to establish parents organ~ ) ' .
R T ization to get classes for deaf children . ) \‘
. in the area; interpret for churcn groups oo N
o and other’ functions. .
3) rehabilitation center ‘work. Y )
. g, Seattle 1) none | 1) substituting in publi
: . . 2) 2 years as a houseparent and playground . l 1 summer's” substituti
f; director at school for the deaf; printing ', speech center as téaﬁ
3 . and linotype instructor”at ‘School for- the in deaf adult service
0 H deaf; academlc.teacher and piintlng in~ 2) academic teacher ané
. jég struetor at school for the deaf; graphic school for the deaf f
' o ) artd instructor, school for thé deaf. - ’ ing and linotype inst
‘ i 3) full-time interpreter.at university for the deaf for 13 jéars
: . 3 years; full time interpr tet in. proi ' " and printing ingtruct
| gram for 3 years‘ PN .. , deaf for 1 yeaf, grap
: ’ . ) 0 for 4 years at schoal
. ! 4 ' . . i 3) none . . , .
3 . § T - . - f !j
TVI 1) .officer in many .different organizations - 1) 3 years tedching at &
- fdr the deaf; thé deaf ¢ome to me for 4 summer camps.
help withitheir problems. . 2) 2 years-éeaching at s
2) dean of’ students for 1 year at school ' 1 summet and 1 fall s
. . for the dea;, prdincipal for 2:years , the dgéf
T ' at school for the deaf~ R 3) none;
\ " -y 3) deaf relatives; teach Sunday. School L ,
g to deaf children, summer camps, ) L Y : o
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years experiente with “ulglgly handi-
capped in re%a%&izt&{zon ‘center,
t€§€§;1g n-gag adult education course
‘the deaf;: done research on sign lang—~ |
a—ge,csiieLQ ng information for pilor
study; helped to establish parenfs organ-
Hzatlon to get azaase%,ﬁor deaf children
Hn ﬁhe ,area; ‘nterpret forgchhrch groups
and other fur nctions. S .
rehab{litasion center work. . Ty

"

-
i
i

-a ]

*

" . v

<

one
2- years as a houseparent and playground
directsr at school for* the deaf; printing
Jdinotype instructor et school for the -
feaf acaéeﬁic teacher aﬁd\prlntlng in~
structor at school -for .the Jdeaf; grgphic
Brts instructex, school for the deaf.
full-time interpreter at university for
3 ‘vears; full time 1nterpreter in pro-

gram for 3 years.
2

T

H

m

. |
- . , .

sffieef in maxy éiggerent ongan:zatlons -
for the deaf; the deaf come to me for
elp with their prcblems. .
dean of studenss for 1 year at school

gfv ﬁeahnersr%?perle 1ce w1th the Deaf Prior td. Current Employment

B T

) l)‘bubcritutlno in/éublic elementary schools,

2 —

< g

Tea%hing

[~

15 nong
2Y rehabilitation cénter work
3) no response

. -~

-

m,
. ff

5.

1 summer's substitution at hearing and
speech center as teacher and social worker
. in deaf adult services.
2) academic teacher and athletic work at
. school for the deaf for-one year; print-
ing .and linotype instrflictor at school for
the-deaf for, 13 vears; academic teacher
and printing instructor at school for the
deaf for 1 year; graphic arts instructor
for 4 vears at school ior the deaf
3): none . i
| , S
1) 3 years teaching at sthbol for the deaf;
sunmer camps.
2) 2 years teaching at’ school for the deaf;
l.summer and 1 fall session at school for

-

* s

»

ERI !
" T

8
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for the deaf principal for 2.years T 5 ‘the deaf. -,
at school for ¢he deaf. ™ L 3\_3) nong )
Qeaf relatives; teacl Sunday School % ) . by
ko deaf children, sumper camps. ™~ | ; g E .
~ e - /
a - . A X

. . - e




Preparatory leachers' Teaching Lxperience with

Table 6 *

.

\
Ludenta DLher than Deaf Stud

[T i — e = = ———— = =

— "

r

Taught sign language to hearing people for 1 year.
Taught 1 1/2 years with Veterans Administration as manual arts
and at rehabilitation center Ffor 3 years; belpad handlcapped
tric patients Ef;regaln manual skills.

3) no response

[ SV S
RN

1) one year teachimg 4th grade hearing children. :
2) none .
.3) none ' :

, -
. i
%

L9

1) none

2) 5 years teaching hearing students; 1 semester teaching night s
and 1 quarter of day school,

“~$)~Teach photography to hearing students -every spriug quarter at

| " .
% frongi
I il
. . Delgado
* 1
!
]
4 !
- i
' &=
i Seattle
. !
i
¥ ; "
™I
/
\

s .
?

] ¥ 13

T ML
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Table 6 _ E .
- !

atory Teachers' Teaching Experience with Students Other than Deaf Students

a2 _— e w— = - — -

-

.

1) Taught sign language to hearing -people for 1'year.

2y Taught 1 1/2 years with Veteran§>ﬁdminiscration as manual 2rts therapist
and at rehabilitation center for 3 years; helped handicapped, and psychia-
tric patients to regain manual skills.

3) no response

1) one year teaching 4th grade hearing children. . ’ ..
2) none g . . ) . .

3) none N

1) none ' -

2) 5 years teaching hearingéstudents; 1 semester teaching night school at TVI
and 1 quarter of day scheol.
3) Teach photography to hearing students every spring quarter at TVI.

» =z

Q L . . ’ R
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Stated Requirements for Acqulsltlon of Preparatory Leacher Positio

[

4 — = e w———

s " Table 7

T

! Program

bDelgado

Seattle

VI

D
2)
3)
D
2)
3)

1)

3)

N = % N £

a.number of years experience in education and rehabilitation
specifically to the deaf; vocational evaluation experience.
bachelors degree; communication skills (signs & fingerspelli
of industrial or vocatiomal survey arts. '
bachelors degree i: English or related, area and manual commu

fiLst came ss a tutor; thenabout 9 months later began teachi
time. -

bachelor of arts degree; five years experience in teaching t
ficiency in sign language.

bachelor's degree, communication skills (signs)

3 years teaching experience; knowledge of communication skil
secondary aducation. - .
teaching certificate, vocational certificate, experience in

deaf, total communicaticn skills. «;
Had to have more than 10~15 years of experience in a field o
chemistry and photography.

)
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Tabie 7 ) . 7(_h ‘ ’ ) : . -

Srated Requirements for Acquisltlon of Preparatory Teacher T’osz.t:mn

e e m—— o+ — v — e m e e e —
T
-

-
z

%

L . - ' . -~

"

s 1) a number of years experience in education,and rnhabllltat;pn w1th servrce
specifically to the ‘deaf; vocational evzluation expariencei
2) bachelors degree; communlcationqskllls (signs & flngprspel 1ng) knowledge
of industrial or vocational survey arts. ’
3 bachelors degree in Engllsh or 'related area and manual communlcatlon s&ills.

-~

1) fir<t came as a tutor then about 9 months 1ater began teaching‘math full—
tima, - -
2) bachelor of- arts degree; five years experlence in teach ng the deaf; pro-
- ficiency in sign language, . N
3) bacheler's degree, communlcatlon akllls (signs)

1) 3 years teacling experlence'sknowledge of communlcatlon skil1s, degree in

. secondary education. - . s
.2) teaching certificate; vocatid al«certiflcate, experlence in teaching the
’ deaf, total communication skills. .ot
3) Had to have more than 10-15 years of- eyperlence in a field other than teaching
cheristry and photcgraphy .
‘ },"" » T .
¢ t
.
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N ' 4 .
ability; difficulty in communicating wi%n students with little: hear~
ing and few signing skills; difficulty wirh receptl%e communication;
and lack oﬂ.hearing -~
i iz B .
. Seven of the nine preparatory program teachers rated themselves : N
s as Eige}lent or above average tearthers of the deaf (Table»S) When ‘ ’

as&gd whas they considered to be their strengths in teaching the deaf,

- v -y

- - Fe - i -ﬁ
‘ A Table-8 X
Preparatory Teachers' Rating of Self as Teacher of the Deaf ? ]
2 " ) . ) ﬁjﬁ ! ~e>. ' v f
’ .. 7, Delgido  Seattie. IVI® Total o
Excellent 'p [ 0 2 o2 .
c X Above average 1 3., 1 5 .
}w_ﬂ,,ﬂ% Average - 1 0 0 i

| Below average \ 0 "0 0 ¢ -
' No response 1 C 0 1°

.
R ‘ T e

the teachers tended to center on-such aspects as knowledge of subject

% 5

2

matter, abxfity to get subject matter dcross, positiveFﬂttitude akout
( deafness, knowledg of deaf peopl®, and willingness to. a&apt methods
~and contene to fit the students. Weaknesses mentioned were lack in
° # communication skills and lack of formal teacﬁer training. '

LI 4

Seven of eight nreparatory teachers respanded that the deaf

o o

students brought their problems to them$ One gave" noereSponse. , -
Academic problems most friguently brought to thexteachers generally

-concerned language (English and‘reaging)‘end,math, Six of the eight

it

teachers sajd that deaf students _sometimes brought family problems
to theugand;that these problems generally involved 1ack of communi- .
catlon‘%etween parents and students (parents not understanding,
money mlsunderstandings, conflict about major area of gtudy). Social
problems mentioned vere with drugs, inability to gef along with
another -deaf individual, sex problems (boy/girl relations, sex infor-
nation), automobile proplems (license, accidents’, insurance), and

. money problems Other problems included difficulties with Vocational

l Rehabilitation, academic or 'vocational problems, personality conflicts,

medical and finance problems, and housing difficulties. Most teachers .
(79 indicated they- referred such problems to the program counselors

L] ™
. g\; é

+
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_1f the prghlem was not easily solved or not of an extremely personal

&

nature. = * s

The peeparatory teachers were asked if .they felg the deaf stu- =~

dents understood the subject matter adequately. Responses were mixed \

with four sayipg they did understand; two that they did not; two saylné‘it

depended on the individual and the subject matter; and one gave no
response. Those who felt the deaf students did not understand’ reported
the qe;f student has”np concept of what the world of work is like and
has no idea why different subjects will lead to a future ;ob; deaf
students do not understand when in a regular class and that is why ..
they need preparatory classes; and there is d need for_“hands—on"
instruction’ rather than teﬁtbook Preparation.

=
« Teacher Interaction with Other Staff. Most teachers met on a

daily basis with the interpreters in an informal manner to discusgs-the
students' performance in class, to solicit information about student
problems, to discuss aspects (vocabulary, signs) of a particular area,
and to discover the expectation levels. interpreters generally cofi-
tacted the teachers to inform them about particular student problems
and progress and to discuss general aspects of deafness. Improvements

Suggested by the teachers centered “om: 1) having 4nterpreters
function a150 as tutors and naving the Iinterpreter stay within a few

'selected areas; 2) hayving a formal meeting schedule to discuss student

problems; and 3) haviné"the teacher be more aware of the interpreter's
function.and seeking out the‘interpreterxmore of ten.

Six reported that ‘counselors, and teachers generally met on a daily
basis;,altboughltwo teachers indicated they met upon request, and oneg
gave no response. Only the TVI staff heid formal meetings on a Fegular
schedule. Diseussionszduring these meetings concerned individual
students. Informal meetings between the teachers and the counselors
had the purpose of discuseing student needs and probleﬁs——peréonal
prcblems, medical needs, progress in class, clarification of student
obgectiyes, attendance problems, career choices, social problems,
family problems, and placement deciszgﬁ . The teachers were generaf%y

satiSEied with their interaction wit he counselors. Those who did

suggest improvements in the relationship cited the need for regularly . -

Wy,

i
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. scheduléd meetings to discuss the;students and make recommendationsy%

"/\%iv :

, the need for mere.counselors, and a desire to know more rapidly about
- 5
#

"job, placément.

x

~. The teachers indicated they conferred with their immediate super-
visors‘genepélly on'aiﬁéily vasis, although three said conferezge

s .

——""

w

\

wet oﬁ"a'beekly basis ;nd one indicated a bi-weekly format. Whena

d%‘ﬁ%

.asked how, frequently they conferred with other qdministrators durl
L . a school quarter, 'three teachers gave no response, two 1ndicated a .
weekly format, two said they met bi-weekly, one said they met ﬁ?on,

b request and one indicated they met rarely. Most meetings were *

»
s
L.

~ informal. Discussions between the.preparatory teacher aA& the ?mmed%ite
" suﬂerv1sor concerned student problems-(progress, artliude,“ A . oo
aLtendance, personal problems), anﬂ program problems (scheduilng, y
curriculum, policies, supplles and money) Admlnlstrators th ' :’ ’
, tgauhers conferred with other than the immedlate aupervisar wgr?vthi ' f_\
program directors, and, 1n TVI's case, the coordinator. of tgaéhﬂr é%‘% ’

’ tralnlng and the assistant principal. Discussions with theseladmlnisﬁ
trators concerned financing, curriculum, studept services, general
direction and purpose of the program, and aéaéemic and behavior prob-

,lems. 35ix of the nine teachers thought that administratorftéégher
interaction was fine as it was, two gave no response, and one suggested
a monthly schedule to discuss problems and to have a more structured
. ' . setting for in-service meetings. Eight teachersg fzlt the preparatory
program was beneficial to the deaf student, and one gave no regponse.
Respondents indicated generally that the entering student is not
ready for vocational education and that the preparatory program gives
him a chance to assess hik objectives and his future. Other benefits
cited included provision of a period of maturation, gives a rea’.stic
view of the work situation, provides 'an adequate background for student
to enter &ajor field, gives teacherg a chance to know the syudent,
the student is allowed to function in independent situations, and the
student gets a chance at job samol1ng
The preparatory teachers were also asked if the deaf students
felt the preparatory program was beneficial to them. Five teachers

sald the students thought the program was beneficial, one said they

3
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( y! the _student 3 had mixed reéstions. The teachers indicadfed that

---.,_~v

g\. hought }t was “not benefic1al, one gave no tespggse, and two said
ft«generally the sfudents realizeﬁ theﬂbenef*t of ‘the preparatorygclasses
. when they éntered into ﬁ%eir ma}or area of study. The one teacher
lndlcated the students,felt the prqgram was bofing and a waste of
tlme, did not meet their needs, and|expectatiogs, amd many times they #
- d1d not .get credit toward theiﬁ~%ducation&l ob;ectlveé.

- :
. . ' ", The pr:paratory tqachers were asked jto *state the goals of the ‘
' f si\preparétory program. Goals cited 1no[uded the,followipg generaI
- ;1hé aspects: *l)‘ toprepare the student fog college work (remedial - -
L work on laﬂguage, math readlng, j%b sampllng to-allow student to ;
\ ' )‘maye g realistic choice of area;;etc ). . 2} to help the student ) "’ ..

deflne his goals and test them; to develop independence’ for livlng,

to prov1de adjustment to a hearing school situatlcn\and to soclety

in general. 3)' to place the student in a job and provide him with 1

the gkills necessary to get that: job. When asked how theselgoals
“uere achievead, che teachers focused on the'following aspects' a) - :
“through job sampling and work exposure, b) the offering of courses ‘:
i math, regding, ‘and language’ to build a strong basic foundation;

¢) the buildlng of maturation tnrough role playing,-group discussion, v

contdct wfth otherhﬁéaf students, seminars,” letting the student . _ -

experiment, extra-curricular-activities, and exposure to the larger

hearing soclety. . ‘ ', ' — .

Suggested 1mprovements in the preparatory, programs included the ‘

following suggestions (see Appendlx H, Table,28 for final list of sug- Y
gegtions). At Delgado--restructuring of the program, at which point
recommendations could be made, and the. need for a low-level tralning pro~
gram for the deaf to assist those incap&ble 'ofsentering the curriculum.
At Seattle--a) need for two more prepargtory teachers and teacher aides
if the program expands, b) more math materials related to particular sub~"
ject area; lmprovement of job sampling, c) better organization and
definition of the curriculum. At St, Paul TVI--provide the Qtudent
with more vocational exploration and, if the money were.avallable, ¢
the addition of an evaluation center that would provide'che student

with "hands-on" experience for short term projects and allow super-

®
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vision and evaluation by an individual from the deaf program, ° :2 °
Additional Comments., Additional comments made by the prepéra—
toryﬁteachers may he found in Appendix H, Eablé 29. \
Counselors .t . L

General Information. Eight program counselors were interviewed, ,. .
7

seven of whom were hearing and one deaf. There vere six male and

two female counselors. The belgado and Seattle programs emplo"ea

three counselors each, and the St. Paul TVI program employed two.
Education. Five of eight counselors had masters degrees and

a Qixth was in process and six of the eight repofted one year or

more of counselor training (Table 9). Tnterpreting and ¢omhuhication

skills were acquired most ‘En the job. .
Employment. All coUnselors had had some experience,either in r

counseling or some other capacity, with the deaf prior to their

current employment (Table 10). Counseling experience ranged from’

two summers' work up to 20 years' experience. Only £wWo ccunselors

had had no experience, cther than counseling, with deaf in&lviduals

before; their present employment. All but two counselors had counseled

with otﬁer than deaf clients (Table 10). Counselors at Seattle and

VI became aware of* position availability through’ the effortq of

the program admlnlstrators, while those at Delgado were contacted by

' the program administrator, an offici;i at the Department of Health,

Fducation and Welfare, and by a Vocational Rehabilitation counselor.
Requirements for the position varied by program (Table 11).

Referral Procedures. Counselors from the three programs in-

formed .the following agencies and personnel of prograin opportun*tles
for deaf individua%s: residential, public high school, and post-
secondary schools serving deaf students;.rehabilitation, hearing and
speech, and welfare agencies; Vocational Rehabilitation personnel and
other counselors; igternational agencies; and judges and courts. “The
agencies and personnel were generally contacted by personal visits,
by phone, letter, anc brochgre, workshops, and recrulting tours.
Counselors received.inforﬁaCion about prospective students .from
parents, Vocational Rehabilitation counselors, residential and day

schools, community contacts, psychiatric referrals. Strengths of the
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. Educational Level and Training of Prégram Counselors
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P Q 5 N ! K
o r\*’ Program » ; Degrees | : L ’
Co . ’ P . = ’
. X o ‘chelar Master =~ ° .
e Delgado { Bachelar hel . ;%_,‘__.S._,____
) v B .- , . + = L . .
De}.gado 1 = Education . Administrative Educdcion
2 Sociology . Lo~ .
. 3 Industrial Arts \* Administration & Supervision
se  f Seattle 1 Religion; Counseling '
N . (in procéss) ‘ \
s - 2 Social Psychology. , . -Counseling (in process)
2T . . . 3  Education of Deaf ( , Guidance and Counseling
. . P o . . -
CTVL . ‘' 1 Social Science Rehabilitation Counseling
. 2. Psychology'. e Rehabilitation Counseling
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Table $

. . ‘ .
Educational Leyel and Training. of Program Counselors.

P N ey
- r - * . ! "
.Degrees - . Years of counsel-
. . i ainin
. - Bachelor - Master . ; ing tr &
E] - — -
1  Education Administrative Education ~ one year
2 Sociology ) : et ) none
3 “Industrial Arts 9 Administration ‘& Supervisgjion no response
. a o v |
1 Religion; Counseling ‘ ; . = one year -
. {in process) oo E ’ : .
2 Social Psychology Counseling (in process) ) two years
3  Education of Deaf Gyidance and Counseling more than 53 years
: Yraay
. . f
1 Sgeial Scidnce ~Rehabilitation Counseling [. two years . . _
2 . Psychology Rehabilitation-Counseling ‘ two years *
! -
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Table 10

na—

Prior Experience with the Deaf and Hearing

-

o1
d ) + DEAF
Program Counseling * Other .
Delgado ) X - '
1 None . ¢ |Had deaf clients as a voca- None
4 ' . tional evaluator
2 None Lived with deaf people since As a voc
) - . losing hearing'at age of 8 * ’
3 No response Over a period of ten years I No respo
) ' ‘ worked with ten to 15 hard |’
of hearing and deaf clients
in speech, s eechreading and o
writing
Seattle : . °, . ‘
1 Twenty years of community counsel- |Deaf foster child (3 years) Practic
ing--out of home doctor's office ) mdhthg
) and attorney's office Instit
-2 Four years of dormitory counseling [Minister's wife and interpre-_ | Heéaring
for the deaf at Oregon School for| ter (23 yrs.) and teacher family’
the Deaf . worked
* worked
, . behavi
. T ‘ ‘ counse
3 Three years of work-study in” Teaching at Moritana School for ) None
Montana; coordinator and hglf- the Deaf and Blind ’
time rehabilitation counséior | - .
at Montana School for the Deaf - ‘
' s'and Blind z i .
-ﬁ:{ -, [ - R
L, 1 Periodically, for two years in.a  |None - Five year
yehabilitation center . : Wwith e
2 Two summers of work counseling None Three yea
deaf high school studento at a wide ‘va
’ ‘2 rehabllltatﬂon center . )§§ rehabi}
. A e S
5 § o
. v N
- : gﬁ n

W
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*~ @ounselors' Prior Hxperience with thé Deaf and Hearing - "
R .
‘ DEAF ~ HEARING o .
ng o Other . - e
¥ -
‘ ' Had deaf clients as a,voca- None e .
Do ' tional evaluator ‘ . ‘ T )
- Lived with deaf. people since As a vocdtional evaluagor o
- ~  losing hearing at age of 8 . oA ;\R,
Over a period of ten years 1 C

worked with ten to 15 hard
. of hearing and deaf clients
in apeech,qqpeechrEadlng and
writing

No respoﬁée : ‘)

ears of commdnity.goun%el—
ouf, Dﬁ home, doetor's offlce
ttorney s orflce

ars ,of dormitory counaellvg
he deaf at Oregon School for
af - 7

N

-

ears of work-study in
n&; coordinator and half-

o

Deaf foster child (3 years)

. - \ L)

Minister's wife and interpre~
ter (23 yrs.) and teacher

. -

S

Teaching at Montana School for
the Deaf and Blind

”“*ct$cum exper;ence for six
months .at Oregon Correctional
"Ipstitution - ST

Hﬂaring clients in marriage and +
family counseling in the home; -
worked with family counseling;
worked at orthopedic hospital .

behavior selence div1sion in family
counsellng ,

Yo

N

-

Te Mg
~

None:

N

%ehabilita:ion‘counselor s : . Lo . %a
ntana School for the Deaf - 5 . -
1lind : o . - i

cally, :for two years in a None Five vears of experience with people
{litation center - with emotional problems

ers’ of work cofinseling None ; Three years of counseling with a

#igh school students at a
ilitation cenédr . .

-
L

wide variety ot clients at a& | §
peh%pilitation center T
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& . ¢ ‘ ‘
.2 . p?esent referral procedures employed%ﬁgzgzodsidered to be: At
o .  pel gado-- good lnformation going out, students must come in via —, %'
. . Vocat;cnal R€1ubllitat10n whose counselors know which people are
I,\ : suited ror the Delgado program, end personal contacts., At Seattie——
5" people know ag?ut'the program through pe;sonal contacts, workshops,

and séminavs; program contacts areas that prospective studen€s

2 LT
e would be —oming from; an open door policy in accepting students,
a wiltingness to work with students with problems tnat mlght

prohibit g§£*anCe into other schopla, and a develoggd rapport with

‘ ~\ referral people. At TVI-- knowledge of people in different programs RN
o on apersonal basis; procedure is built qround key people and . -

s

. \ . - N .
agencies that have knowledge of the program. . ,

<
e
/
-
g

. L . *

‘ Table 11~ . .
L . .-
i Stated Reauirements fer Acquisition of Counselor. Position
! .
!

o

T

Pelgado: =

i

1. Willing to transfer to Delgiggéggilling to work as liason
officer; willing to do evaluation work; Master™' s degree.

i
. : 2. Experience ia being able to work with deaf individuals. {
o f 3. ig stated requirements. s . ﬁ:“
- ‘ Seattle:™ o d 'fj
; " ‘ ” . st :
, 1. Working on a Bachelor of Arts degree; past wgrk experience ! >
T mostly. / '
2. Willingness to put in a lot of time counseling; commitment = >

to go back to scheol; willingness to make commitment to

students; profic1ency in manual communication; counseling

bk111§ -7 ;
3. Communication skills; ~exﬁ’?ien;e thh the deaf; Bachelor -

of Arts or Science degree; interest in vocational education.

i

-
4
-

. TVY s
iy *
‘ 1. Experience, in counseling and counseling with Qe people; N .
| ’ communication skills; certification in St. Pau%\ cation . .
| . system (included having a Master's degree). ‘ ; )
: ‘ 2. To get certifiied by St. Paul school system; work with students L
P " in [inding jobs and making occupational decisions and the P
. . - promise to learn how to effectively commugicate manually. l
; - - _ N B —— e e e » é
t & ) \ *
t 5
. ’ ’ 4z ;
% \ ;a s&g
Q / -
- ERIC , &
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Weaknesses of the referral procedures presently employed noted
by the couns%lqrﬁ were: Delgado-~"hit and miss," but no trouble in
spreadiég‘the word; student$ should not have to meet the requirements
of Vocational Rehabilitation--it is é contradiction to post-sdcondary
opportunities because others do not havg to come through Vocational
Rehabilitat&on, which should be thought of as a consumer source for
service and money. Seattle--people may look at\sbe Seattle program

as a "dumping ground" ‘becausa of open-doos‘pollcy, and shortage of

arstaff and funding prevents 1nformat10n from getting out. At TVI--

systematic co‘lection of data on students 1§ difficult and time-
consuming; need for:a better written descrlp fion of the progrém. A

list of weaknesses described By the counselors is prese#ited in
Appendix EJ Table 30, -

3,

Suggestions for improvement of referral p: .cesses ihcluded:

LN

Delgado«-%éagf members making contacts within the communiky, opening
1Qm15510ns to private schools for the deaf and day school programs,
and enougn_iunds to send people out to contaLt othe? schodls. Seattle--

-

none in tbe réferral procedure, but some in recruitment and\placement

procedure, TVI--requiring or effecting the cooperailon of the

referring school and rehabilitation agency .,

Student Placement within the Program. “Counselors reported that

test scores were used to place students in subject areas. Test
. ~

. . 3
measures employed by each school are presented in Table 12.

3 : ] - .

e e e e — o m————

Table 12 . - ‘
- Test Measures Utilized to Place Students
Program - Tests.Used - ;
bYelgado - - . Standard Achievement Test \s
‘Seattle : General Ap;itude Test Battery "L &

Stanford Achievement Test

Wechsler Adult Intellzgence Scale

VEPT . ' i
Strong Vocatlonal Interest Blank

TVI General Aptitude Test Battery

Wechsler Adult Intelligefice Scale
Minnesota Paper Form Beard !
Data Processing Aptitude Tes .
GATES Re:ding Readiness Iest

Standard Achievement Test

s
>

™
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Criteraa:?ther than test scores also varied by program and are listed

below:

Delgado: 1. Based on student interest, vocational survey class,
adjustment counseling (solidifying objectlives by"
meeting with counselors), preparatory math and

. English results. k
9

2, Based on personal interview as to what a student will
do and take during preparatory program and during
training, vocational survey course. Opinion of staff
at original staffing has a large bearing on where

. the student will go intd training.

3. A team approach. All members of the team interview

‘the . student individually, then sit down, talk about

1mpressions and make a decision from that.

Seattle: 1. Student/ interest and past experience and experience at
prograh in job sampling. '

Student interest, student's assessment of. own abilities, -

teacher's assessment based on job sampling, and, g1v1ﬂg ‘

the student information from which they can make thelru

own de01§10n‘

o

TVI: - 1. Student interest and teacher evaluation

Performance in program, performance in previous employ-
~ment and vocational training, vocational evaluations
. ) done at rehabilitation centers.

(%]

Strengths of the present placement procedures were considered to bhe ) .

the following: ' C}§
Delgado: 1. Detailed informatioﬁ }néorporaged-from preparatory program
. / results. -
- 2. Theoretically, it”s wonderful-~students get placed \\\
. ‘ according to interest, vocational survey class, and
: ' adjusting counseling.
., 3. Team ‘approach—-1if one staff member feels very strongly
N . about a student, the student is placed in the program.
o+ 1)
, 3 Seattle: 1. Student gets into an area where he wants to be and
b ' motivation is higher; there 1% a higher success ratio
if the student is 1interested.
Large amount of contact between student and professional.
staff; the student learns more abouL himself and his

(3%

. ‘ capabilities. P
3., Student involvement in evaluation of own skills and
' " potential plus job sampling. E
TVI: 1. Knowladge of the different programs within the school

and close relationship with the staff within the school. "
2. Very pragmatic approach regarding job placement consider- -~

ations in terms of staff recommendations and student’s

knowledge of the area.

A

u&;—b




Table 13

Suggested Changes in Placement Protedures

Noné

Fine the way it is. Current set-up operaging only

two semesters, ~

Basic theory is good--many tvpes of infdrmation (academic,
counseling, etc.). Change priority list to student first,
letting them be more rééponsible for shaping the '"plastic
mold.” There Is no communication between staff, and
students play one again.t the other. Use all objective
data to aid placement, e.g., all testing plus grouping

of data so that a comparison (objective) can be made '
between students already in training and prep students
going into training. This would be hypothesized to
improve the student’'s self-understanding of his poten-

tials and have a comparison of what .it takes to get through

2 spaecific course of study. In.many instances, student
recommendations by staff have not been followed, and
students do fail.,; The final decision-of student training
cant be made by the parents, students and Vocational Rehab~
ilitation counselor. TI'm not sure what this  does to the
recommendations of the staff in relation to prep classes
and curriculum placement on the part of the student.

Try to get information out to tne schools and lengthen

the amount of time to work with students (I see a lot of
student distress during the tiie in which he's faced with
making a decision. ' -
Strengthen the exposure the student has to actual job
situation {(you can try to lc 4 career education package

in 12 weexs which should te done in high school--impossible
task) . )
Not well enough defined in my mind now to answer the
question, ’

jon
leavy emphasis on hands-on exploration activities.

v
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Wegknésses in the placement procedures were thought to be: AE Delgado—;
individuql professional jhdgments of the people involved and adminis-
trators &akihg the final decisions on student placement.* At Seattle--
too few options for students in terms of course offerings ‘and lack of
time to work with student. At TVI--lack of "hands-on" (éry out or
course sampling) information on students'and ail courses not being
ofrered at the begidning of every qugrtér. Changes suggested in the
present placement procedures are presented in Table 13;

+

Communication and Interaction with the Students. The counselors
s ,

reported the use of speech, speechreading, fingerspelling, sign
language; and writing in communication. Other less-used modes in-
cluded gestures, interpreters, drawing pictures, "acting it out,"
and whatevar method the student desirédl - The counselors ;eported they
cosmunicated adequately with between 80 and 100% of the studeﬁts, and
that they understood all or most of the deaf stuaenté’ communication.
Methods used to understand a student's communication that was not
entirely clear included written notes, repetition, asking questions,
interpreter aid, .slowing down, bringing in another deaf person, simple
gestures, and pantomime. The counselors considerfd their strengths
in communicating with the deaf generally to be empathy, intérest in
the individual and accéptance of the person for what he is, and skill
in manual communication, including body and facial expression. Weak-
nesses generally were thought to be lack of skill and speed in manual
communication, difficulty in understanding American Sign Language
(Ameslan) and low verbal deaf individuals, and a tendency to view
the deaf individual from a counseling standpoint Father than from a
human standnoint. ‘ 5 ' . .
Deaf students' strengths in communication were thought to lie in
their flexibility and patience, while their weaknesses were:

1. Differing by person in communicati.n skills.

2. Anxiety levels, frustration, and excitement that makes them
communicate at a very rapld pace,

3. Age differences--level of language used might not be clear
to themy T'm a-staff member,

4. tuability to artlculate (also my weakness In nol being able
to perceive what the student is attempting to articulate) .

5. Some clients may be a little bit closed with hearing people.

A4

- P
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6. Lack of information about themselves,
7. Inability to understand metaphors and commuon comparisons used

in the English language, -

8. The understanding of appropriate social values, e.g., don't
turn up the sterec tc get vibration because it bcthers hear-
ing people

L4

-

Time devoted to counseling studenfs varied according to the
individual, his function within a program, and the program itself.
Estimated percentages of time devoted to counseling ranged from 21% °
to 190% and case leads varied ffdm 21 to 50 students pér quarter.
Average time spent with each student ranged from eight times a quarter
up to daily conferences, depending ongtﬁe student. The counselors
in the Delgado prozram said they sometimes had ko persuade the deaf
student to use the counseling services because the deaf student did
not understand the concé@p of counseling and did not see it as a
separate function of the program. A counselor at the TVI program said
students sometimes had io be persuaded to meet with a counselor because
the student's past @zperlence with COunseling may have been on a dis~
ciplinary basis. The other TVI counselgr said thgt students from
residential-institutions tend to have aébasic mistrust of hearing
persons and see the counselor as a '"cop who might kick him out of
school.”

Classroom probléms frequently brought to the counselors included
1) interpreter difficulties (no interpreter in class, relating and.
CUmmunicatihg witnh the interpreter, 2) difficulty with classwerk ‘
(comprehension, ability to keep up in.class, needing help with a

particular class), 3) complaints that the teachers do not understand

"the deaf student and are unfair, and interpersonal problems with

students and faculty. _

Family problems most. frequently btought to the counselorg by the
students were: 1) lack of communication with parents, 2} breakdown
in communication in terms of money, planning, etc, 3) conflict between
parent expectations and student interests and goals.

Employment’ problems of deaf students most frequently biought to
the counselor's attention included: 1) lack of understanding on the

part of hearing employees and poor relationship between employee
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and supervisor, 2) dissatisfaction and boredom with job, 3) general
employment cifficulties--absenteeism, tardiness, employge/hot doing

work, etc. .

&

Other problems frequently brought to the counselors by deaf

students were: 1) personal—inability to deal with depression, con~

fusion regarding fgfe goals and future plans, types of jobs to look
for, roommate difficulties, peer group problems, etc. 2) information
problems--where to obtain medical assistance, financial questions,
transportation questions, housing difficulties.

The counselors were asked to state what they considered to be

the strengths of the present counseling procedure. They were:

Delgado: 1. Much freedom for individual counselor to
operate as he wishes, ) .
2, %ee students and gather information in adjust-
ment, community and education
3. No response
Seattle: 1. Student-oriented. Lot of acceptance of students
as they are. Looking at students and their
- potentials, accountability @i people who work
with the students
2. Open door policy--the student is welcome anytime.
All counselors sign and there is a small gounselor-
studeat ratic which allows individual attention
. 3. Real dedication to the students. The student is
the top priority. The total concept of the pro—
gram revolves around counselor-student relation~
ships. Small case load. '

. TVI: 1, Availability of quality counselor services
2., Flexible enough to make counseling department avail-
able to students and small enough to allow counselors
to spend time with students and deal with them on a
personal basis,

The following were considered weaknesses:
k3

r

Delgado: 1. 01d authoritarian philoséphy of counseling. - The
counselor runs around snooping into a person's
1ifé. It +is not a creative service.
 Lack of counseling staff meetings.
. No response

v
d
.

Seattle:; 1. The congenita.ly deaf low-verbal per=on's needs are
not being met adequately--relating problems.

.

B

+ Hom®
¥

=
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. 2. There is a need for upgrading in communication
skills. More office hours, are needed, and there
is a need for better communication of information
to students. i ¥
3 Not enough structure--a little too loosely oriented
No deaf counselor on the staff. The case load is too
. f%rge. We need more time to 'look into mew programs.
Maybe a little more structure to provide the right
kind of follow-up, ’

. *

TVI: 1. It would be good to have a female counselor on the
. staff and a counselor available at nights and on the
weekends on full-time basis, a residence-type
. counselor .
2. The counfelors have a conflict of roles; they have
admipistrative duties (roles) to play.

-

n

Changes in the presert counseling procedures the counselors suggested

were: 7
Delgado: 1. Staff meetings once a week,
2. More freedom of association with students and. more
counseling away from program buildings. Don't ask
the counselors to report on why a student was late
to class-—you are not dealing with children.
‘ ' Counseling should be cocordinated with all phases
of the program.
3. ©No response . . .

25
1]

attle: 1. Define spome goals more clearly. Place someone in
" charge of placement. Community involvement. Bétter

councelor role definition. More communication and
formal staffing with program administrator.

2. More emphasis on group counseling. I would like to
see a removal of the quasi-disciplinary role and '
more autonomy from the rest or the program.

3. CGood intenaction now.

VI 1. HNone N
2. Counselors need their roles better defined to the
rest of the staflf. -

; .
Interaction with Parents. Counselors had little interaction with

Qﬁrents (estimates of time spent in conferences with parents ranged

from 0 to 107 a quarter). Most counselor/parent conferences were con~
ducted by, phone, by letter, or in peréon. Reasons for desiring meetings
generally included a desire for knowledge about the student's persoi.’,.
financial and academic situation and a desire for information about

the program. Counselors generally regarded present interaction with
.

Q . ’- £ 2
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the parents as satisfactory s*acg they considered their responsibility
to be to the student and not to\the parent.

Interaction with Preparato:y Program Teachers. All counselors

met frequently.with the preparatory program teachers on an informal
basis. Meetings were inltlated generally to discuSS. 1) Student
progress in the classroom and in the program. 2) The student's
vocational direction. 3)' Programming 5hd curriculum. 4) Student
personal problems that are interfgring with progress. The counselors
\\\:t Delgado and Seattle felt that the present interaction was satis-
actory and suggested no improvements, although one Delgado couﬁselor
thought that scheduled weekly meetings might be ﬁeid to discuss student
progress. The TVI counselors suggested the following improvements:
1) A better definition of responsibilities relating to discipline
(attendance); the problem is that the counselor is sometimes perceived
as a cop. Attendance is a,teacher's responsibility, but a counselor
should help? specifically if the problem is serious, 2) More contact
with them.

Interaction with Technical/Vocatioual Teachers. The counselors

generally communicated frequently w1th the technical/vocational teachers ‘
in an informal manner during the chrbe of a quarter. Esrimates of
time spent during a quarter in communication with the technical/
vocatiéﬁal and the preparatory program teachers ranged frem 5 to 30%.
- The counselors and the teachers met to discuss: .1) Student diffi-

culfies in the classroom (progress, attendance, need for an inter-
preter). 2) Need for tutorial help. 3) ~Job leads for the student.
Most counselors were satisfied with the present relationship and

. suggested no improvements. One Delgado counselor suggested "some

kind of feedback from the deaf “¥ogram to the instructor who has deaf

students in his class." And one TVI counselor thought_there should

be more of an understanding of individual areas on the part of the

counselor, more feedback on the success of the Studeﬁt, and that there

should be more contact regarding discipline problems and how teaéhers

should handle them.

Interaction with Interpreters. Estimates of time spent in

communication with the interpreters during the quarter ranged from

M,
.
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0 to 15%.' Most meetings were on an informal basis. Contact generally
concerned: 1) Student progress in the classroom (comprehensien,
attendance, etc.). 2) Interpreting arrangements and assignméqts.

\
3) Information on subject material. 4) Student personal problems

interfering with course work. Suggested improvements in the couné\
\

selor/interptreter relationship included : ' : \
N
\
, Delgado: 1., Interpreters should not try to be counselors. N\
: Problems should be handled in class if appro- )
& . priate; otherwise, let the counseler handle it. \\

* 2. Remove the title "interpreter/counselor aide.”
Interpreters should not deal with the adjustment’
or social aspect of the students. They have
. ; never, beeg organized by a professional who
would #rol and teach them what they can and
can't do. ‘It is a question of dependence develop-

ment between student and interpreter. And inter-
preters should be paid as tutors.

Seattle: L. To continue to work at making it a more open rela-

tionship and a better understanding on the inter-

preter 's part about what a counselor does and that

a student's behavior cannot be changed in one or

two counseling sessions.

2., Closer contact between the two. The interpreter
will mention a problem and if it is not cleared up
1mmeu1ately, the interpreter feels that the coun-

Vs selor is not doing a good job. A hetter awardness
- of each person's role.
3. None i
TVI: 1. None
2. A few more systematic meetings with interpreters
to discuss what they are doing. ,

t
;nteraction with Administrators. Counselor estimate of time

spent in communication with administrators during a quarter ranged
from two to 20%. Administrative duties required of tune counselors *
consumed from O to 50% of their time, depending on the program and
the counselor's function within that program.‘ Degcriptions of ad~-
ministrative duties Included: \

Delgado: 1. None

2. None .
3. No response

o .

LR
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Seattie: 1. Progress reports, communication with the Division
" of Vocational Rehabilitation counselors. :
2. Superwvisien of counseling componeﬁt of program,

. organization of scheduling for preparatory’ program,
scheduling for job.sampling, arrangingiﬁﬁr staffing,
registration information dissemination. <

3. None . . S -
™VI: 1. Financial aid counselor for TVI (both. deaf and
. hearing), admissions counselor for all printers,
administrator for male housing.
2. In charge of admissions, public relatigfis work,
answer most.of general inquiries abouy the program
both by letter and in person, schedufing and
programming and coordinating with gfgular training
areas, locker assignments, and bo store questions.

\

* =

Discussions between the counselors and the administxetors generally
_concerned: 1) Student progress and problems. i2) Progrem needs
(scheduling, interpreter needs, financial aid, etc.). 3} Upgrading

of prenaraxory program and counseling services. 4) Overall program
development and pollcy decisions. A complete lisigofﬁsuggested
improvements in counselor/adminlstrator relacionsh%p is available in
Appendix I, Table 31§ Brinfly, VT counselors thought the relationqhip
fine, Seattle counselors thought that more communication and trust

‘was needed, andgbelgado counselors felt that thegadministration was 3
abrogatlng the function of the Counselors N :

Student Job Placement. Counselors generally hoth contacted and

were contacted by prospectiva employers, although the procedure varied
from program to program. Appendix I, Table 32 provides the counselors'
complete descriptions of placement procedures. The counselors generally

segk employment in the student's ‘chosen area, and the student may

attend an 1nterv1ew by himself, with an interpreter, or, in some casesi

witn the counselo The counselors from the Seattle and TVI program
said they sometlmes‘glsited the student,nn the job' the Qounselors

i from Delgado said they‘é}d not.  Probleéms discussed during such vigits

%
were: %Q ‘

1. Lommunlcation diff{eulties ,(employer may want to get
information across me;e quickly). .

2. Emplovee satisfactiof and progress on the job
‘h

.3, General employment dlfficalties—-attendanee, care-
" lessness on the job, misun&erstanding between co-
workers. =,

~

.
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Complaints most heard fro?,eggloyers were: o ’
2 ‘4 ‘
1. Poor pe:formance{gn the job and attendance problems

(not with much frequency)

2. Not enoggh t;alning in a specific ared. a2 . N

Not sure employee is understandlng work and instruction.

3
4. ng]dlty in abllltv of deaﬁ to adapt to,new situations.

i =
&£

Complalnts most heard from the deaf Employeec were { '

3
. _Prcmotion is npt fast enough:. Cos
: t

1
. < ol ’
. 2. Job is too Foutine. ° v S
H
3

. S
, 4. .Lack of understanding on the part of the sipervisor in
terms of communication and opportunities for advancement.

- [
- EA

J———

=

Employers cégsideié& their deaf“employees to have goad attitudes,
£o be good workers, to be dependable, reliaﬁle,,and to have good .

wqyi*hablts : Tne cqgnselors reported sporadlc contdct with g student

H

— .
once he has a JOb Only threé counselors thought that’ employex/deiﬁ -

anloyeo relationshi ps would beelmproved by increased ¢ontact w;th a

[l

counselor or- some other con%ultant?ln deafness. Generally, the coun~

gelors felt the studnnt shadld be pregered to fﬁnvtlon 1ndependnntly -

on the job, but that relaalonsﬁips mlgﬁt be 1mproved if communication
channels were opened between the employer and the counselor. Appendlx

T, Table 33 provides a complete list of suggested improvements.

Withdrawals. The counselcrs listed the following general reasons
for student w1thdrawa;—rrom the program: °*
-1. Acaaenle difficulties. *

2. SOPlai dnd personal adjustment problems (drugs peery
group 1nterace10n, emotional dlfrlnult)es, pregnancy).

3. Low relatlonshlp between training area and future
objectives.

4, VFinancial difficulties.

» ., Prodram may be inappropriate for student. » -
(lenerally speaking, most counselors had only sporadic contact with :
a qthdent once he had withdrawn from the program. Counselors &

. ad - . ° hod
A ')
. o N
Y > 3
L)
. " ¥ g" , *
¥ } 3 v ”
- =

. < £ \ . on =~ ’
. Training was lpot' adequate. . . . co
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" Table 14w o

& &

* Counselors' Descrlptions of Program Follow—up Procedures

¢ e mimmer ———— | ——

Delgado:

=3

Seattle:

. TVIL:

M

1.

-

(8%

amg e s e e e - - .

Sporadic contact by v151ts “of students. -Social contact .
Questionnaires sent out to students who have left (to .
about 90 7). ‘ .
The program writes letters to former students requesting
information about present aétivities. % -

This area is the major responsibility of the research
center. ., ;

-
-

It is handled on an individual basis. It is not.a struc-
tured approach at this time. Employer contact, possibly.
Through on-the~job contact and-sporadic social meetings
with the students§,

We ask the student to send a letter telling what he is
d01ng—-1f he has a job, where he is, etc. We also ask
the BVR counselors where the student is.

We almosc always»eonnact the ‘employer oncé within the
first month's employfent of a- studen& if he was placed
by the program. We have follow=-up information on almost
every student generally by'word of mouth. R

We have sporadic centact’with employers. in the general
community and continual dontact with emgloyers who want
to hire deaf people. ’

i

— e mm——

i ———— T =

Suggested I&provémencs in the Foliow-Up Procedures

-

7 Del\gado;:. *1
cgﬁ;’ ) 2_.
3

£ ‘, .
Seatele: 1.
2.

1]

3.
TVI: 1.

Vone - o
Nane, because it is out of my jurisdictuom.

The program should develop a systematic, planned approach
allowing for counseling services or a paid researcher.:
The program should keep a closer relatpnship with
Vocational Rehabilitation: counselors and develop a .better
relationship with students'while they are here so that
they want to keep in touch. s

1
4

We need a more structured schedule and more regular
checking-back on the student.. We don't do it .now be-,

cause of the lack of time. . °° =
Establish a follow-up procedure to find answers. to.
questions asked in this form. (R '
None . . , T i ‘.

-

We should have a more systematic follow-up, make sure
that students are working at optimal level and help
students make job changes at times of promotion and to
help them to know how to make another, job contact.

It would be good if more specific information were
collected on salary, promotion, possibilities for pro-~ °
motion, and the relationship of job success for the )
deaf and hearing in the same major. This could be

tied in with a continuous education program.

¢

.
.
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referred withdrawals to agencies or rehabilitation céﬁnselors, Re-

ferrals went most often to: - :

1. Division of 'Vorcational Rehabilitation
2, Welfare agencies P
3. Manpower services

o~

Speech and hearing centers }

5. New.programs and schools

“

L3

. 6. Employers

s

Follow-up Procedures. Each program handled its follow—ﬁp pro-
cedure in a different manper. Each was characterized by an infoimai,
unstructured approach copsisting of letters and questionnaires sent
%o former btudenrs, social contacts, visits by fcrmer etndents,
employer contact, and on~the~30b contact (See Lable 14). Suggested
1mprovements in the procedures tended to empha51ze the need for ‘a
more structured approach to follow-up procedures (See Table 15).,

School Relations. The program counselors reported they con-

Terred with school counselors about: 1. Student problems (diffi-
culﬁleq’aetween a deaf and a.hearing student; placement of deaf
student into a spec1f1c training area). 2. Adminidtrative procedures -
(admissions and &atriculation, financial aid). 3. To seek infor--'
mation on their programs for structuring a program for the deaf stu-
dents. 4, ' To ugilize their expertise in counseling. -

a

N The counselors also conferred with a variety of other‘Scheol §ta£f,
. Lo
depending on the program and the counselor's duties, including tech~
nical teachers,égeans, union people, reg:.cration, financiaL aid people,
ete. ?onf@rencéé were held generallv to discuss‘such topics aS'gegis~
bratlong oroceduras, Elnancxal aid, work~studv areas, post secondary
ODDOTLURIC;EQ for the deaf, the program for the deaf itself, etc.

Additional Comments. Additional comments made by counselors may

*

he found in Appendix I, Table 34,

Regular ( Classroom Teachers

General Informatlop. All of the 77 technié%l/vocational teachers

"

interviewed were heaging. TAppendix J, Table 15 provideq a complete

Lt of subloets taught by the teachers. Only two teacherg, both at
. . - //’
LY \\ ' N
L
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A )
3 }?ﬁﬁo, had had prior experience in teaching the deaf. Thirty teachers
nad experience with the deaf other than teaching. Among such contacts

Eistea were:  worked with deaf people, social relationships, and deaf
~ . .
elatives and meighbors. . :

é *
Communication and Interaction. The most common mode of interaction

(Table 16) was through interpreters (57) followed by writing (53),
sestures (46) ¢ and speech and spéechreading (42). A substantial

number of the TVT't%achers reported using signs (14) and fingerspelling

(15). A
. ) - e
; N L
. iable 16 t
i Technical-Vocational Teachers' Mode ¢f Communicaticn i
. i with Deaf Students in the Classroom . ‘
‘ L _ Delgado Seattle. VI’ Total
Speech aad L . .
speechreading 12 - 13 16 T 42
Fingerspelling 4 10 15 29
Sign, language 6 8 14 28
Writing - 21 12 20 53
. gestures 16 8 22 46 ~
¢ Interpreter aid 22 13 22 57
Orber 1 i 22 24 !
No response 2 7 0° 9

G

Thirty-two of the 77 teachers said théy understood some of the

deaf students’® cemmunication. Thirty sald they understood most of it;
and six said they understood none
\

nige said they understood all of it;
of it.

Thirty of the 77 teachers indicated they understood some of the
Geaf students’ speech. Twenty-three understood most of the speech}

12 understood géég; 10 understcod all; and two gave no response. .

The teachers were asked what means they employed to understand a
tudent's communication they did not understand. Most frequent ,
responses were writing (47) and use of interpreter (33).

Fiftv-seven teachers séid that the hearing students in their
«lawses interacted with the deaf studenfs; 20 said they did not. They
indicated the moqt nszalegt modes of commuﬂlcation between the hear-

ing and deaf stuueﬁ*s were: gestutes (42), writing (41), sign language

i
-y
o
E™S

— g




O

ERIC

Aruitoxt provided by Eic:

(32), fingerspelling and interpreter (30 each), and speech and speech-’

reading (28).  Fourteen teachers felt there was always communication

between hearing and deaf §tudents: 17 thought there was communication

most_of the time; 7 said there was compunication sometimes; 4 said

thaere was occasionally communication; 18 sald there wagigg%@gm_

omuunicat 1on: 13 gave no response: one said there was never any’ '

communication between deaf and hearing students; and one did not know.
Mwenty-seven teachers reported they slowed their teaching tor

the benefit of the deaf, and 48 said Ehey did not. Two indicated

they sometimes did. Only four teachers felt that éiuwing down the

terching pace affected the hearing students adversely. The reactions

;»9rnlly were manifested in restlessness “and impatience. Some

teacners folt the hearing students could use the slowing down process

also.  Appendix I. Table 36 provides a lisc of teachers' descriptions

ot hearing students’ reactions. .
The technical/vocational teachers made class notes and outlines

available in the same manner as with heuaring students. Seventv-two

i the tdéachers said they made themselves available to the deaf

«tadents Tor subject review or extra work.

when asked what the strengths of teaching an integrated class

v teachers gave a varietv of responses. Most touched upon the

opnarranivy it provided deaf stodonts to maintain contact with the

“v 3l {1 . hearing) werld. Factors the teachers mentioned included:

bapode contidence in abilty to function with hearing people; deaf

sivdeats et the same kind of education as the hearirg; provides the

p—

et o b real life situatlion: provides practice in learning to

o dth hearing people; deaf can evaluate their own performance
b rong stidents’ pertorrance; bullds self -esteem; and, generally,
oo bt werriog and deaf <tudents gained maturity from the experience.
voocndiz I, Fable 37 provides a completé list of responses.
e wea nesses of teaching an iateprated class were considered by
fhe tenchere to dnvolve problems of communication.  The interpreter
tree s onsidored ey Link in the communication process.  That position

H

oot aante often in the responses. he teachers pointed ont .

+

e ddrtrrenities ol not commumicating directly and of having a wesk
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interpfeter; that 1s, one who may not know the subiect matter or
terminology well. Other, factors mentioned were language and vocab-
ulary backér0und weaknesses on the part of tﬂe deaf student, slowing
of the pacé in the classroom; and necessity to spend more time with
deaf students. Appendix J, Table 38 provides a complete list of
factors teachers consider weaknesses in teaching an integrated class.

The use of interpreters or matters relating tc them, are mentioned
21 times ;? response to suggestions for improvements (Appendix J,
Table 39). Suggested improvements included: more interpreteré,
improved interpretation, having interpreters use exact English,
interpreters present all the tume, making sure the interpreter has
a knowledge of the s:oject area, fetaining the same interpreter and
not changing thWem often, and Laving a low ratio of students to inter-
preters, Other suggestions were: more interaction among teachers,
hearing students, and deaf students; more visual aids; awareness on
the part of the teacher™of the problems and communication skills of the
deaf: and knowledge of sign language by the teacher .

Forty-eight of the technical/vocational teachers felt that the
deaf students did not understand adequately; nine gave no response;
and five said it depended on the individual. Reasons why the teachers
felt the deaf students did not adequately understand the subject
matter (Appendix J, Table 40) included: the background of thé deaf

students--limited vocabulary, low basic skills, poor reading skills

tand comprehension, lack of basic launguages teacher may not be getting

message to interpreter; interpreter may not be interpreting correctly;
interpreter is not getting through because it is second-hand information}
and inte.preter may lack knowledge of the subject area.

Teacher Interaction with Other Staff. All 77 technicai/votational

teachers considered interpreter aid valuable, especially in faclli~
tation of the communication process--nearly 40 of the responses mention
communication specifically. Teachers belleved interprgter aid saves
time, provides teachers with communication ch§nnels’and deaf student
with the same, and provides the deaf students adequate means of com-
prehending the subject matter. Reasons why teachers considered Inter-

sa

preter aid valuable are presented in full in Appendix J, Table 41.
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Teacher/interpreter interaction is high witﬁ both teachers and
interpreters seeking each 6ther out to discuss such student problems
as attendance, low grades, .low comprehension of subject matter,
personal problems, and general class problems. Appendix J, Tables

L2 and 43 present complete lists of reasons for interaction between

When asked what improvements in teachei/interpreter communication
and cooperation they would suggest, the technical/vocational teachers
cited the need for the interpreters to be familiar with the subject matter

. they are interpreting. Other improvements (Appendix J, Table 44)
suggested Included: keeping the same interoreter from previous sessions,
m.re interpreters, scheduled meetings to discuss students, and more
opportuaities for teachers to learn sign language.

. Technical /vocational teachers and counselors, on the whole)

meet only two or three times a quarter. Reasons for contacting oue
another (Appendix J, Tables 45 and 46) included: student attendance,
motfivation, classwork problems (test failures, grades, not understanding’

1 . . :
material), student goals, personal preoblems, personal hygiene, dis-

academic areas., .

When asked what improvements in teacher/counselor interaction '
they would suggest, the technizal/vocationsl teachers indicated there
<hould be more contact so that the teacher would know which counselor
was responsible for the ?articular‘btudent and so that the counselor . ;
conld provide the teacher with backgrouud inforimation on the student.
some teachers indicated that such irteraction could provide more ]
{ollow-up on the students' progress and achievement and that the
counselors could help the teachers to deal with the deaf’students
1 thelir classrooms. thers sald that as long as the counselnr was
available that would be sufficient. Appenéix J,iTable 47 presents }
a complete list of suggested improvements.

'

Gverall, contagt between the teEhg}cal/vocational teachers ﬁnq
the program administrators is limited. Discoscions generally concern:
srudent difficulties and performance in class, scheduling problems, L -

L
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general information about the deaf, placement opportunities, and
wxploration of‘new idzas «conceraing deaf students. (Appenaix J,
Tables 48 and 49).

Many teachers felt that centact with the program administrator
was not necessary and that problems could be handled more easily
through the counselors and interpreters.

Suggested improvement in teacher/administrator intcraction by

.

. others included: meetings to acquaint teachers with the deaf program,

its staff and its goals; better handlings of forms and reports; more
information about services availabl; in order to take advantage of
them; and feedback to teacher concerning placement of students.
Appendix J, Table 50 lists' the improvements suggested by the teachers.

Additional information. Additional information, and suggestions,

nrovided by the teachers may be found in Table 51, Appendix J.

Interpreters
General Information. ' Thirty-one interpreters were interviewed,

eight from the Delgado program, l4 from Seattle, and nine from St.
Paul TVI. '

Education. Most interpreters had some post secondary education
and seven held college degrees or certificates. Formal interpréter
training ranged from none up to nine months. Sixteen of the 31
interpreters had deaf family members (six at Delgadc, <leven at Seattle.
and one at IVI), Formal programs were attended at colleges, a speech -
and hearing center, and the TVI Interpreter Institute, a summer
course designed to tréin interpreters for the TVI program.

Employment. Interpreters at the Delgado and Seattle programs
had had a variety of interpreting experiences including courtroom
int. rprecing, classrcom interpreting, counseliag experience, socl al
work and welfare experience, religious classes, and_interpreting
for organizdtions for the deaf. Most of the TVI interpreters had

%

beep trained by the TVI Institute and had no previous ;ﬂetimg

. experience. Interpreters became aw: of the availabiliry‘of employ-

ment through a variety of means such as through dther interpreters,

friends, counselors, parents, announcements, talks, and the inter-

sreter institute. Sﬁ7%ed requirements varied from program to program
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but the most heavily emphasized requirement was knowledge and skill
in sign language.

Communication and Interaction with Students. Interpreters used

speechreading, sign language and fingerspelling most commonly with
deaf students. Writing and gestures were less commonly employed.
Yost interpreters felt they understand between 80 and 100% of the

' communication, and they generall, th~.ght they under-

deaf students
stood most or all of the deaf students' speech. For those students
whose communication they did not fully understand, most intérpreters
employed repetition to aid comprehension.

Most f{elt that deaf and hearing students interacted with one
tuother, The deaf and hearing students communicated with one another
through a variety of means, most commonly interpreter aid, writing,
sestures, speech and speechreading, and fingerspelling.

All interpreters reporvted that teachers and deaf students in
their classes communicated with one another, with interpreter aid
and.writing being the most common modes of communication. Most inter-
preters at the, Delgado program felt that the teachers and deaf students
comminicated seldow. Those at Seattle and TVI thought the teachers
mnd deal students communicated mest of the time.

[nterpreting Skills., Sixreen ol the interpreters considersd

themseives knowledgeable in the subject areas they interpreted;

cight waid they were knowledgeable in séme areas, five said they were

not, and two gave no response.  See Appendix K, Table 352 for the
= salojects interpreted at each school., When asked how they dealt with
freguent by used words for which there was no corresponding sign, most

:

interureters said they weuld invent a new sign, f{inpgerspell it for
th student’s henefit, and have the students' agreement on the use
f the new sign. When dealing with Infrequently used words, most inter-
proters would fingerspell that particular word. Tnterpreters were
asked to describe the program policles concorning development and in-
vorporat 1on of new sign language vocabulary. The Delgade and Seattle
nrograms had informal policies in which interpreters agreed amcng
themselvens and with students upon the use of new signs. The St. Paul

T 1 program has a formal policy under which the interpreter keeps a
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. .
booklet of new signs for each subject area. At the end of the year,
the signs are discussed, adopted or discarded, and then computerized.
Informally, discussion among the interpreters also aided the coordina-
tion- of sign language usage with program policy.

Interpreters were asked on what basis they were chosen to inter-
prat their parricular subjects, and a variety cof answers was inén-
Most at Dnlgado werg chosen on the basis of past interpreting experi—
ence in the subject and interest in that subject. Those at Seattle
were chosen on the basis of ability and fluency, and past experience
with knowledge of that subject. TVI interpreters indicated no par-
ticular basis, although the newer interpreters were given the "easier”

classes to interpret.

Interpreters were asked if they translated word-for-word what
was' being said in the classroom or i1f they interpreted it. Most inter-
preters indicated they did both or that it varied according to the
student .

Interpreters at the three programs indicated that note *taking
services were available to the students. The services were on a
voluntary Dd51s, usually on the part of hearing students. The inter-

ction between notetaker and interpreler consisted mostly of the
interpreter checking the accuracy of the notes taken.

Twenty-sne feit the deaf students understood subject matter
adequately, nine thought it depended on the student, and six felt
they did not. Ten TV interpreters +hought the students did under-
stand in a shop situation and did not understand material in a class-
room situation. Those who felt the students did not have adequate
comprehension gave a variety of answers including lack of background
and skills, difficult subject matter, poor language skills, and poor
treacher explanation.

ngggg;eter!Technical«Vocational Teacher Interaction. Interpreters

at the three programs communicated relatively frequently during a
quarter with the technical/vocational teachers, depending on the inter-
preter and the student. Nearly all teachers made their class notes

and cut lines avaitable to the interpreter, usitallv at the beglnning

of the quarter or as the quarter progressed, Most interpreters indi-

g,

.
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cated they did not work with the teachers in incorporating and develop-
ing new slgn language vocabulary for each subject area. No formal
schedule for meeting teachers existed at the three programs, but most
intevpreters said théy met informally with the teachers. Meetings
generally concerned student difficulty with subject matter,lstudent
quesiions, clarification of subject matter and assigmments, job inter-
views and placemgnt,*gbsgnces and lateness, and a general exchange of
information regardingﬁthe student. Suggested improvements in inter-
preter/teacher communication and cooPération centered mainly on the,
need to orient the éeachers toward the problems of deafness and the
students' capacit§ to comprehend.

Interpreter/Program Counselor Interaction. Interpreters and

program counselors communicated between five and 15 times a quarter.
Most interpreters héd no formal schedule for meeting with the caunse-
lors, but all met informally. Reasons for contact gene;ally concerned
academic, behavior and attitude problems of the student. Other reasons
inciuded job counseling, scheduling, finaﬂcial needs of the student,
and }ob interviews. Interpreters were generally satisfied with the
present interaction with the program counselors. Suggested improve-
ment in the relationship inCLuded more communication and meetings be-
tween the Lwo to diccvss p;obipmq and procedures.

}nterpreter/Administrator Interaction. Interpreters and adminis-

trators communicated infrequently during the school quarter. Only

tne Seattle program had a formal meeting schedule in which staff

meetings ware held once g month to discuss program changes and poli-

cies and the interpreter t“afning program. Nearly all interpreters

3

et Lnforma!ly with the administrator. Contact generally concerned

w

tudent problems and progress, procedural changes, adminigtrative
duties, interpreting and tgtorial services, and general duties,
suggested improvements in the interpreter/administrator relationship
came mostly from the Delgado program and centered on the need for more
’communicaiion, more meetings, and greater availabllity of the adminis-
rator.

Additional Comments. Additional comments made by the interpre-

ters may be found in Appendix K, Table 53.

Ll
.
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Administrators

3

/
General Information. v3The three program directors were inter-

viewed. All were hearing males.
Education. The administrators' educational backgrounds are
presented in Table 18, None weyé trained at the Bachelor or Master
degree %evul in education of the deaf. None had degrees in educa-
tional administration and/or su;zrviéioni Manual communication
skills were acquired by the Delgado and Seattle program directors at
state schools for the deaf. The program directog at TVI acquired
his communication skills from his deaf parents. Only the Seattle Iy
program director had attended formal manual communicdtion courses—-—
a sequence of three sign language courses with a practicum with

&
high school students and adults. ) ’

i ) . & Addiology

X Table 17 . : i ‘
l Degrees Held by Program Administrators
Bactwlor Master Doctorate i
Delgado Education Education f '
A J
Seattde Psychology Audiology & Psychology of
: Speech Pathology Deafness %
!
! VI Economics Speech Pathology !
i
!

Previous Employment. The Delgado program director had previous

experience as a teacher at a state school for the deaf. ThelSeatt}e
dirvcctor was a counselor at the Seattle program for the deaf(for two
vears and assistant director for three months. The TVI admi{nistrator
acted as a state vocational rehabilitation consultant for the deaf for
seven, years and was a counselor for a state department of public
welfare.

Current Employment. The Delgado director was contacted by the
collepe administration concerning his present position while an

eviluator at the Delgado Vocational Renabilitation Center. The

Seattle admipistrator was told of the availability of the position

dwt.
P
b v

O

ERIC

Aruitoxt provided by Eic:




e

3
ﬁ
. +
<,
¢ \ A " Wy
o Pothe then-current program divectors,  he VI program direct o
. fotrument b in i B toowrte ot the program gy tene 3!
a !

Vv rrators saw s mator dutres o Lheitr currenh pogit rone
elgado. To admicister program, policy decisions, organira-
, tion, prouram chinges, |

fason with upper admivists s
tion, oreparing and submitt
f

ing budget s,

n-cervice training of personnel, Making disci-
plinary decisions. Coordinating counseling m%f
preparatory program.

Wi Funding and overall m. intenance of program--staff,
students, all integrative aspects.

Seeat ol

P

The program directors saw as the basic goals of the deaf programs:

- Netewdor  To integrate deaf students into student activity
on campus.  The students should be able to obtain
work at the end ot training. The integration of
- tne deaf within the hearing school and community.
ther "o provide the sare access to educational oppor-
tunities for the deaf as other people have.,

s

YIRS

- . P . P .
R Skill acquisition which leads to meaningful emplovment .
. To serve the socrtal growth and per«onal maturaiion of
. the srudent, -

Tenoctations for a graduate from the deaf program on the part of
3 I i

e direc tors were:

M lp et Fmplovmeunt--heing able to produce and to ger along with

emplovees,

Sttt ie. To be ahio to define his own life ohjectives and to be

. avle to acoowmplish those ohjectives.

" [ e obtain onplovment at a level higher than he could
hve obtaived vithont this experience and a hope for
gevEieal mevenen! within the job, incorporating futore
froainiog,

)
’

Cvin tations Toproa oneradiete weroes

hooaecept emploviment . Terminated students ehonld have

some abilitiog, should be able to adijnst more adeguately

md have employment, probably at a lower leved.,

Seaitler To ouse other <services available te bim hetter than he
can nse those at Seatrsle Community College,

RN rhe soame o Chose Tor g praduste-—empiovment at g level

brghor thon e covld have hoad witnont this experience,

7
2

Peooadmiatatrators woere askeod what asperts of the program had

<

R e daeopt Toa. The i regponae s wet o
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Delgado: The coungseling approach has changed from-formal to .
informal (need basis), Contact with the community '
is not as close. There is no infringement on the : ;
rights of students. »
Seattle: The preparatory program has changed from integrate
to self-contained. There is increasing emphasiS\é%;\g
counseling services, The establishment of the .
interpreter/tutor role. With eXpansion, they have
learned to use college resources (i.e , media).
TVL: Basically, the priogram has not chang The vocational
exploration aspect of the preparatory program 1s being .
/ looked at. Refinements are the only changes. The
Interpreter Institute and the media program are the
only global changes. Trying to minimize the number
of non-graduates, : ) ' -

.

P

The program administrators were asked what-program changes they N

would like to see in the future. The desired changes were at:

=
&

Delgado: Improved facilities and addition of a media center. .
., Merger with rehabilitation division. The staff e
could be more exacting and effective in what we're
doing.
Seattle: Establishing interpreting as a profession. Upgrading
the interpreter-tutor idea. Opportunity for good
curriculum development in vocational exposure. A
research component at the college level., There is
a need for more profiles of activities and needs in-
different components of the.program.
TVI: Fxpansion of the Interpreter Institute and development
‘ of the consortium program. Research components and.
research activities. = -

¢ 1

Student Recruitment’ Program directors made their programs known

to the public through mailings, talks, paper presentations, visits,

the presence of interpreters on television news, and through the

"deaf grapevine.'" Information aboqt prospective students was received
from Vocational Rehabilitation counselors, schools for the deaf, speech
and hearing centers, parents, self-referrals, and school officials.
Agencies and pgrsonnel informed hy the pfograﬁ directors of oppor-
tunities were Vocational Rehabilitation counselors, school counselors,
deaf organizations, and public and residential schools.

The Delgado administrator thought the strengths of his present
referral procedure to be the reception of information from Vocatlonal
Rehabilitation and the weaknesses to be that information sometimes

k!
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did not come in prior to admissions and staffings. The Seattla program

& adminfstroter felt the main strength of his refarral procedure to be that
everydne (student, VR ceunselor, schbol) knows what the student ds =
/ . Lo ) !
getting, - He 'saw no weaknesses in the procedure. The TVI administra-
. .
- tor saw strength in that a system is followed that creates minimum - :
. ldifflculty*"581d0m did the program have to contact someone for
'] . 4 %
addicional -informaticn. weaknesses in the referral procedure were }
3 attributed to the lack of organization in the whole 'system of deaf
uducaalon which creates a lack of consistent, information. No changes
wete suggested in the present referral procedure%, although the TVI .
administrator thought that schools for the deaf should go on a more
: standard record keeping system.
’ Admissions Requirements .
\® A
The following admissions requirements were listed by the program
directors: : .
Delgado: 1. The student is deaf to the point where he
needs supportive services in the classroom.
RS 2. A fifth grade reading and math ievel, a require-
ment which is flexible. ;
3. The student is free of other physical and A
. mental handicaps.
Seattle: 1. A demonstration of one's ability to profit from
the program. .
' 2. A fifch grade reading level, a requirement which
) is flexible, ‘
TVI: 1. A student should have enough of a hearing loss to
need at least one service of the program. We
don’t look at decibel loss alone.
2. The ability to profit by a course of study here. y
3. Reasonably socially acceptable behavior.
4. Will not take a student who has plateaued scadem-
: * ically in his last three years of school.
The administrators considered the following sspects to be the
strengths of the admissions requirements:
Delgado: They are flexible enough to allow for the student who
ay be a borderline case to enter program:
Seattle: They are flexible enough to meet the needs of individuals.
VT They look at students realistically. We have a functional
- idea of how students have been doing beforehand. We

take into consideration the students' strengths. We
teel a majority of deaf students can and should be
served by a pregram of techmical/vocational nature.

ERIC . | :
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The Delgado program director saw no weaknesses in the admissions )

Y

requirgments. . The Seagtle administrator $aw a need for improvement

N

in the tailoring of programs to the wide range of students admitted.

The TVI program director saw weakness in the lack of consistent infor-

qaﬁion'aVailablé from refer:ing‘qourcesﬁ R
When asked what changes, if ény, they would make in the present

admissions requirements, the directors respon?ed: - :

Delgado: The program will adopt an open-door policy to coin-

N cide with gollege admissions requirements.

Seattle: More tailoring of programs to the wide range of students

. admitted. ¥ ' C

VI It is'a never ending process c¢f educating referral
sources’ to 'provide consistent information. Referring
agents understand the program as much as they need
to make proper referrals.

LI

Student Financial. Suppore. The following financial support

¥

was available to the Students:

Delgado: Support comes from hometown Vocational Rehabilitation

counselor or from parents.
Seattle: Support is available from Vocational Rehabilitation,
public assistance, work-study, community jobs (part-
time), college scholarships, loans, department
scholarships and leans, scholarships from organiza-
tions in town. '
: Support is available from the Division of Vocational
' Rehabilitation and in the form of loans granted on

* the decisions of the counsélors.

i
«t
i

The requirements for awarding financial support were identical
at Delgado and TVI—support was awarded by the decisions of state

Vocational Rehabilitation counselors. The Seattle program director

stated that financial assistance was awarded on the basis of parental

z
@

ability to support and according to personal need.

Medical Services. Medical services were as follows:

Delgado: An audiological consultant administers tests at the
beginning of the program. A speech and hearing
center is available upon student request (the student
pays for this service). A medical center is avail-
able : few blocks from campus. And the school has

a first aid center,

W
e
s
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Seattle: The program has a Dolicy with the Division of
Vocational | Rehabllltatlgn to support emergency-
type situations. An in-town doctor does free medi-

’,.-’ - ¥3 »

/ cal work (if the student tan af@drd it, He charges

nominal fee). The college has an infirmary.

VI The school has a full-time nurse on duty, on an as-
needed basis. A united hospitals service is avail-
able in fhe city. . (

o
The Delgado and Seattle programs employed an audiologist and
: ~ .
screeding was conducted at the. time of each student's entrg into the
&
3d , nrogram. The ;Vf program did not employ an audiologist, Delgado
. and Seattle did not employ a speech therapist. The VI program did,
apd the therapist's services were avallable on a weekly as-needed
basis.
Preparatory Program. The goals of the preparatory program as
“cited by the program directors vere: N -
& . Delgado: To prepare the student academlcally nﬂd vocationally.
seattle: To allow the student to make an dujustwent to his
¢ ., selected training area.
TVT: To provide basic adjustment to TVI. It is an uppor-
® tunity to adjust to independent living and to learn
’ to use supportivé services "It is dlso an opportunity.

&
. to select an area of study and to develop qecnle
- peer group identification. <

r »

The program directors

ated that the goals of the preparatory

program were achieved in the following mannet:

bDelgado: | Through instructors, rgmedi&i§ins§rud§ion in English

and math, staffings, vocational™sampling programs.

The Communication Skills course teaches students

new signs. , )

Scatfle: Depepding on the student's needs, the program varies.

! A formalized grogram of study emphasizes recept;yv

and’ exurcqsaée 5&1115 math, perqonal man agémeqt,

; - formulas, gﬁ ly mu.acem‘uu, vocational o%plo ~ation, .
and pla nnea Tcounseling.

fhe ennrses of study available in ;he prgnarntor? programs can

b 7ound o fable 19, Courses in the Delgado preparato§§ pr@gram were
f .

mandatorv.  The formulas course at VI was optional for females he~ |
¢ oaee ot the "hasic nature of tec%nical/vocational edycation.'" The
creparatore program schedul ing at the Seattle program was flex 1529. :
.\' !
A L]
. .
Q ?3_‘:?’
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Table 18

Lot s of Study Available in the Preparatory Programs

-

No response; however, the basic courses are remedial
truction in English and math, vocational sampling,
communication skills, .

”
Iy

Jand
# /’ .

1 Self-evaluatfon and general overall college exposure.
Job sampling and mini-curriculum. An individuzlized
process in getting ready for entry--~reading, la uﬁge,
math, and college orientation. ni/

M keceptive and expressive skills, math, personal manage-

'

i
t
|

ment. Formulas, family management, vocational explora-
tion., Planned counseling.
4
‘ Tabie 19
Test Measures Utilized for Student Placement

S——

O

ERIC
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Deleado:

Soattle:

%

The Ltanford Achievement Test reading achievement level.
The Cemeral Aptitude Test Battery (GATB) gives an idea

“of what vocationa® area the student should go into.

[ moore is used for subject placement.

The Sianford Achievement Test is used for profile purposes
only.

The GATB.

Wechsler Adult Intelligence Scale

A diagnestic test from the preparatory program teachers.
Vocational Interest tests.
WEPT.: non-verbal

CATB

Stanford Achievement Test
Past record information

GATES

TVI diagnostic math test

Subjective tests

Tests are given for each training vrea




\wcording to the program director, ithe student is normally pre-

registerad in all preparatory program courses; however, if the student

takes o JditVerent divrection or does not need these courses, he may
substitute 4 college course.

Student Placement Within the Program. The three program directors

said they used tu.t scores in placement of students within particular
»ubjecet aress. The measurés used are reported in Table 20. Criteria
other than test scores that determined student placement were:

Delgado: The interest of the student as determined by inter-
views. The evaluation-of test scores overrode student
interest, a )

Seatrle: Trial performance of the student and the interest of the
stadant..

VT Counseling, staffing, expressed interest of the student,
and the expressed interest of the family.

The huigcdo director thought the strength of his placement procedure
lay in the fact that very few students changed their program of study.
{be Seattls administrator saw strength in that both the faculty member

. and the studeat have a "good idea of what they're getting into" and the
student ha a good idea about training and work area he will end up in.
The TVE administrator saw integration ¢ he total staff into the
derizion-makiag process as the strength of his placement procedure.

. The Delgado program director saw no weaknesses in his placement
procedure and had no changes to suggest. The Seattle director saw
wotkness 1 the limited amount of time the staff has to prepare a student
for the training decision. Changes he desived were "more-upgraded,

Aore in-depth exposure in training in i1 astrial arcas, and more
qroprtite academic material for preparation.” The TVI administrator
s, o ope rational weaknesses in his placement prodcedure--the weakness,
e stated, came from student capability. Changes he desired were.

"darlv momrtoving--continue to work tesether as a team so that students
ant b nandled on oan individual basis."

Commundcation and Interaction with Students. The program directors

cmenticated with the students through speech and speechreading, sign

3

Fangnage, fingerspeliing, writing and gestur s. The Delgado and

vttt e directora thought thev under<tood most communication from their

deat stwlent 2, while the” TVI administrator felt that he understood
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all communication from his students. The Delgado administrator would
use the services of an interpreter if the student were low-verbal.
The Seattle program director made use of expansion and rep;tition.
The TV1 director said "one way or the other I'll-understand it all."
The Delgado program director met with students on an informal
basis. The Seattle and TVI administrators met with their students
on both an informal and formal appointment bisis. The Delgado
administrator said that reasons for contact ¢ith students generally
included problems with school functions, personal problems, money
needs, Vocational Rehabilitation problems, ind the seeking of advice.
fhe Seattle program director had contact with student to "talk about

L

anything," to review student efforts, to set up meetings, and to

follow-up telephone conversations from counselors, parents and other .

individuals. The TVI director met with students to ''share good and .

‘bad ngws,” to monitor general progress, talk about scheduling, and
to set up special events.

The Delgado program director saw strength in the administrator/
student relationship in that he did not get involved im their prob-
lems. The Seattle administrator felt the strength in the adminis-
trator/student relationship ld; in the casual acceptance of one
another. The .TVI program director thought that strength lay in the
free and open relationshlp--no student feared coming in to see him,
and the students know that information iégconfidential. The ) -
administrators saw the following weaknesses in the administrator/
student relationship:

Delgado: I need time for more contact with the students,

Seattle: Sometimes access is too easy to my office. A

student will come here to discuss a flare up with
another staff member rather than deal with that

person.
™I None, although I would like more time for contact

with the students.

Suggested improvements in the administrator/student reiationsghip
came from the Delgado director, who wanted time for more contact with
students, and from the TVI dir. ‘tor, who wanted to see students become

more o tive in student council functions. .

ERIC

Aruitoxt provided by Eic:




Administrator/Parent Interaction. Administrators generally only

had occasional contact with parents and that ™ontact took the form of
telephone, teletvpe and letter comunication and in~person meetings.
Reasons for contact concerned student progress, information about

admissions, informal "getting to know you'" meetings, ana "to express

Wppreciation for education the student had gotten.”

ﬁdm;nistrator/Counselof Interaction. The program administrators
generally'met informally with the program counselors fo discuss student
tetivities and problems, to dis<eminate information and delegate work
respo&sibilitigs, to discuss administrative procedures, scheéule
changes, and the effects of the overall operation of the program.

The belgade administrator had no improvements to suggest in the
ddministfaﬁov/program counsalor relationship. The Seattle dirsctor -
saw  he need for better ve%tical and horizontal communication, which
might be helped by the emergence of a leader within the counseling
program. The TVI program director wanted more time to communicate
with the counselors.’ ‘

Adminisgravor/Preparatory Program Teacher Interaction. The

DTOLTam admigistrators met‘with the” preparatory program teachers on
a formal and informal basis to discuss administrative procedure,
~tudent progress in the classroom and needs, program needsa special
events, special assignments, scheduling, money, and vocational
. exploration improvemengs. The Delgado program director suggested
10 impraovements in the relationsoip. The Seattle %irectér saw the
nead for a leader among the tec hers, and the TVI director wanted
more time to communicate with ‘the teachers.
Administraror/Technical-Vocational Teacher Interaction. The
sromiar directors met with the technicali-vocational teachers solely
on an informal basis to discuss student elassroom performance, inter-
preter performence, student ohiectives, teacher reaction to support
wrvices for deaf studenta, and, in TVI's case, to discuss thelr
media program and public relations work. Ho improvements in the
relationship were cuggested by the Delgado provram Jdirectoer,  The . .

.

St be dircctor aopepe ated that 1 bhetter equence ol courses he
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t
. built in so that the teachers could upgrade their own skills in
teaching the deaf. More time to talk with the ceachers was wanted
bv the TVI director.
e

0 r N 4 2
Administrator/Interpreter Interaction, The 5eattle and TVI

propram directers met with interpreters on an informal and formal

bisis; the Deigado administrator met with them on an informal basis.'

Reasons for contact between the program directors and the inter-

preters included administrative p;ocedure, special assignmeﬁts,
student or teacher problems, and student progrefs. 1ne Delgaéo

- director had no improvements in the relationship to suggest. The
Seattle administrator said that civil service support wo*ld go into
effect giving interpreters more job stability. The TVI director

expressed a wish for more formal meetings.

Staff Recruitment., Hiring policies for each position on the

program staffs are presented in Table 21:

Student Job Placement. Placement procedure varied from program

to program. The program directors described the following procedures;

Delgado:  An appointment is set up for the deaf student and
the position is discussed with the student. The
student ‘s strengths and interests are discussed with
the employer.

Seattle: This is usually handled by the counselors. They survey
emplovment opportunities for appropriateness. The °
student goes by himself or with an interpreter for an
interview. Interpreter service is provided for first
weeks of employment if requested.

VI We have contact through Employver Appreciation Days.
Employers give awards for student achievement. Contacts
through the state employment office and through meeting
people socially. Unionized training teachers give tips
‘on jobs. We call to ask for placement.

Student Withdrawals. The program directors gave the following

reasons for student withdrawal from the program:

Delgador  Adjustment to the educational or community environment.
- Financial support.
Y Personal reasons~-marriage or family problems.

Seattle* Most withdraw for employment or because college training
is not relevant to their immediate needs (personal adjust-
ment ),

Financial problems,

TVI: Some students peak out academically and leave.
Students dismissed due to drug behavior problems.
Home sickness,

Q
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Hiring Policies for Staff Members as Civen by Administrators

- e —_— . e ——

Program Counselors .

Delgado: xperience with the deaf and interested in working with |
the deaf. I knew these people and knew they could commun- :
icate with people. B.A. degree in counseling.

Seattle: B.A. degree, experience in working with deaf people, pro- ‘
ficiency in manual communication, course work in counseling.

‘ IV M.A. degree. Had to meet the criteria for the city of St,
! Paul. Courses in counseling, including measurement and
communication skills. ' :

» Preparatory Program Teachers

! Delgado: 3.A. degree (not a teaching degree), experience in some
related area, interest in working with the deaf and abilitv '
to get along with handicapped neople.

ttile: B.A. degree and certification as teacher of the deaf. .

Sea
IVI: Teacher certification (vocationally certified), communication E
ckills, and meeting the requirements of the cvity of St. Paul. i
‘l
i
interpreters i

"Delgado: Ability to communicate. The individual is taken to a class ;
and asked to interpret. ’

Seattle: Nne year of experience in interpreting for the deaf. High !
school graduate or equivalent,

Vi Interpreters are picked from the TVI Internreter Institu.c
with minimum entrv skills., Personal characteristics——relating
ability,

Notetakers
This was done on /o voluntary hasis at all programs.

Ditors
Delgade:  Preparatory program teachers and interpreters dct as tutovrs.
| seattier B.A. degree, certification as teacher of the deaf.
v Most tutoring {5 done through the program staff or special
instructors in t inin, areas.

-
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Agencies and personnel contacted to inform of withdrawals included
the Vocational Rehabilitation counselors,  speech and hearing centers,
!

sheltered workshops, other schools, and community service functions.

Follow-Up Procedures. The program directors gave the following

descriptions of their follow—up procedures:

Delgado: Information is accumulated concerning the students'
employment whenever possible. Information is kept
in student folder for future reference. Questionnaires
are sent periodically to former students concerning
progress.

Seattle: Formally, we have the University of Minnesota Research
Component. Informally, we have general notion about
where each graduate is through feedback from other
students.

TVI: The procedure is sporadic--forms are sent out. We
get information through word-of-mouth and memory.

Suggested improvements in the follow-up procedures included a

uniform follow-up procedure for all programs, follow-up for evaluw-
tion of process, and a standard form to promote uniform reporting
procedure.

Program Costs. Per pupil tuition costs for the Delgado program

in 1973-74 were, according to the present progranm administrator,

8110 per semester for state residents and $210 per semester for non-
residents. Per pupil cost at the Seattle program-~including tuition,
fees, books and supplies, and dormitory faciliries--was either $1,575
or $2,007 per vear depending on student resident status. Per pupil
costs at the TVI program were about $570 per year, not including room
and board.

Per hour interpreter cost in 1973 was at:

Delgado: $4.10 to $5.00 at an estimated 500 hours per semester.

Seattle: §5.25 at an estimated 230-270 hours per quarter.

TVI: $3.50 at an estimated 300 hours per quarter.

There were no costs for notetakers since this function was carried

out on 4 voluntary basis.

The belgado program hired no tutors since many of their Inter-

proters tumctfoned also as tutors. The Seattle program employed

seven tutors and, in addition, had three interpreters who also
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runctioned ax tutors. Five to 10 tutors were used during the vear
at the VD program.

lhute were no costs of .tudent medical services to the programs,
imd no salaries were paid to audiolegists or speech therapists

{althoush the Seattle program paid $2500 in consultant fees to an

andiologise

{
sitaries of' preparatory program t:achers at each program were:
Delgado: $34,000
Seartle:r  $36,000
™VI: $48,000
Costs of other services included:
bDelgado: A psychologist to administer the Wechsler Adult
! - Intelligence Scale at $50 per student.
Seattle: A resident assistant at $600. The head inter-
: preter was paid $10,000.
) Vi A recreation specialist paid at $5 per hour.

The Program Within the School. The program directors were

m‘,”mmr

asked what was done to promote student integration within the school,

e ir replies were:

Detgaco:  The students were invited to all school funetions and
activities in an informal manner. .-

Seattley  Interpreter services are provided for lectures (community-
type things) and films. It is generally up to the
individual.

Vi The program builds up an equality attitude. Deaf people
are not singled out. Athletic events are integrated.

All school facilities were open to the deaf students in each pro-

i
L
crar, aad all deasf program facilities were open to hearing students.
the Weat program administrators and schoel administrators conferred

Gt the following matters:

Delgado: We discuss fundL*g, BMdoets, program development and
arganization, or problems “thatr may occur within the
student body which warrant administration attention,

voattder We disenss general college operation and polities (pro-
pram acministrator was on Presidept’'s execulive board,

4 task force tor the povernor). The program administra-
tor s totally involved in all college activities,

AN the husiness of VI at large is discussed, space needs,
yraduition procedure, master schednling.

P,
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The program administrators were asked what deaf program and

school counselofs conferred about. Their replies were:

Delgado:; Student schedules, class requirements, student problems,
‘ ) etc.
Seattle: Primarily on advising matters--scheduling and ,
appropriate sequence of courses.
Vi They talk about the business of the day's activities,
e placements, scheduling, total schoel functioning. ] .
H

~ The program directors were asked what the deaf program and the

school teachers conferred about. Their replies were:

belgado:  They confer about supportive help, student strengths
and weaknesses, and general student progress.

Seattle: They discuss getting supplementary materials to support

the college faculty who have deaf students in their

classes or obtaining materials for the preparatory

program classes.

They discuss student-oriented matters--new texts,

curriculum, revision of complementary areas.

v
<
.y
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DISCUSSION

-

- Students. The aspirations of the students have been shaped by
the post—secondary programs. Most future occupations indicated were
occupations the individeal could_ train for in the technical/vocational
setting. Future employment choséq by the students also fell within

a relatively narrow range of course offerings, many chooéing such
"traditional' occupations for the deaf as printing (males) and general
cf fice practice (females). Theke choices would appear to rgglect
atively low aspiration levels on the part of the students. On the
er

rel
other hand, nearly one-quarter of the students planned to attend
col

[y

ege upon leaving the post-secondary programs, a trend contradic-—
tory to low aspirations and to the stated goals of the programs.

fhe programs have also had an influence on the deaf students' choice
of peers at school, most indicating they preferred to attend with
hoth hearing and hearing-impaired students. This is consistent with
former students' feelings (see Monograph II, External View; Fisher,
Hariow & Moores, 1974) and in opposition to Boatner, Stuckless and
Moores' findings (1964). Overall, the students presented positive
opinions conceraing the concept of regional technical/vocational .
centers for the deaf and the training they were receiving. They
tended to view trhe programs in a pragmatic manner; that is, the
programs provide the training necessary to obtain employment.

Preparatory Program Teachers. Few preparatory program teachers

had experienced formal educational training directly related to educa-
tion ot the deaf, and only three possessed Master's degrees. The
teachers were unanimoug in their agreement upon the worth of the
preparatoery program. They f{elt such a program eased the student’s
trinsition into the technical/vocational setting, aided assessment

of the student's capabilities and helped social adjustment. They

tiso agreed that "hands-on'" experience was vitally important for the
Jeat stadent . Direct contact with various forms of possible employ-

ment was fhonght to aid the student in choosing the correct area of
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Program Counselors. Courselors found their roles insufficiently

defined in relation to the students and other staff members. porticularly
in relation to the interpreters. Delgado and Seattle counselors felt

the interpreters were abrogating some of their functions and misunder-
.stood what a counselor could and could not accomplish. The situation

at Delgado wes further confused by the preseﬁce of the title "interpreter/

counselor, aide."

Delgado counselors also complained of interference
from administrators in couhseling decisions, and at Delgado and TVI
‘counselors felt that students did not understand the concept of coun-

seling, in some cases becausé cf previous experience on a disciplinary
basis. TVI counselors complained of thé tendency of technical/vocational
teachers to view their'functioh as a disciplinary one.

Many of the difficulties between the counselors and other members
of the staff could be reduced by the presence of more specific job
descriptions. Role boundaries would then be defined more completely
and confusion of résponsibility be eliminated. Jcb descriptions might
also reduce the tendency of other staff members to view the counselor
as being responsible for all aspects of the student's behavior.

In terms of education, the counselors, on the whole, appeared to
have betlter preparation for their particular role than prep teachers
and administrators. The majority were trained specificaily as counsklors.

Relieviag the counselors of many of the administrative duties they

, ow huandle could improve the quality of counseling services. Counselors
would then have more time to deal d\irec:tly with students, and the need
for more counselors might be reduced. The absence of female and deaf
counselors also creates a gap in the services offered. Some counselors
indicated they felt female students did not relate well to male coun-
selors, or the counselors te them. The same was felt true of deaf
student/hearing counselor interaction.

Counselors usually are the only individuals directly involved
with students from time of application through training, placement and
teilow-up.  As such thev should have more of an overall perspective
than others. - To pertorm in their role adequatcely, they must be freed

trom all nop-couent fab dat foeg,
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Interpreters. The interprefer is, in some wayvs, the most unique

person in the programs for the deal. The posipion allows the indi-
videdl te be ooconstant .source of information regarding all aspects

ot the program, and the interpreter is the one continuous link among

i

- -~ o
all members of the program staff, the.students, and the classroom

teachers. The interpreter maintains a high rate of contact with the

student and is instrumental in expressing his questions, desires, and
frustrations to all concerned. The classroom teachers are nearly .

uninimous in expressing their support for the presence of the inter-
preters in the classrcom and obviously regard them as the necessary
catalyst permitting deaf students to undergo technical/vocational
training with hearing students. The close contact with students does
gve Tise to difficulty. In the program counselor 's eyes, a dependency
is developud, and interpreters may attempt to assume the functions of
a counselor or be critical of a counselor's efforts if a probiem is not
immediately Soziedl This particular problem was mentioned by the
Delgado and Seattle counselors, but not by the TVI counselors. Clearer
role definition may result at TVI because interpreters are obtained
%rom the TVI Interpreter Institute., Interpreters are trained to the
standards of the program which permits uniformity of skills and back-
ground. The existence of such an institute also provides a readily
available pool of interpreters rather than forcing the programs to
rely on what is available in the community.

The ides of interpreter as tutor is attractive. No other individual

i~ such close contact with the student regarding academic matters, and

[

nAny of the technical /vocational teachers argued that the interpreter

chonld hove 1 zood knowledge of the subject matter he is interpreting.

1t interpreters were trained to function also as tutors, students would

have roady acoess to information acurces, and tn<hnica1/vncation§1 teachers

world have mere confidence in the interpreterg in their classrooms. ;
An obvions needed skill for an interpreter is the ability to trans-

mit concepts fluently while forerpreting. Most interpreters indlcated

Lh“y‘hWitVHPd fromfword-for-word translation to actual interpretation,

depending on the student and the nature of the class, Interpreting

SUatT ., gparher than transintron <Fills, wonld appear to be of more
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importance. Ability tp interpret might be dependent upon knowledge
of the particular subject.

Regular Classroom Teachers. Technical/vocational instructors

were nearly unanimous in their suppert for the programs for the
deaf. They were enthusiastic about the éoals of ‘the programs and
appeared in manry cases to regérd‘the deaf student as a stimulating
challenge in the classroom. The teachers had many cuestions about '
the deaf students and thelr capabilities, indicating a need to pro-
vide them with appropriate information and orientation. The provision
of such background material would enable the instructors to better
deal with the deaf student once he is in the regular classroom. Many
teachers indicated they slowed their teaching pace for the benefit g
of dea® students., Most, however, did not consider this to have a
detrimental effect upon classroom interaction; instead, they found
ir made them better teachers and hearing students benefitted from
the slower pace.

. The technical/vocational instructu.. were utilizeqfas a source N
for placement by the Seattle program, in particular. Hany of the
instructors are highly respected for their expertise in their parE{cular
areas and.have close ties with unions and industry. They provided
a cantinuing source of job information and aided the program counse-
lors in placement of students. This pooling of efforts appeared to .
provide an effective form of placement.

Administrators. The technical/vocational setting of the programs

for the deaf would appear to require a unique combination of educa-
tional backgrounds on the part of a program director, at least in an

ideal sense. Knowledge of teaching techniques, both in the technical/

—

vocational classroom and in the hearing-impaired classroom, could form
an important part of an administrator's overall expertise. Administra-
tive talents and training are also an obvious necessity; This need

for a multiplicity of talents is evident when one considers that the
director must coordinate and supervise a preparaicry program component,
a counseling componenti liason wifh technical/vocational teachers and

admini-tralion, the students themselves, contact with the community
3
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) and employers, and funding for the program.

a

It i9 ot interest to note~that not one of the three administrators

H

was U ocertitied teacher of the deaf, and that none majored in educa-
tionad administration or cou nseling in college. Two recelved degrees
A

tn -audiology aiki one in education. Whether or not training in one
of the three above mentioned areas would have incgeased the effective-

ness of an administrator is uncxear.

7

Each program reflected tne particular philosophy of the director,

for their gpaduates--at Delgado, tp obtain employmentf at TVI, to ’

?

cbtdxn employment at a level h4gher than possible wlthour tralnlng

‘Thv Seattle directﬁr_stéted broaﬂer‘gxpectationé for a graduate--to be
+  avle to define his own life o?Qect}Qes and to' be able to accomplish
those objec§§ves. Expectations for a ndhgraduage refleéted the.same .
kind of thgikiug. The Delgado and TVI administrators expected the same

for a nongrdduate. Nongraduates at Seattle were expected to use other

services available to them better than they could use those at Seattle.

Al

Suppertive Services

A basic need for all three programs would appear to be the addi-
tion.ot a research or follow=up component. Admissions and placement
{in the program and on the job) procedures are presently handled by
. - the counselors. Follow-up procedures are haphazard or casual. Con—
solidation of these areas would provide systematic data on each student
atld relieve counselors of dutieg that take time away from counseling

. thores. Irn location of former students now emplayed, the Minnesota

-

esearch team found it necessary to ?élgwon eath program’s oftenyinfor—
mil knowlédee of where each former student was living and employed.
Analvsis of aqudiological data was impossible due to inconsistencies

i student {ile folders--it was often not pogsible to determine what

£andard was employed, when the student was tested, or where he was
! i

%‘ wtested. ' Much of the confusion was generated ds noted by the TVI
. . Lo '
- N Adminiscrdtor, by the lack of standard record~k§ep1ng procedures

Y _— : - . . I : ;
trdughout the system ¢f deaf education. Inconsistencies wera also
cound ia test data, Different forms of the same test were sometipes

administered to students, making comparisons ol data useless. The

Q
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addition of 4 rescarch companent could ease administrative chores,
~ihe et mepber of the staff wore effective within respective roles,

*

i proviie an effective quality check, pinpointing the strengths

and we otk esses within each program.
[ne addition of specialists to the programs might also enhance
¥t . AL least one of the preparatory teachers should be an

individua! versed in diagnostic, remedial techniques, particularly

. +
1n language, reading and math. A form of blason could establish
veomatte educarional input for the students. An audiologist, or
in individial with comparable training, could monitor effectively
audiotopical Jda€a and have the capacity of diagnesing particular
stiprent strengthe and weaknesses where the listening function is con-
¢ , . . ’ e
cerned. A speech thero ist, with a strong language background,
vl da oaneh 1o ameliorate diagnosed weaknesses.
H
. .
. /
Y a
N
.
;.
|
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SUMMARY
1) Desired future occupations noted by students attending the
puost-seoendary pregrams for the deaf tended to fall within the realm

‘ferings; that is, few jobs were

ol tuchniudl/vocakional course o
chowen for which training was not offered in the technical/vecational
setting. Orccupational choices tended to be aleng "traditional" and
X lines. Neariy 40% of téu fiales chose g%}phic arts/printing and
cabinet ma!ing/carpertry as their future‘ggéupations. Sixty percent
of the females chose as their future occupation jobs that would come .
under the category General Office Practice (keypunching, clerk/typist, .
ete,). Almost 1/4 of the students planned to attend college upon
leaving schqol. Most students approved of the idea of technical/ /
v o ational programs for the hearing~impaired, and most preferred to
At tend »chool with both hearing and hearing -impaired p2ers. Nazarly
407 of tae students were satisfied with the training they were re-
ceiving. )
2Y One of nine preparatory program teachers had received a
depree in education of the deaf’. -Three of nine teachers possessed
My ter's Jdogrees.  The teachers were nearly unanimcous in agreeing on
the worth of the prvp&ratory programs {or deal students, stating that
the wproprans 1) provided the student generally unrecadv for a technical/

yvucdattonel envirenment with an adequate background, 2) gave the student

i chance to assess his future and objectives, and 3) preovided the

ctndont with a realistic exposure to job situations.
. —
) 3) Program counselors found their roles insufficiently defined in

o . v
relation to the studente and other staff members, purticularly the

internteters.  Delpado counseiors felt thal 'aferpreters were assuming =~
sope ol thedir functions and that administrators were inteileiing with .

s ping decisionse  TVI counselors thought that students sometimes
Sand L neeative view of counselors, because of past experience on a
tivcaipltinary basis Delgado cotaselors felt that some students did
ot understand the concept of couaseling and did not know how to use
e wervice.  Administrative duatlies rveguired of the counselors ranged
troa 0 to SCE of thelr time, depending upon the program ond the

contiwetor'e function sithin that nrovram.

P
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&

vy ihe technic tl/vorational teachers were supportive ot and
G ot ot the progr s cor the deats They were particularly
e Dl ive oot ints cpre ters do their c¢lassrooms.  The teachers

H .
wre e a de tre tor the dnterpreters to be knowledgeable in the

m;‘wuét cther were interpreting and wanted to keep the same inter-
DreLeT 3ot ral DYV o Sess lons,

o Interpreters were inthe unigue position of having considerable
ontaet with evervone involved in the programe--students, staff,
ad e chnreal/vocarional teachers.  Their frequent contact  Lth students
H, omelipe s lead to ditfticulties, as noted previously, in relation
ro o cannaelora s VT dnterpreters were trained by the VI Inter-~
orotor dnatitate,  This mav perhaps provide clearer role definition
md 1o steady cwurce of interpreters tor the TVI program. Interpreters
eryretel and transiited word-tor-word, depending ou the student

3

nr None ! the three administrators was trained at' the Bachelor's
o Mtaster's dégree level in fBucation of the deaf. TNone had degrees’
toedincat tonad administration and/or supervision.  The position of
dircetor o1 arprogram for the deat would appear, in an ideal sense,
tio require tounique combination of experience or training. Knowledge
iv required of classroon technitues, %ur both deafl and hearing, in an
aoademie and teehnicai/vocatinnal setting, v;mnseiing functions, and
wWministrative techniques.

7y A veed was noted for the conselidation of admissions, place-
fent, and follow-up tunctions. It was felt this would rdéliev. some
coun-elor . ot aen-counseling responsibilities and eliminate thé some-
ttres haphazard toilow-up procedures maintained by the programs.
[t wonld aleo have the vlrecr of standardizing data collection, main-
tenane e and analvsis, allowine the staff to better meet student ned s,
[t wiw aluo felt that the addition of o "communication” specialist

HENS

i
~

or . speech therapist wirh spec raining {n communication remedial

teoochnlgnes, and en andiologist would better enable the programs to

prepare Che students for technorcal/vocational fraining.

ws
4
<o

W
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INTERVINY, WITH YOUNG DEAF ADULT
r Vital Inforzarion Nate

(Current

72

Student )

Lo ddidres.

Phone

v. Parents

T Marit .l Cuata,
Y . ’
(i) arried (2} tumber of ¢hildren
{20 Y LRI { ) s roa
{2} Gunpgie b cigaped
i"‘) AR N tad)
\ D £ Sveany .
(¢c) neither
( l) K 1':'(‘!""‘."1 g

2. 1 your wife {hurvand) deeaf hard

: Lenrine K

crsng lemployed)
vl T

s oalent

" (R - e q . - . .
f1t "rone’, eqrlning i.e., cnemployed, ete.

i Whet are you attencing now?

ST L

£ of hearing

- - - -
agsg II, ITI or
=

Tecupartional Ttaree (dn pet

— T S,

5

. Jebs (besin v il present ieb-and work bac

if continuous student)

to first Job)

1. fowpn-v fddress
Pescription nf © vk
Dute ot employn s

Sttt owo kg there

Rearon for departore
¥ .

3

‘pAartute

Date of &

O
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2. Company Address

Pescription of work

Dates of employment

Reason for departure

3. Company Address

Description of work

Dates of employment

Reason for departure

=

Company Address_

Description of wvork

Dates of employment

Reason for departure

o

o
ref
L

Job Satisfaction and Communication (Ask IIT if presently employed

full or part time) 3

‘

. How did you find your job? (Vocational Rehab., want ad,

W)

employment service, friend, parents, school, ete.)

6. Lo you like your Job?
like it vrry much o.k._ dislike most things about i% _

¢. Why do you feel this way about your Jjob?

e

Do you want to xeep your Job or would you want to change?
Job Change Jobs ‘

e. If the answer is "Change Jobs" why do you want to change?

oy

How do you communicate with your boss (immediate superviscy)?
speech _  writing formal signs natural gestures
1

7
&. Does your boss understand you?

always most of the time  Lometimes never

ERIC
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h. low does your boss communicete with you?

speech__ writing___~ Ttormal signs natural gestures
1. Do you understand your boss?

alvways  meast of the time sometimes never

J.o Vhat 15 the easiest means of cormunication?

speech vriting formal signs natural gestures
other  {specify) :

k. Do you tnink your boss vwculd give you a better job if one were

availsble? VYes NO " Hot sure

t

- 1
1. If "no," why?

IV. Economic Status (Ask Pert IV only if presently employed full or

part tiae ).
g, Lo yoru work full tiwe? : .
.

Averase nue. of hours
Do you work part tipmel .

Average no. of

b, ot including covertime, what is your gross and net pey

(indicate both)?

¢. Do you ever work overiime? Yes He 3

3 - + 4 ‘
HeeK on NVerLIne! 3 3

-

é ‘\
e. o you receive f{ingncial help from anyone? gexcludingﬁhusband
”

wife).

¥
(84

-y

It "yee" frow whom? Give averave weekly amount. (count room
and board at $15.00 per week),

Source Averape weekly amount

V. Aspirationg
a. What occupation would you like to have in ten years? (Person

may choose homenaker. )

]

{
,
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e

Aruitoxt provided by Eic:




O

ERIC

Aruitoxt provided by Eic:

Fr

b,

o3
-

Students {

A,

Yes No Kind of training

Do you think that You will have that occupation in ten years?

{es No Hot sure_

Would this job regquire oore training?

If the answer to b, is "po" op "not sure," vhy won't you

tave that job?

Wau%ﬁ you prefer to #o to school with:
hearing students deaf students « both ) :
makes no differsnce

Yoy 7

Do you like the idea of o vocational and technical school for

young deaf people who do not_go to a school such as Gallaudet?

Yes o Hot sure i
v =]
Why?

<

o
7w

3

o asked jn addition to Sections T and V.)

When you leave this school what do you plan to do?

(1) go to college

(2) g0 to work
£

)

£. what xind o work will you look for?

(3} other (explain)
(L) undecideq
Hlave you ever had any summer or pert time job?

" 3]

If "yes" describe: - .




O

ERIC

Aruitoxt provided by Eic:

ViI.

76

Satisfaction with training (both present and past students)

a. Are you satisfied with the training you received (are receiving)

at this schcol?

h. If the answer to a. is 'no," why are you not satisfied with

Location

1)
2) Durestion in minutes
)

Interviever

» i
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PPRLPALATORY PROGERAM TTACHIR THTIRVIEY FORH

1
1. GLIURRAL ITVTCRVATTON
%
i
: a, Teacher's nuanc:
b. Teacher is: heariig ) deaf h~rd of hearins '
3 — N .
o cubte 4-(") gy e
. UL, eCcels caufav: 5
d, MNaue of schnool:
1. EDUCAYION
a, Circle the nunmber of years of education the teacher hn:s h-od.
;012345678 91011 12 13 1k 15 16 17 18 10 2«
=
b, TI7.you've prraduated from college, in what ficld(s) did rou
. ¥ £e, :
. receive your derree(s)? ' .
% ~
. .
p ¢, Hov reny veorws of teescher training hove you had?

(4]

. llow mony years of traiuing in teaching tvhe deuf have

£, Zuhere did you weguire your inferpreting and comnunication
' shills +{i.,e., fingerspelling, sign lanruage, ete, )

red in a forwral program, please naue and describe.

n, If acecul
\ g
.
p
bl AT T seprAT M
IXI, SUPLOYULHT

.
.

%, VYhat experience have you hud with the deaf, other than
teaching ecxperience?

O
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Wiyt o expericence have you ned with students
ot her tunn Jdeaf studénts?
¥ =
) 1
If you have had no teeching erxperience, how were you
previously employed? - \

.

Howv did you beconme awere of the availebility "of your

current ernployment?
Jngt vere the reguirements, bl any, for acguisition of .
your current enployment? “ T ,
) - A
N
i ) :
Onn wnot bosis were you chosen to teach your subject arca?
5 ‘\
ULICATICH  MED INTERACTION VITH SCUDERNHTS .
How o you communicate with the deaf students in your clisses’
speech and speech reading fingerspelling _
gipn lanruare wvriting restures other
Unhat rercentvere of the deof students do you communidate Yo
wvith adequetely 7
How nuch of ihe ¢eef students® communication - no matlter .
vhat ferm it takes - do you understiand? A
#11 of it _nost of 1t some of it : cm
none of it . .
For those students whose conmunicetion you don't understand, °
what means 4o you cmploy to understand them?
.
. -
.
¥
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* ra’ iﬁaat do, yeu .consider o be the weakuesses of,thp present counsel~ |
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R - T What percentage{ ‘of vcur time per, s;hoél quarter do you devote to .
- patent conferences? . . v N \ “
. -\b For what.xgasons, generally, dg you .desire meeting with pa*rents of
S ‘studems” . . . { . g ’
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., *-' c.. For what, "reaa\n%, generally, do parents .of students desire meeting
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d&i' What for’n do counselor—parent cnnferences take the magcrlt:y cf the

A U A : % .
"1 . . =itelephone TTY letter__» -in person other ___ \
s,k [ \ A T L.
. . e, What other fo*‘ms' do couﬁse”}or—parent conferenceo take? . ,

oo : 'tnlep’hme v TTY “detter ¢ in person_ , at‘her -

£, ‘?hat i'nprovenents in c@unseldr,éparent relatmnship woul Lds you suggest? n:
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b. Is there a formal schedule for meetings with prep-progrém»teachers>

regcrdless .of whetlier problems do o1 do not ex1st° . .
*Yes \ No : - o i S
L A i hd «i‘;'
¢. If so, when are’ these,meetlﬂgs scheduled during a eChOOj quarter -

and what is generally discussed?

e

e
S . - r»?'

d: Do you .ieet with -pre-program teachers informally?

Yes No - v .
e. IS so0, do you seek the prep-program teachers out or do they look for .
ygﬁf - . s ) X R -
. £. For wvhat reasons, ggnerally,‘dc ;pﬁ(contact prep~program Feéchers? .
‘ i . .
g. For what reasons, éeﬁj}aiiy, do prep~program teachers contact you? -
'

- / - :

h. What improvements in the counselor/prep-program teacher relationship
would you suggest?

INTERACTIGV WITH TECHJICAL VOCATIOVAL TuACﬁERS

a. How often do you cormunicate wlth the tecﬁnical vocational teachers
during a school quarter?

frequently occasionally never,

b. Is there a formal schedule for meetings with vocational technical
teachers regardless of whether problems do or do not exist?

f . Yes = No* Co ’ ‘ s

_e¢. 1f so, when are these meetiﬁgs 5cheddléq during'a school quarter

and what is generally discussed?
2

3

-

»

) P ,
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é.‘ Do you meet with vocational technical teachérs ;gformally?

Yes No - j
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e. If so, do you seek the technical vocational teachers out’ or do
they look for you? :
f. TFor what reasons, generally, do you contact vocational technical
teachers? ) '

[y

- 4

¢

. \“_ '

g. For what reasons, generally, do vocational technical teachers con-
tact you? ‘ " . . ®

I//' ~ ) - 1 b .
L , - . y 1

h. What.improvements in the counselor/technical vocational teacher -
telationship would you suggest? , ) ‘s
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i. What percentége of your time °pér quarter do you devote to communi-
: _ cating wﬂ,h prep-program and Fechnical vocational teachers?
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XI. INTERACTION WITH INTERPRETERS " . .

a. What percenté'ge"o'f yodr time per quarter is «d=voted to comunicaging\ _;;
with interpreters? - : . o L

]

’//

b. 1Is there aaforingl schedule fpr @e%mgs with interpreg:g;s,fe’g’éfa: ‘
. less of whether problems do B¥ doffbt exist? -7 Y ' >

¢. If so, when are these meetings scheduled during a school quarter
and what is generally discus;sed? ’ ,
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d. Do you meet with interpreters informally? b

Yes__ ° No_____. ) { . : i

e. If sq, do you seek the interp%:eters out or do they look .for you?

-
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. f., For what reasons, generally, do you contact i'nterpre_ﬁers‘:?
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g. For what reasons, generally, do interpreters contact you?
. . ¢ - _—
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h. What improvements in the counselor/inﬁerpreter ”relationsh.‘,p “Wwould
yuu-suggest? | . 2 . 1
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X1I. I‘ITERACTION WITH AD!‘!I‘QISTRATO@S ’ - ’
: a. What percentage of your time/per scﬁgol quarter is devéted to ccmmuni-
. cating with administrators?” . : e .
Tﬂ—-u-i-—_- Lod .
) b. What percentage of your time is devoted to, administrative dutigs” TN 4
h fa
) . » . N . - {.
- . ¢. Describe your administrative.duties. ) : .
s Y * E
T - - . . ) } < s
' //l . 4 ! . 1 3
. d. Is there g formal schedule for meating with administrators?
- Yes '4'. No oo ' A ) ¥ : ) o 2
f\\ . e. If so when are these meetings scheduld during a school quarter
. ) 7~ o . and w—!:}t :ts general\ly d:.scussed"‘ Y, L
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XTII.; STUDENT PLACEMENT , . .
: - ’
' a. Do you contact prospective employers?
® -l" i . - * ?’
ol . Yes No . *
\, ! ———— & . . -
.| b. Do prospective employers contagct you? , T .
{ : ’ ' %
E - YES NG " a 51 - * *
i - oy, £
5 - What is the procedure for 'placement when you contact prospectlve
,; . employers? oL . . .
1‘; - - ’ - . 3
| ¥ - ry
| .
o~ ‘ ’
co . .
i d. What is the procedure. for placement when prospective employers
{ . coatact you? : A
f ‘. TN . ‘ .o . \ - \
g AR y 5 [~
i * - - = - = 7“77 7. - - —————
‘ r __. . . ) ' ) e
C .. T s ' : '
P ] ’ ] ’ PR
;. €. Do you ever visit the fcrmer stndent and his employer on the job?
i - .
! Yes 'n + Ko Tt - Tk
f £.. If you do visit former students and their emplo érs on the job
, y !
; what generally are the problems discussed?
3 . - , _
| . ‘4" = -
i g. What complaints are heard most.from employers? N
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‘= h, Wh%f complaints are heard most from thé deaf employees’
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Wha; do the employers list as the most positiye aspects of their
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- 3. How much contact, generally, do ycu have with a student once he

.

thas a job” (other than on the job contact)" L v
LI continual __* sporadic__ ___ seldom . neler a -
-, et ) -2
. ~ .. k. Do you ‘ever intérpret at employment evaluation iﬂt/iviews fq:
. , graduates from the.program? , Q* s . &;
= ) YES No .t . . ) SRR
T, . 1. ‘Do you think the employee/ employe;-relationshlp would be improvea
. - . by increased contacts with you or some other deaf .onsultant?
T . Yes No 5. ' . o
., m. If so, whaj exactly would you prépose? ° .¢ . o
¥ _— ~ g o 3 : —
' N - . v ‘ 0
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X1V, WITBDRAWALS , ) b .
4o -
R a. ¥What are the reasons, .generally, for the withdrawal of a deag
1 . student from the technieal vocatlonal program? #dst in ordér
T ofyf equency. ! £ .
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. ’1: ' 5 . ~ _ _ " _ ) *
. - e . ,
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' °. “30 B _ ) \_ a _ - év _ ,. —
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. b. How mnch contact, generallyy do you havé with a student once he
*  *has éithdrawn from the program? S o o

s ] H

continual ] sporadie ] seldom - never .

Y

‘ " Do you refér the student to an. agency, or rehabilization caunselor
o once hevhas decided to, withdraw from the program? :

B i . o,
- L™ Yes * Noa = - ;( ’
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. . . d, What types»cf agancies and personnel do you contact? .
I - \ 5 ‘ .
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xv. FowLob-ve. Y. - ,
. a. Describe, briefly, the program's foliow—up procedures,
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“r b. What imprcvements would you make in the current followﬁ-up pro-~
cedures and why‘?
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I. GENERAL INFORMATION -

a. Teacher's name:

b, Teacher is: hearing_ ' . deaf. " hard of hearing
. c. Subject(s) taught: o e i '
d. Name of school: B : . e
N - ¥ 1
IT. EMPLOYMENT ; . . ' '
a. Prior to your current Job,,what experience/, if any, have you had
teachmg the deaf? , s .
. - - } - L .
- ’ . )
- R /- /L
P e . J * -

s T *

¢ . b. What,experience have you had with the deaf other than teaching
Al' - experlence’? M.{w“nm £ v

:s 7 R = -
A N t =
III CG"’IHUNICATION AND INTERACTION ' . . , f M
# \a, +Dd you ccmmunicate éirectly with deaf students, in yeur ::lasse’s"'
s Yeg__ﬁw“ Nb- oy “ - '
" b. _How dp ):ou comu-a‘ieat,e with the deaf students in your classes? .
,‘ . speech and gpeech readfng fingerspelling ' ,
‘ sign language writing gestures____ intérpreter aid L
B other ). “ . ‘ j " '
) )‘c. How chh of the deaf students' mﬁmunicati;n--no matter what . form git-
s takes=-do you understand" *f LT . e T
. all of’ it most of ft_* ,Somé"’of it " none of it
; JIf you.do not: iully understand the ‘%deaf sfude.nts communication,
what means do you employ to fully und'erstandﬁit" . )
b ch much of the deaf students® spee .@o you ynderst‘and” (‘
;all of@aﬁ : most of it some of it . ncne ofiit ‘
e. Do the hearlng students and the deaf studenfts in your classes -
! in‘te\radt with each ot‘*xer" : } Ty » | ]
/.- e'Ta__\SNo_&'____ - g L i : .
T
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¢ . . ' ’ N . f
.‘ . . J; * ' L - } . / *
¢ £. If yes, how do the deaf Etudents and hearing students communidate
a with each’ gther" R o N .
'speech and speech reading fihgei‘spell\iué <
- SLgn* 1anguage ) gestures writing interpreter aid
¢ Otger " e : : ‘. ,
v A s ) *
* 2. How often dv the hearing Ftudents and.the deaf students 1n\ your
g c}‘ﬂasses communicate with each other? .-
always et of the tlme seldom~ never \
. “h. Do you slow down. your teaching pace for the henefit of the- deaf
-5+ddents in your classes? . . v
- Yes No_ = s o
re [} .
i., If 30, how do the other students react? . . ..
- . - / , N ¥ . . 2 . .. A .
H . .
«a Z
j+ Do yau make your class notes and/cr class outllne available to N
. . + the deaf students? ‘ x .
) ., Yéﬁ NQ (“-“‘ i - |
1§. Yo you make these ratérials avai\labfe to the gga§t79fsjy5ur students? . | .
Yes No - . ’ ‘ ; .
' 1. Do you make yourself available to deaf students for*subject review 7T
‘ - ¢ or extra work? , - e,
..j Yes No » v ., ‘ .
m., If so, how frequent:ly"‘ ~ _L‘. ' * -
gn‘ What do you cons:.der 'to be the strengths of teaching an integrated
A (deaf "and hearing) class? - ;- -’ 4 .
( . . . o ‘
‘ (Y , A
‘0, What do you consider to be the weakrrefses (problems) of teaching
an integrated class? ' , g‘_ . . e -
/ A <N ) .
) ~ 7 - e -
LA oy )
- = 2
; 2 ...V
p. What improvements in the inte_grated classsoom situafticn wauld ym: B
: SuggéSt? ' . ' & ] .
. ~ TS
Y ‘s : T . . Z
i, A ‘. L
- T s 73 '
- S —— — e e eierae vam . v ' i et -
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IV. SUBJECT COMPREHENSION | <
a. Do you féel that the deaf students understand the sﬁbi’ﬁ:t matter . . -
. adequately? 4 .- - o I T
s . A *a e - - o
Yes | T No T . . X ; .
b, If met, why do you feel that the deaf student does not have, = ' .
- adequate comprehensiod? - . ‘ g ° .
. - L /
] " N * v, - 0 P “ N
i} . o » v L ' - ;
V. TEACHER/INTERPRETATOR INTERACTION . ‘ Coo e T ]
"a, If you hiave intgrpretér aid available, *do you find this service g -
valuable? . . . - e ]
) Yes,. ‘ No._ : S ‘ cL s
- b,  If yes, in what way is interpreter aid valuable] . ¢ ~ “o
F 7 ' ' T
_¢. If.no, why is interprete} aid not_valuable?. s - .
. f\; - ,,\]Y ' .4 - :‘ . __ - - ) l % -
"d. What percentage of your time is devoted to communicating. with ‘-
interpreter {s)‘g during a school quarter? < LT
¢ e. Do you make class notes and outlines available to the interpreter(s)?
.. Yes No R - ',
. . - ¥ . s
+f, When do you make these materials available to the interpreter(s)? v -
~ g. Do you woxls with the integp?ﬁers in developing and incorporating
. _° - - srew sign language vocabulary for .each subject area? . |
. e - “». i _ “a . ;’ [ o
Yes ~ ., - No
@ .
~ h. If so, how is this done?
] o I . ST A
] o -
+ 1. 1Is there a formal séhgduié for meetings with interpreters regardless
, of whether problems do or do not exist? =
ves__ X No o . P : L
i ‘ . o : * ) Yo . . l
~ ’ o , = -
B . . 5‘ L :i' i . N '
i }%g‘ffﬁ ) ! . . ~
" ERIC . 3 . ; - - ' -
' . 3 ) , . ! . -
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« . If so, when are these meetings,SCheduled during a school quarter
¢ and what is generaﬁly dlscussed°

‘ i“‘n [ ." . . ‘ [ - Q’ . N B . f ! 1’(.
t - Red b - " Py - \7 ] ]
s v R . G . . . ¢
.. k.‘ Do yEu see 1nterpreters infcrmal;y? . ) T
) o . ' - YeS ) NO . ' ' . - J.v'l l ' .‘“-‘-.
! i . , ’ "L . . [
- X, . 1. If sa, do you seek the interpreters out or do_they look for you? .-
i . N §‘ . - . D’o ‘ \_.

m.. For what reasons, generally, do you tontact interpreters? -

-, ¢ . . _
a~ Y ) ° - . . v, ‘7:.,, -
" > T = - A = hd .
.t n% For what reasons, generally, do interpreters contact you? .
ks r : = ' -
. { . .
'P . . ¢ . N bl L
. O aWhat ‘improvements in teacher/lnterprefEr cooperatlonwand communi-
. ‘ ca¥ion would you suggest? . . _ AN
. | o L f
‘ ,,’ . ' ’ ) - L.
> — = : -
¢ ‘ v . .- . . : '
p. Are note taking-sérvices avadilable to the deaf students?
- Yes No , < N e e %.
- ' q.” Do the deaf students make use of the note téking services available?
) Yes .' . No, .
i . ’ 4 - 1 L - %5\
VI, TEACHER/COUNSELOR IﬁTERACTION C . .
.a;‘ What percentage of your time is devated to communicating with -
g counselbrs during a school quarter? o ;
[ b, "Is there a formal schedule for meetings with cou selors cf deaf
+  students regardless of whether problems do o;*d&’not exist?
. " Yes ¥o 5 ' an i , .
S -“*“"~iciv If so, when are these meetlngs SChEQQleirﬂUIlﬁgAa schecl_qaarter
. and what is generally discussed?: L ¥
" ' ‘» ‘ ﬁ. @ - ‘. e . & o & ) r s
Pos e . v 7 * . K
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TEACHER/DEAF PROGRAM ADMINISTRATOR INTERACTION | ' . y
a., What percentage of your time is devoted ta'écmmunicating with PR :';‘
administrators during a school quarter? } L L™
L] L3 I N
b, Is there .a~formal schedule for meetings with administratars of
5 deaf’ students regardles* of whether problems .do or do not exist? :
. Yes No ¢ R h \‘ : L ) S ‘;:x .
c. If so, when are these meetings scheduled during a schaol: quarter ) ~\-f
and what is generally\discussed? » ‘ & e, . o
' i : . - ’r ! + ’
d. Do you see these administrators inf&rmally? - ) . o
Yes Ne . ] - . CoL.
e. If so, do you' seek the administrators out or, do they laok forfycuim’—f"”—’_‘ -
. ® e ERIVISSRIEE b * . N . *
. B 7 ' Fy
f. _Fé,r..-what reaaons generally, do you contact administrators? ot T
i . & 1
A N ! > ] ‘ : » ’ £ ' i .. )
g. For what reasons, génerally,‘dq aéministratcrs contact you? ! N
’ * = h N % & st £
4 - "’ X- ,
. 3 : ' N ' . v °
¥ . ‘ . ..
- 3 '1 {‘i. 5“3 * v + : s f !
. ’ ' ~ j_éi}.i:% b .
+ \‘ . 0 . . ] v e * .

. + - f ] ) ]
For what reasons, generally, do counselors contact you?

a | 104

3
4

-

R .
Do you see these counselors informally? . /
Yes ' Mo , C : i

® ' L4

If so, do you Seek the counselgfs out or do they look for you?
)= . -

- S *

~ 2 . -
For what reasons, gemerally, do you contact counselors?

L) - -

» -

-~ R

\ T, .

4 5 B . o . [ i

: =3 AN
What 1mpravements in teacher/counselor communication and coopera-
tzan would you suggest? . |
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h. What improvements in teacher/admlnistrator commum.catmn
cooperatmn would you suggest? - 1
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I. , GENERAL INFORMATION

a. * Interpreter's name:

.What made you decide to become an interpreter for the deaf? % ’
e - -
FS % A ‘ ! - B ' . )
: Tt st - 5t .

. . |
INTERPRETER INTERVIEW ‘FORM - =

-

3 ™ ’ . ) s
b. Name of school: ) : ) B -
e Nufiber ‘of interpréters in deaf program: ‘

EDUCATIOV . . * )
"sa. Circle the number of years‘s&;é&ucatlan you've had:
0 12 3 456789 10 11 12 13 14 15 16 17 18 19 20
b, If you ve graduated from college, in what fTe&d did you rece1ve oLt oo
your degree° ! . , - -
E \‘ / -

fc. If you ar€ currently in school, what is your major area of study? ’

d. Do’'you intend to continue your education? Yes - No ’ . \ X
If ves, elaborate: . ; ‘ "
l . S ;

» l

-e. Where did you.acqulre your interpretlng skills (1 e., signlng and ‘j
: Fingerspellhng)° . , . !{ o

= ) * - i-- _ -. - ' A ‘ )
Brlefiy describe the tralnlng program: o #
% '3 \\*X . i l ‘
v{ / N } e' i ) ) ) ) " - ’

TN . - ]
£." ‘How many weeks/months/years of interpreter traihing did you receive?

. : s ‘ ‘

gy How much{ﬁracticum have you had in inferpreting? ,

ht How long have you been interpreting for Fhé dgaf? L .
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L I .
A E i
EMPLOYMENT '
a, Prior to your current job, what expe ience, if any, have you had

as an interpreter for the deaf?

What experience have you had with the deaf, other than interpretlng
ﬂexpe:xence? ' ¥

B} B ’
2 ' 3,
rs ' \}V ) ‘a

If you have had no lntergretlng eXperience, how wergé you previeuslf
employed?

Iy - f“
T <

} I

How did you become aware of the availability of your current job?
* k!

.

&

A e 1
= '

s . - § ‘ .
e.! What were the stated requirements fgr acquisition of your current job?

¢ -
o

kS : .
i

COMMUNICATION AND INTERACTION . -

a. How do you communicate with the:. deaf students in your classes?
" speech and spéech reading___ fingerspelling
sign language writing hgestt..tres_____
. other . | ; _ 3 )
b. Wﬁaf percentage of the deaf students for whom you interpret do you
understand° .
¢. How much of their communlcatlon - no matter what form it takes -

do you understand?
all of it

[

most of it none of it

some of it

With those students whom you communicate do not understand, what
. means do you employ to fully understand them? t

-




INTERPRETING SKILLS - :

8.

!
<

How much, in general, of the deaf students' sgeech‘do you under-
stand? ’

. . e 5

all of it~ mast of {t_. _ some of it . none of it v

4

Do the deaf and hearing students .in your class interact with
«each cther? PR

IS
[

Yes No e e g - 4 ' O Ly

If yes, how do the deaf and hearlng students communlcate with: X
each cther? ’

;

speech and speech reading fingerspelling NV
sign langqage Wr:f.t:i.ng____";__a gestures____ intefbreter aid

other ’ o J

How often do the hearing: students and the deaf students in your‘
classes communicate wikh each other? ‘ ‘

|gﬂ

always___° most of the time____ seldom never ¢

Do the deaf students and teachers in your classes communicate with
each other?

»

. §
Yes No i L

"If yes, how do the deaf students and teachers communicate with

each other? . d

speech and speech reading__ fingerspelling o

sign language writing gestures_____ interpreter aid . _

other

)

How often do the deaf students and teachers in your classes communi~
cate with each other7

always most of the time seldom never . -

How many school subjects do you imterpret? . \~ ‘ 2

. -

Name them:’ - v,

N LS

Do you coﬁsfﬂer yourself to be knowledgeable in these subject areas?

Yes No

3

Name the subject areas in which you are knowledgeable.

L

PR
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+
. 5 - - . e’ . * ) % - s :-/

e many subjects “do you tutor? "/ ¢~ .

-
- CR
L :
. _ [

. = - = =
. -t v k<3 . - &
4§ 7 Y \ : - 's‘i’ o ' -
v d. How do yqu deal with a frequently used word far wh:ch;there"ls o é?’
. } known sign? T . . ‘" 3%
-~ - , - ] .w ? Lt . Y
i - . _ R i N ’
: T. s _ ‘é 't é?
‘ . 5{.‘ A ~ * ‘,—L. e ) et
. £\ £ .

e. How do you deal with an 1nfrequent1y ysed word For whicK fhere is

<+ mo knoim sign? \ . . A
s ) . . i , . e Lt
. L ] -t ) L i i
. ed N By i . . vy
. . . . . . , ?4\’51
., S S e ~, ¥ T g
- - ™ s . <" - ", Y
- ™ . N & S
*“wémézm,ftifﬂv‘ﬁoesweée Sebeal have some sort of policy to develop and 1ncorporat§§_ S
 néw 51gn language vocabulary? o L. v -
- . o 4 o . ' " . - c,
g0 Yes__ Mo o
. , Please elaborate: . s ., ' o
N~ - . ; i - )
LF A R . 3 2 - R ) . . . - . - . k
L] . s ol *
g — T : ) T N A P 2 R —
. . -, ¥ £ . e . . .
o , N < M
g. Dd you work with other intexpreteggdgn coordinating sign language
’ . usage and.policies?’ | ' o o
. + ' » 4 ’ - H .
» . ?es &30 N . © e
£ Please elabdrate: _.. - R -
=1 N \. + -
. , - - e N
‘ 3
. / Tt N - -
‘ 4 ! .
h, In the classroom o you translate ward—for—word or do you interpret
! what is being saidV . : ’ -
/ - . . W » R £ .
//’ . .
.7 1, On what basis were you selected to interpret in your classes? '
o w7, 3 .
/

mliﬁin '
e ’ ,

*
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" 'i., Are notetakinz serviceégavailable_to the sé&dents” Yes =~ No___
' i. Do you WOrk with a notetaker" Yes‘;_____ "No o
-\‘ - ) Describe her(hls) dut:(bes and ;}ow both OEK your tasks aré coordinated:
N N ) B . o B 4

r.
(4

-~ " - -~
X . - ) ] .
' S s :
i g e o ‘ ¢ A :
VI, SUBJECT CO*iPRI:HENSIGN . ‘ PR : o,
.o yex feel that the deaf stndents understand‘;he subject matter
. adequately” é . . ~
€5 . No, 5 : P ] ) “ ' v \ .” -
§t. “ e E 7

b. ' I# not, W] y‘do yéu feel that jthe deaf Student does not Jhave ade-. .
quate cowf;ehenslon7
’ ?‘

€ - " * &

<
N

4 TR T
Lt t . ’ - ’ LR '
* PR N MR ' *
£ : mC s st .
VII: IWE@PR:.T&R/ CHER I\TERACTION v e
) - " ¥hdt pe tentage “of” your time is devoted to communication with = "~
.teacha;s during a school quarter’ b e N s

b. " Do teachergﬂﬂhke class neteé and outlines available to you?

L ]
,,,,, .

e Yes * No A : - d“ S

« - ~

c. Are these class notes and/or outllnes giVE%,tQ you .prior to the
eglnnlng*af ‘the. quarter, or are they given to you as the
. progresses? . & o . - .

* . ¥ ¢ I3
- %
-

d. ‘Do you work with thé teachers in developing and incorporating new
aslgn ldnguage vocabulary for egch subject area? ° . -

v
»

PN Yes X No » : .o

e. If so, how is this done? _

¢ . =3

e

" . -

Ef. "Is there a formal schedule for meet1ngs with ;eachers regardless
of whether problems do_or do not exlst7
1 Y , . ‘; Cy
Yes No' . ! L
[ ‘ f s . -
t - 7 - j_."f; .
\‘1 2 + o @ ’

.
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If so, when are these meetings scheduled during a school quarter

and vhat 1s generally discuss;d? = .
i T ’ i

-

Do you see teachers informélly? . " ’

‘No ‘ . . \
1 ‘; - .

If so, do you seek the teachers out or do they .leok for you?

. .
.- . N . . 4 .-
° . . + ~
. =

Yes

frarar

Fo: what reasons, generally, do you contact teachers?'

. ' .
- e .
L _ ’,' - ]

- : /
, - . '

For what reasons, generally, do

; s — -
teachers contact you?

5

.
Il . Al 4

£ T -
- ) \
What improvement in interpreter/teacher comanicatloP and cooper=— ,
-ation would you suggest? . .
£ - - 3

- INTERPRETER/COUNSELOR INTERACTION

~ o : )
What percentagei)f your time is deyoted to communicating with coun-’
selors during a scﬁool quarter? : .

Is there a fcrmal schedule for meetings with counselors regardless
of whetﬁfx problems do or do not exist? : ”

s . -

S

If 50, when are these meetings scheduled” durlng a school quartér

and what\is generally discussed? "

Do you see counselors informally?

No «f

*
If so, do you seek tne counselors out or do they look for ycu?

Yes

N - 5 .

. g : -
For what reasons, generally, do’ you contact counselors?

L ”
cdab :




A -
o - - % ’ * “\ " ) 3 & "
A - ? A . N -
. - e . - . ¢ .
, g ﬁqr what. reasons, <éenerally » do counselors contact you? £ 2 X !
+ k4 = . . : .,
L . i L . N . Ay "!@L - ] B G;‘ ) .
o \ v . - "- N . R K ) ) .
R < : - S
A Hv  What improvements in interpreter/ counselor communicat:.on and’ {
s, 'cooperation would you suggest? Y . . © :
L ’ . . Lo = ’ ; 4 '
R 'if- . . F<} ¥ . ) \ 7- . & s ¥ s f . .
A . - * N
¥ ve & e \\ N . N -\:&
. , . , 2 -
; ; e .- . . R w ! ‘:& N
. & * s' . ;s P ‘ — ; '# - — | ., :
R4 . . -" ) v . . o . L T “ '5"?" . E
. \ . , i’ , - \. - }‘ :A - "t
. IX. ' INTERPRETER/ADMINISTRATOR INTERACTION P & SR 7
Fg . s = S
r . . @, What percentage of your time is devoted to cemutficating miﬁh - g Y- 3
] "+ administrators during a school quarter? e oo E' Q{' » REURS
N N LIS & . .,
- . : A
b. Is‘'there a formal sched‘ule for meeting w1thv 1;:.-L‘s!tr§tn5ts? > S0,
. . & v%" , b A '. ‘;r\ . ‘}’ > ‘
- o YES NO ) " ; ’v; - i g Y RIS '3' :*
. M . T}J = .' N v, * . b
‘c. If so, when are these meetings scheduled duriﬂg a sthool su‘a;;:ter_' v N
3 F * %
3 and what is generally discussed?. s 5‘* oA " o .
v & . N - .
s : . . < . SN S - AR
. s . e - RV T S X s\
- . SRR 2 BRaEP Y v SN
, L8 s PR . ﬁ%{ ;3 =)
- . e g = . & s "t? ’ %
’ " d. Do you see administrators informally?———~ "~ o .. )
B . . : .
ﬂ’ Yes '7 No . . N
T el If so, do you' seek the administrators out or do, they' contact you? .
N , . + 5 - L .
+ " * - - * ~ L&
£. For what reasons, generally, do administrators contact you? Y
. . > " " . - ®
1 g- For what' reasons,"generally, do you contact. adminisgrators?. ;
' ’
. "h. What improvements would you make in mterpreter/admiﬁistrator ;
‘ . communication and cooperation? - ' l
. m oy
E e t .
\J -
’ H = . ¥
/ ' ! ‘ T ;
i‘r
‘ i }atg-sgn 5 ¥ )
. . , )
Q ’ , y
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' DDMINISTRAYOR INTERVIEW FORM : 116 .
; ! ?;‘I ' * ~ _. o ’ \. ® v’
gL ‘ "t oo oz . B * ) .:
s Es GENERAL INFORMATION / %, - . . \ .. ‘
oy T, Ve - . . L%
o * a. MNeme of Administrator: 7 o .
- ) " bs Name’of school: K 7 \7, < T
"o N o - - A s -
i.‘ . - ’ = - s
« EDUCATION .

3,' a, Circle the number of gears of education the administrator has had.® e
'31.2345578910121314151617.18}.926

b. in what f:.eld did you receive your degree(s)? .
1 Béc:helor ) o v : ,.,,_f/r—?\
, p 7 T T N L
i I Dsctorate _ P L A
c.* How many y%a!:s ‘of a@m&stratwe tralmng ha.?e you had? DR N .
d. , How much practicum have you had in e&ucatmnal a&mm:.stratmn?v .-
¥
o a o €. %Where chd ,you acqu&:e your aﬁmxnzs’tratz.ve traznlng?
el Y 'Y : ¢
. O ’ " . o - : b .
e £. Hhere did you acquire your ccmunxcatmn skzlls {i.e. ' sigm.ng’, ) B
RN . f.lngerspellzngg, etc.)? s : ) . ,
,,“ . g_,L,,J;fw acquired ;,_n aqul__p;:ggxmgh Jgsseﬁdgscrlhe_the_pmgrami_frz L
L + - - t - - J - ‘VK:‘
1 ‘ .y Ki ,:
— . - _ e i - .
" ;T CE i
_Irr. ~ PREVIOUS, EHPLC?YHEN‘I‘ 3 o .
"a, Prior ﬂp your current .employment; what exgez;tence, if any, ‘ ’ y
have ycu had’ in w?rk ng with the deaf? - . e
I i - =, ‘s b . Ve
* — _ ? o f ‘_? 2 r I - . %
‘ T S g
8, - ey - > - e = 7 .
b. How many years of expenence bave ymi had- in wcrking with the ‘
deaf? . R ' .. " '
e —— ¢ = ¢ . - .
c. If you have grevmusly held pes;tibns in ﬂd\;eah,gn ;nstztut:.ens, ' i
please list thenm. C o = s . , .- .
T & ; ot * e, - *
¥ gi :7 — 7§ ; - = - = - — 4 = ;
- . # w.
. - A LS — — ': N - 2 bl _ Y .
- B : s, MV : . 0 _® & :
. . [ . . ¢ 1y « - 2 ) R : .
F PR - . .
o, TR E A S v, ;
3 \)4 ] * - * 3 . ‘\ v . “.‘ : ' ?’j_;g‘i . v R -.~ ?l ) “ s .?i,r.
EMC : ¥ ‘ k! Y ' Yy L o . B a‘fr," -
: T . 8’ ’ ' VT ' o e
. > . ' - * H ¢ - ‘ . AT




s . d " v - . ‘\,\ a . | I = R
-~ * ‘s " - * :
3 %y - - £ . ,
. ) . LI 3 , * . . 117
: 4 * » s ‘. . L ? “ % * ¥ . - <
?" " %, ? - ’ '\ * K
* L ' B - R . * , +
1v. CUERENT EHPLOYMENT ; CH Lol L.
y ooy :
&
—s % T2 How digd ggu .became awa:e of the avallablhty of yaur current
. T L.t pas:.tlcn-‘? ) o b one ) .
1 - Ri *
@ o - * . ,‘- ¢ -
5 R . . L oe " i N & - ) -
& e A - i = j
‘/ * N ‘ .-u Co . ° y ,
| ey

1 b, What were the stated requ i¥ements; if any, for acquisition of -,

; v ‘your cu,‘crent employment’—‘ R - . .
. . B Ve ae s ¢
. = , LA . .
L3N - \ . "f ) i o ) “ ) . x . ) "
51 (J , ] ) -, \ . o .
g i Y .. ‘_\ . - " " - . *

“. +a , - = . :: "‘ e N
" ) c. What {o ycu see as be:.ng the majer éut::es cf ycsuz: cun}ent positien?
A . K % ‘ . 3 [ L
5 / i N oy . B — { T s e . B -

3 v = ! - < . - N L - At *
- 4 s B A .
13 - * B R 5 <
. . BN ! . , 5 (i ,'r . . FRRNS . - 3 -
= . ' + — = EN
. ‘ o - * - hu o2 ; .
#* B N . N — - - -

. ' d. What 46 yo! congider to be the baszc gcs :

a¥s of the deaf program‘?
‘ (. R o . h N ' ‘%\ ::»V .
2 R P R N = "t - .'.“‘% ¢ : 5
E - K v o N -, .
’ ' ‘L : o _ o 2%, %
F . e RS A e - - oE ¢ i
L, s 4 Bl e s
T -, __ﬁ . ‘fﬁ o
; . e.. Whit.are your- expecba*tmns for a graﬂuate frcm the deaf grogram?
T AT —_— y —
- ° i. ) JG {- - il - -~
- RN . . . ) - -
- - : e ) ] N \ ] . \L\ B . ' . ] .
.0 IV : .
' - . R =N f 2 : LI .
: - - L N K g = ™ i i
2 f. What are 'your expectations fgr a non-gradpate? ' T {_
2 * 1
- + ’ v - - i o . s - N
- R = ; . . - - —
‘. t ) . £ o . ’ [ ¢ . * * -

M =

. - > =
. ' P z Vi
.

* h. What pmgram changes wou;d ysu like to See in the future? S
’ . . 31 " 4 o' . K *
-~ 4 . . B ' l . % B . 77“ . - ) "o —
4 .

ll
. s . v

. s, ) . ' ;

3 . ,,, _ . _ — - W
o - - 4 -

3 ) . N . B

. UL K P u
. i. What program changes do ydti Ace i,g the future? .0 F 4

ERIC ;- B 1t MR S
- U ‘

E ¥ »

-
-
¢
1
B
.
—




. 5 ¢ : .
. * N .
. T Lo . e -
$ . O N - . . 118
3 # + . . )
: ~ ¥ * : - D -
. e " . _e .. LN -
-~ Sy = - “l, -] . o
V. .aTUDLE\iT {!EC,RUI‘I?-&P&T R - ‘ LI
‘ ‘ . @ G
© a. W‘hat are the mathods b} whlch ycu nake the program known
to "the gubhc" ° . . g v F
v . ‘ g =
- . . . - 4 A .
. . . LT ) . .
7 ~ » bl 5 - [
" * > - E)
. e D2 Ne o i 2
[ : - ’a - i
¢ ’ » 3 - -
. N £ ‘ M o - - ? .

b.- From what scurce{s) do yau re,c’e:we ;nfomatloh aﬁout prospe&t;ye

o - 1 .students? - - _ o . R L
5 ’ i .t tn N . o . [y
A S : Yt . (). v, t oo
. L : ' 5 L ) _
I P R ___,.-.-»- v - " -
ot [ . . ’ N o L) L. \ ! - B
TS : c.-} Ds you inférm agencz.es and persermel rqf program eppcrtumtz.t:.es
. for the deaf? .. .°) ° .
* ' '““'"'ﬁ " B . @
- . » L . ° ‘. » ’
“Yes . No o ¢ . L 2 '
i ‘: ' ¢ ) e .‘” ‘l \d\ ’ -‘ Q ) £ ‘- .
o % d., If yes, “whlt:h agencies a,nd{ persennel do you inform? . ’
e ' ‘e e * N ’ ‘ & r
\6 N N ] s a - . o * L R .
[ ¥ - —— . 2 ——— - D
. -2 . . © . s LA . .
’ L3 ° Iy ‘_\_ | 2 Z M iy — " 2 ————
s -2 What procedure 15 use& to (;J.z;form thess. agengz,es an& perscnnel"
\Q“ GQ: ) \“\,a . . < aﬁ s ® . S D . . “
L N L. St o 1N

o S What do you congider tc he t.})e streﬁgths cf the ;‘efe::al

o { praceﬂurev resentry ezgp‘m?‘eé" - - .
o vt Ly $ L s © D -4 . .
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b. <Does the deaf program employ an audiolegdist? Yes No

¢c. 1If-so, how‘ffequently is auditory testing conducted?

o ' - . "e B ; /
M * . / %
- N frDz:ses the ‘deaf person ewplqg/svpeech therap*st?- Yes No ‘
. e, If sc,ahcu frequenfly .g:;es each student receive speech, therapy" ’ :
s , . ) N C )
' < ) A .
o e . , . . o s
"* IX; PREPARATORY PROGRAM L h ‘ s
" a: Whag are the goals of your préparatory program? “é ‘ o
. . ' . . - ’
. . P . '7 ] P - - ) *
) * - * " 4 .
‘ * " 5:, [}
) Y ] - ’ ‘ ' - %
) b. "How are these goals achieved? ", .
’-u # - . >
. ) . . . - » . ‘ £ . %
) R i ~ “X u' = . ~ L. 3 ! § .,
* ‘ ¢ :}‘_7 ' .ot v 3 N S’f i
. ~ i \ \ 4 2 o ’ [
- ¢y VWhat is the duration of-the pfepara\.ory program? . ’ . )
L R ’ . . ¢ : e i e .
: *® . t e o : s T, .
. d. What courses of study are available in the preparatory program? -
i; ‘ - ' " Jg . » .
’ A3 - < - — -
N =
4 - ¥ . - B
5 “. - - ‘g._ ¥
\ . A , R = - :ﬁ LS iy ) P
‘ . & . s L] e
T e.: Are all of the above courses mandatory or are sdme optlgnal?‘i__
-t N ) -
;i*iaﬁdatozy Optional \
T ' “‘Tﬁ’uc% ones are opt:.onal and why? ’ {;{!}
. , . E . - ( ¥
- 4 % L k3l - -
¢ _;.\_/. & ' ‘e - s
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g. Which ones are #Mandatory and why? ' .
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£ STUDE%T“PLACEHENT'WITHIN THE. PROGRAM
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“ a. Do You utiilize test sccres {(i.e., GATB results) in placement\c; am
ST student within a particular subject area? ' . oo
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‘b What test measures are utilized to place a student w:.hhin a subject
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R Toooe What craterla other .than test scores arc used’ to place -

. a student within a subject area? ‘ *

5 2
<

8.

. What do you consider to be the strengths cf your present .

faet

3 S

placement procedure?
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COMMUNICATION AND INTERACTION WITH STUDENTS

"

What do. you consider to be the weaknesses of your presént
*plabement procedure?

Yol ° ' ~ i} ~
« . .
N . o

What changes, if any, woul&,you make in the present placement
proceéure? A// .. -

2

= - -

- ; -

. | .

In general, how do you communicate with ‘the students?

speech and speech reading flnge: %) lllng .
sign language ©_ writing ° geﬁtures znterpreter aid
other ~ T . -

. [

°

. What gercentage of the deaf students can yoy communicate’
with adequately? ] .-

How much ‘of their communlcatxon - no matter what form it takes -
do you uhderstand? )" , ! L
all of it

most of it some oé it

none of, 1t -

Po_ those vtudents’whose communication you do hot undérstan&
what means do you employ to understand them?

- N . “ ‘ -

T

JWhat do you consider tc be your strengths in ,communicating thh
‘the deaf? _ $ :

-

: /
4 B . B ’ N § #

- T
- H
& - . -

whataao you consider to be your weaknesses in ccmmunicatlng
\nfit

.the deaf?

i v

&

: ' - ‘o
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g. What do you consldex to be the deaf merson@ strengths in
. commanicating with you? . , ’ . - ' R

o
-

L)

; h. What do you consider to be the' deaf persons' weakneqses in, o
communicating wlth you?

“
- 7

»

i. What percentage of your time per school quarter do you devote
to communicating with students? - '

Al &

j. Are appointments w;th students made on a reguiar bagls orn, are-, : g
R problems handled as they come up? vy . " -
Eed , . qj é R
k. Is thpre a formal schedule for meetings wlth students, . -
rega¥dless of whether problems do-or do™ not, exist? i .
Yes No : o - "

- 4 v \

. * 1. If so, when are thesé meetings scheduled during a. school quarter? w .

A "3 - ) o . =~ i " . - d .
: > - .
L ms Do’ you meet with students informally? 7, .
A . R :
N Yes No . .
. n. If so, do you generally seek the students o&t or do they lock
for you? .
Jou? , .
I N P T t
g * - N ) " ' s 3
; , 0. JFor what reasons, generally, do you contact students? -, A
| ; ' . f; -
. s | = - ~
# R LT c; v
& v {.‘ ‘ 4 f ~\‘ z 4
2 CNE : EE - ' !
B !
.- v p. For what reasons, generally, do students contact you? ]
4 { e
. 4 . s, , . ,
Tay = . . l | 5, = .
A Y N . . ' . ! = gl h Z
. q. What ‘do you consider to ke bhe strengths Gf the present ’ .
’, . administrator/student relat 10nshlp7 : . 4 »

5
3 -

¢ . . .

r.=;What do you consider to be the weaknesses in the present

>

administrator/student relationship? , f
. 1 s _ '

. \)‘ . . . _g_‘"!‘ : ’ ' , ¥
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a.

¢ a.

‘."’r‘ bc

C.

INTERACTION WITH _PARENTS !

.meeting with you ?

ADMINISTRATO%/COUNSELOR INTERACTION . ' .

What improvements in the present admlnlstrator/student //
relationship would you suggest? '

! ﬁ ) ) : /

v

How often do you holg
Fring a school quarter?

coqferences with the parents of st dents

frequently occasionally _never

]

/ ,
For what reasons, generally, do pa*ents of studEfj//aesire

/

s
// ’

/ ,‘

For what reasons, generally, do you desire meetlng with pa7ents?

————"

What form do admlnlstra*o*/parent.conferences take the majérity
- - |

of the time? : S X

teléphone TTY letter . in person )

- ' t
s

\ L
other . .

s

. .
What porcent tage of your time pPexr school quarter do you
devote -o commanlcatlng wich counselors?

—

'Isuthere'a formal schedule for meeting with counselors?

Ne ™ .

If s0, when are these- meetings scheduled during a school quarter
and what isg generally dlscussed° ‘

Yes

Do you meet with counselors informally? vYes No

If s0, do you seck the counselors out or do they Iook for you?

\ - Y

. v .
do counselors contact you?

#

1,°r what reasons, generally,

' *

For what reasons, generally, do you contact gounselors?
14 N

I

|
i
?
f
j
|
!

%

~
*

I
|
|
|
1 1
|
|
|
|
|

H

1
|
i
i
|

3




124 ' .,

. ] 3
h. what'fmprcvements in the present adminisﬁratpr/pounselor

-, " relationship would you suggest? 1

4
* -
& v

“XIv.. ADMINISTRATOR/PREPARATQRY PROGRAM TEACHER INTERACTION °

a. How often do you communic-te with the prep-program teachers L
during & school quarter? . I i ‘

-

3
’ £

b. Is there a forﬁal“éghédule for meetings with prep-program
‘teachers; regardless of whether problems do or do not exist?

. -
. Yes No B . !
¢. If so, when are tﬁese meetings scheduled during a - school ‘
i quarter and what is generally discugsed? :
' iJh Kl ¢ .
. p d. Do you meet with prep-prodram teaéhers informally? .
Yes No, ' . coT

e, If so, do you seek the prep-program teachers out:or do they

leok for you? '

R . (=] 2
N - . T
* -4 - i -

£. For what reasons, generally, -do yéa contact prep-program teachers?

-

0 B

o

g. For what reasons, generally, do brep-program teachers contact you?

o .
%

d h. wWhat improvementé in the present adminis;rator/prep-prcgram teacher -
’ » relationship would you suggest?
. % M

+

R4

XV, ADMINISTRATOR/TECHNICAL VOCATIONAL TEACHER INTERACTION

a. How often do you communicate with technical- vocational teachers
s during*a school ¢uarter? g

*

i -

e ;
b, .Is there a formal schedule for meetings with technical vocational
teachers, regardless of whether problems do ox don't inst?

£

' Yes No
\)“ +




SO
ok .
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n

- c. 80, when are these mee*lngc scheduled dur;ng a school -

- . qu arter and vhat is- geherally discussed? - )
) 4, Do y%r meet with technical vocational teachers informally?
Yes, ) No. > ) .

e. If- sog do you see the technical vccatlonal teachers out or
do they look for you? . :

£. - Poy what reasons, generally, do you “contact techn;cal vocatlonal .
teachers? ,

g. For what - -reagons, generally, do technlcal vocatlonal teacherg ‘
contact you‘> .

- « +

. h,- What 1mprovements in the present administrator/technical vocational
teacher relatzonshlg would you suggest?

R -

+

- ¥ "

i. Wwhat percentage of your time do you devote to communicating with
prep~program and technical vocational teachers during a school
gquarter? ) N

D . -
-~ ¢

xvI., ADMINI%TRATSR/IN?FRPRETER INTHRACTION

a. What percentage of your time do you devote to conmgnzcatlna with
the interpreters during-a schocl quarter*

b, Is therc a formal schedule fcr meetlng with 1nterpreters during” ... ..,
a schaol quarter, regardles of whether Qroblem do or do nol exist?-

Yes ~ No

T

. ¢. 1If so, when are these meetings scheduled and what is generally.
discussed? R

H 5

o

d. Do you meet with interpreters informally?

! Yes Ho

e. If so, do you seek out ﬁhe,interpreters or do they look for you ?

S

v -

o . £ 4 - ~
l: ;0 -
Q;BJ!; Sy )
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XVII,

a.

>

For what reasons, generally,

b

do you confact interpreters?

-

H

F}

LI
w

|

For vhat reasons, generally,

.

=S

b

4,

do 1nterpreters contact you?

.

!

-

]

4

What improvements in the preeent adm1n1strator/interpreter

relationsuip would

you suggest°

#

-

[l
H

Y
3

 STAFE RECRULTMENT

What are your hiring policies for cofinselors? .

-

3

X

*

s

]

What are Jour hiring policies for .prep-program teachers?

-

£

B BT

+

What are your hiring policies for intefpretegé? X

e

-

What are ycur‘hiring

-+
}

policies for notetakers?
a

!

e

ra

O

RIC

Aruitoxt provided by Eic:

What are your hiring policies for tutors?

If ﬁhere are other people enplcyed by the program, whc are
they and what were their hiring requirements?

1“'"':."'%\
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Pr

XVIII. STUDENT: PLACEMENT . ‘ : .

kel

a. DolfQP contact prospective employers? .
) /NU\j ‘

B Do prospecd&ve employers contact

Yes

3

Yes, * No ) N )

you?

* . : " .
c. What is the procedure for placement when you contact
prospective amployers? ’ ) N

d. What is the procedure for placement when nrospective emﬁloyers
- contact you?. ) -

&
.

-]

+

~How.much contact, generally, do vou have with a Student once -
he has a job (other than on the job contact?

LB

continual sporadic seldom never‘
WITHDRAWALS :
a. What are the reasons, generally,for. the withdrawal of a deaf
student from tl.e technical vocational program? . -,

¢ /

* -~ _ -y

b. How much ‘contact, generally, do you have with a student once he
has withdra.n from the program? '

v
r

- : . ~
continual” sporadic seldom _never

c. Do you refer the student to an agency ox rehabilitation
counselor once he has decided to withdraw from the program?

-

Yas No o s )
" / )

d. What typesﬂof agencies and personnel do you contact?
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XX.  FOLLOW-UP ; : .
: Pl‘{\« N .
- a. ‘Describe, briéﬁ}y, the program's follow-up proceddres,
¥ Y S b
\ . ,
// ! * ‘
- T

b. What improvements would you make in the current follow-up
procedures and why?

*

xx1\\ DEAF PROGRAM COSTS .
a. What is the per pupil cost per school quarter’

b\\ How many puplls pér school quarter are accepted into the p;cgram?
\
N 7 B -

c. How is the year broken up into school quarters?

. T LTS : ™ B
FI} - S 2l -

d. What is the pér hour interpreter cost?

e. How mauy interpreters are working in the deaf program? - - .
’ f. On the average, how many hours per quérter does each interpreter
work? ) \ '

'
’ B R -4

. What is the per hour nctetaker-cast°

g
h. How many nctetake;s are worklng in the deaf-program?

. How many. hours does. each notetaker work per quarter?

. How many tﬂ%ofs’are %leoyed by the deaf program?

k. What is the.pe' our fﬁtcr cost?
1l

. How'many hours oes each tutor work per quarter?

m. What is_ the annu l salary fcr\a prcgram counselor?

*
n. . How many program cunselors\are there? , e

o. What is the annual salarylfcr the program administrator?

p. How much is spent per year on secretarial and other supédrt ,
. services? \

qd. 'What are the casts df student medlcal services? ' _

L &

X, What is the annual sala;y for ‘an audiclogist? o
g. What is the annual salary for a speech therapist?

. . % I .
. . . - gy i
2 . . . ‘J/J J02F .
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.
. v .
. \ bl +
’ “

t. 1If there are other people employed by t%e program, who are, .
they and what are the annual costs-of the\i services? ’
THE PROGRAM WITHIN THE SCHOOL \ -
2. What kinds of tuings are done to promote stuaent integration
WIthln the school‘?’ -
* K ) \ . t
2 \ .
b. Are all of the schcal fac:.lg.tles available cto the student in’ .
. the deaf}::jk Yes . . ' No : .
c. If not, facilities are not avallable ‘o the students in
" the deaf program?’ % i T : )
. 8 : ‘ ‘ \‘ B '
,d. Are all of the Geaf program fac1llt1es ava:.lable to the total "2
s school population? Yes No el .
a. If not; what deaf program facilities are not availabe to-the
*  total school -population? '
f. Does the deaf prugram share support service costs with the school?
Yes o N‘O . " ’ Yo \ y
g. If so, what costs are shared? \‘ -
h. Do'the deaf program administrators confer with school administrators?
Yes _ " No - o ) o .
i. 1If so what do they confer.ahout and with whom?
N

Senir ©
i ;M"‘*
-~
-
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- j. ' Do the dea* progra§ counseloﬁ%kgonfer wzth school counselors’
. T ;
* Yes LNo - . . Yo :
& - ”k. . H
. .- k. 1If s0, whaf dc”th% ccunselors con
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K
T Yes NO

Do the deaf program teachexs confer with school teachers?

> ) . '1 L \
. M If 50, what do they cenfer about° '
. - 3 . ' N
b - N . - -
’ =~ ) - - - -
- i : b i
* s ! ? ‘ - A
& » B ,, s
- . ‘( ’
< . » . .
- s
. XXIII PROFBSSIONAL ORGBNIZATION MEHBERSHIP
‘e
) a. What pr059551sna1 organizations'do ycu -belong to? v
¢ L . - 4
. ;7 .
. - t ‘,:.‘ . -~ 3 4
& 3 = - Tt
+ . % ? N - »
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Table 21 ' : o ‘
. Whv Current Students Would Prefer to Go to Scheol //',/""” R
with both Hearing. and Deaf Stgdents‘ /‘"j .
- , S AT 3 i
] -
-~ . b [
1. It is good for deaf peOple tc 1eam to get along with 1
" ' 'hearing people. . . e
2. rCan communilate with both hearing ‘and deafe o, 1
3. - Hearing can help the deaf impréve communication, R |
4,  Gives 'deaf individual gore expertence with the, ‘ -1
© ' _hearing. Y C
5. L bave many heaming friends and like to associate 1
’ “'with both. g - &
6. I want to_ asaaciatg with *bath, because hear? g can 1
help me to learn ‘to hemunicate. i S «
7. More Tearning with hcth, Cow e ) 1
8. ¢+ I want to be able to associate with both deaf and g . 1
hearing worlds, <« . 2 5
9, Can ‘1earn more thingé fram hearlng people - where . 1
parties are, efc. Lo
10. Hearing can help, deaf, :mbring cS!mnmication t;a a . 1
higher leugl 4 : z ,
-1, I, can learn camunicat}.en from hearing peapla that will 1
o 'help on the job. “ ¢
"~ 12, Hearing peopie can. be #ssociated”with and helg " comtmi- 1
¢ . cation.  ° - e .

13. Doesn't know: ’ N R 1
14. I like to Wingle and talk Vith the ‘hearing students. 1
'15." . Bécause communication with 'hearing and deaf students M
' . helps to make friends easier. o » .

16. It is good for the dedf to mingle Kith the hearing, : 1

C to communicate with ag,each other. : s 5
17. Helps deaf people to see whatfhearing people are dgingg 1
18, I like to “agsociate with both heartni and deaf.. - 1
19. . I~am between both graups, ,I would like to learn signing o 1
.« .Erom the deaf to understand them better,
20.  If ‘doingwork and mot understanding, hearirg stgdents -1
o, can help interpret.’ ° . :

217 > I cdn interprét for both deaf and hearjing. \i 1
22, Can learh speech reading from aring and tdach signing 1
to hearing. : T

ad ' ’ ® a v L ..

¥ A - v
- ‘ ) R g 5 ) ) . .

1. Hearing students can interpret for \the deaf. > I |

2. . 1 car communicate with both. “ , 1

3. It is bette{ to associate with both groups than uaaf 1

' alone.b I'want to relate to all grpups. I’“‘probablyv
relate better fo hearing I want to be able to

assoclate wi,g;h .both groups. - L .
e _— , N ) .
* s < . * ?f 5
LA "; a s
, L1500 ,
* a . =, *
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g Table 21 4~ .

7 - e ‘133,

N * s

Why Current Qtudents would Prefer to Go to Schaol

with both Hearingfand Deaf Stﬂﬂé/:s Qcont i I B

M -
4 *

“ , S .
4, Because I have to learn to associate with bpth groups.
5. I enjoy being with both - I communicate better with
, hearing people, w
6. It's difficult to ccmmunicate w1th hedring; .but they
r can help understand the subject.
7. - I like to talk to everyone - to' ccmmunlcate with both
o deaf and hearing. M ¢
: 8. I like to communicate.with both, I can undérstand speechs
1f spoken slowly. ' T
®.~ Deaf can learn- -speech from hearlng people, deaf Just usef \
' signs all thé time. : *, N
10. Hearing people are more 1ntellectq§lly orientedﬂ but‘
W don't always. understand problems. . :
~ 11,1 Good communicatlon with hearing students.u
12,5 Good to learn more ways to communicates - 5
13, 1 ldike'to associate with hearing and deaf students.
> 14. It's better to associate with hearing and deaf.
15, L. learn more; it's a dlfferentxenvironment. .
+ 16. -1 have te work with both, so 'l have to get along w1th
-+ both. *
- 17, In my job I will have to get‘along with hearlng people.
*18. Because I can communicate with both. " o
‘v 190 I can communicate with both easily.
. 20: o It's better to absoc1ate with both groups than deaf alo €.
v \'. EI \\
1. Hearing peOple help with ccmmunication in class.
- 2. Hearing student§~can help me adjust to being with
e, hearlng. s ol .
3. Hed¥ing people help deaf people “to understand in, and >
- R out of class. ¢ . ooV
4, . Hearing péople can help communlcatlon, yet 1 can*sigu T
., v.th the deaf. ' . y
: 5. % Deaf and hearing can’help each,other to communicate. R
© 6. 'Hearing can help deaf communicate. - 7 :
j . 7. Hearing people have experience that helps deaf people *
in the dlassroom. . . ,
. 8. 1t doesn"t bother me. \ : T
9, Heaang people help to 1nterpret in elass ‘and out. cf
class. . g
. . - . ' % "
" . r‘ N .
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: ] . % o Table .22 , ‘
. Why It Makes N0 Difference to Current Students Whether They Go to School

¢ .
. . )

-

w

with Hearing, Deaf or both

d .

- De¥gado . ‘
> N , ,
1.  T’can get along with both kinds of people, e o 1
2. I like to mingle- and ccq@unlqate with both deaf and hearlng ) 1
i # . - . - '
"7, Seattle  C . . ' . . .
= — . ’
., 1. Ne response. ' v . " : 3
..' 2. Deaf and-hearing students are all the same. ’ . 1

3. 1 can communicate’with both easily. . 1

Covr s '
T 5 .

F % e ;
I, 7 ‘ng carm help interpret. ‘ ‘ . ’ .. 1
2. Easier to communlcate with the deaf, -7 ) . -1
3, Hearing people get more informarion. trom teachers, you 1
can learn rore,

. 4, Hearing pedvple have more speech and can help deaf people. 1
5. .1 went to a héaring high school; now TVI is best of both worlds. 1
6. E%e*yaody is’equal. , o ’ o1
7. 1 haven” learned sign language yet auu sometimes hearing people

talk too fast -or too slow. . 1
- RO Table 23" - .« - -

{ .+ Why” Qurrepnt Student Would prefer to (o to School with Deaf Students -

, Belgado .

1. It is%éasier‘to communicate with deaf students. o o 2
2. I am learnirg sign language from deaf students. ' . 1
? -~ .

Seattle - ‘

i i. . It is easier to communicate with deaf students. 2
2. t is élfflcu;t to communicate .with some nearlng students. 1

-

‘TVI 5 )

1. It is 3351er to communicate with deaf people. ’ 1
2. Too difficuit to communicate' with hearing people.. 1

© 3, I feel more confident witih the deaf, ‘ 1
‘@ 4, I wet along with deaf people; it's easier tg communicate. "1

v
. -
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Tab le 24 \ s

¥hy Current btudents Like the Idea of a Vocational and Technical School

]

- "for Young Deaf People Who do not go to a Sdhobl such as Gallaudet

DELGADO

SEATTLE

9.
10.
11.
1z.
13.

Not suxe/don't know -
Delgado College will Drov1de good training for Jobs
other than teaching.

Delgado helps you to get a job. Gaklaudet was too
frustrating with 41l the different subgects.

Not sure - there 18 too much emphasis on trades and
net enough on college training. N

Yes - but drafting program at Delgado is too small.

Deaf need to learn‘more vocational than academic
training. . . -

Delgado gives better training for jobs.

Yes, but I could.not take courses I wanted; staff would
not let me take desired courses.

Deaf people can learn more; gives training for jubs.

Program is good, but director is not for the deaf.

"Gallaudet takes four years and is for teachers.

Delgado tralns people for jobs.

Because I think Delgade is a good school but I think
Gallaudet is the best and has a better program.

Young deaf people can learn as much at Delgado even if
they did not go to Gallaudet.

Delgado helps prepare deaf people for the hearing
business world.

It has the kind of rreining I want, Gallaudet is for
teachers. . ' ‘

Program has good training for jobs.

Gives good training for jobs - ydu.can lealn more._

There is lots of help for deaf students; 1nterpreters
can help the students,

Teachers are helping to learn skillsy, interpreters
help in class; teachers cucperate with students.

Helps deaf peopls to get degrees ov certificates and
provides tralning to get jobs.

It is a means of acquiring educatlon that might' not be
avallable in any other way.

Because it helps you ta get a job more easily.

It provides training for hard of hearing individuals
who .have no place else to go.

Program has good training in tosuetology.
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‘ Table 24 : ‘

th Cq;Teﬁt Students Like the Idea of a éocational and Technical Schools

for Young Deat People Who do n.t go to a School such as Gallaudet, (cont.)’

T » -

SEATTLE -
- 19. It gives people chances at tvaining for jobs if their 1 ,
grades are too low to get into Gallaudet.
11. 'The ppogram glves good training for jobs. Galladudet 1 .
is for people who have good Epglish sLllls. ' .
12, Good program here--good “teachers help any student- have 1
) . * interpreters,
13.  To learn basics for entering another college. . 1
) 14, It is better here for people who can 't afford four years 1 .
, *of college. . » ,
15, Get more experience with hﬂarlng people -- make friends, 1 ;
16,  But it is hard to find crédits that are acceptable for ° -
college transfer. . . .
1#. Staff is willing to help you out - staff keeps eyes + 1 ’
' open for job” possibilities.
18. Some students are good with machines, etc. and are not 1
"good in an academic program. It's good idea; happier
- in what they do best. *
19.  Provides good training for jobs; it keeps the student -~ 1
! busy and off welfare.. . o
20.  Gives godd training for the future and gives student a . 1
o chance to find a job-when he graduates. _
21.  It's "hands-on wprk" that deaf people-can do well - 1
gives giod train*ug for jobs.
22. *-Program provides more training and experience so student 1
. can get'a job.
23. I have’seen tvo many people go to college and not get a 1 '
job - program provides training for jobs. 5
24. Progra ifferen§ courses for different jobs; e
GalMa .1§™f3r people who want to be teachers. o, ,
25, Not sur ' 1
1. 7
2. " Ghllaudet is for people who want to be Leachers. TVI 1
provides training for an accupation, '
" 3. TVY gives better training for the technical-vocational 1
. 1&%@5. . =
Gall adﬁet traiﬂs teachers. 7TVI provides training in 1
ng. -
et trains teachers. Does not offer courses in 1

printing, etc. . ,
A 6. Gallaudet is for people who want to be teachers. Gallaudet 1
doesn't provide training TVI does. \
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' Table 24 ; .

.
-

Why Current Students Like the Idea of a Vocational and Technical Institute

for Young Deaf People Who do not go to a School such as Gallaudet, (coht.)

e ¢

§

CTVI ‘ - )

“ R &
+ 7. 1 can learn more here; Gallaudet is for people who want 1 SN
_ to be teachers, . , S ’
o 3. Gallaudet trains teachers--thetve is no market for teaghers. 1 .
\ ' ) IVI gives training for available jobs.
' 9. Gallaudet is a good place for an education, but TVI is a 1
o - good place to get a job. .
10. . At TVL you learn more faster than you do at Gallaudet B S .
College. - " b
1l.  IVI provides training on machinery. 1. -
12.  Gallaudet is for teachers. - TVI gives better training in 1
practical jobs.: . :
* 13, But it depends on the individual if it is a good-idea 1. s j
' . or not. ] A -
l4. It is a good alternative for people who don't want to S .
o go to college. , - o '
. 15. Training at TVI is faster than at Gallaudet;.you can get 1.7
.. / a job faster. . )
F
. |
%ﬂ ‘)
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Table 25

Reasons for Current Student Dissatisfactidn with Trainine

Delgado . - . .

1.

- v ' LH

Delgado doesn't have the type. of electrical training needed.
There arc wnot enough interpreters. ‘

2. The staff would not let me take the courses I want.
" 3. Machinery used too old.

4. Interpreting is not good enough.

Seattle .

1. Problems in.relating to teachers and students. Training is ;gaf
satisfactory. Notetakers have helped. - ‘ ’

2. I can't understand the interpreter most of the time, It makes me

- tited‘to keep my eyes on instructor and interpreter.

3.. Sometimes interpreters don't move their mouths while interpreting,
I know sign }anguage but often can't keep up'-- depends on
lipreading. Tutors are helpful, but not available enough of the
time. . . .

4, Hearing people on the deaf program staff have a lack of under—
standing of deaf people and don't keep their word -- don't

. spread gossip or personal problems of deaf students. Lack of
understanding among the interpreters. .,

5. Yes and No -~ Sometimes teacher does not interpreter enough
what he is saying; sometimes he is not patient enough.
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Table 26

/ :
of Work Students will Look for When Thev Leave the School

LS

deesn't know

cabinet making/carpentry

codking :

key punch ot letter sortinz machine
computer programming

commercial art

clerk typist

welder

carpentry/marine carpentry
baking '
teacher's aide

‘horology

head teacher in poverty program preschool
setting .

cosmetology

photography

library work

office work

drafting

graphic arts

chemistry lab technician

trailer building

diesel mechanic

general office practice

tool and die making

undecided

electro~mechanical service work
packaging

. farming or printing

printing
sheet metal
not sure

o
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Table 27

Description of the Summer or Part Time.Job Studenés Have Had

\

i

DELGADO
' 1. stock boy 3
2, assistant secretary to principal of 1
school for the dea .
- 3.  dreftsman ’ 1
! 4, construci.un (full-time) 1
5. counselor to deaf thildren at summer camp "1
6. photography 1 . 1
7.  machine maintenance (cleaning, éiling, etc.) 1
8. furniture moving 1
5. usher at drive-in movie 1
10: dishwasher 1
11. air freight . . 1
12. worked in drug store ) 1
13.  repaired airplane frames “ , 1.
14, boxing merchandise in shirt manufacturing 1
company , T
. 15. printing - 1
16. social security worker 1,
SEATTLE
1. dishwashing 4
2. janitc-ial work 4
3.  clerical work' 3
4. work in a cannery 2
5. landscape artist 2
6. assembly 2
7. baking 1
8. cabinet maker 1
9. machine operater . 1
10. * molded/graded plastic 1
, 11. book collector in hospital print shop & 1
power sewing machine operator ‘
12, farm work . 1 g
13, of fset printing o1
14, city park laborer A |
15. folding/counting boxes 1
16, secretarial assistant 1
7. cook 1
18.  tutor fer deaf/supervisor for deaf 1
19, gas station attendent’ 1
20.  making fibergdass boats 1
21l. sectioned tires/cut post holes 1
22, lumber pile training job 1
' 23. repair trucks 1
o E ;égﬁ




Description of the Summer or Part Time Job Students Have Had

-
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Table 27

t

custodial work

printing

waltress

cleaned teacher's rooms
farming

Junkyard work
automotive repair (full time) .
general office practice
factory work

computer coding

camp counselor
photography developer
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Table 28 +

14 *

Improvements in the Preparatorv Program Preparatory Teachers Would Make

L3 &

Delgada:‘

N _ ) .
1) The program should be restructured and from that point, then

recommendations could-be made. ' ,
it ' 2 * ‘
2) Need for low-level training program for deaf to assist those
incapable of entering -curriculum; need selective training.
"{l i
3) No response.

_Seattle: .
T e - »

1) At least two more prep teachers if program ex ands and teacher aides.
prep g exp

2) More materials for math related to particular subject areas. Improve
the job sampling~-scme kind of test that will make up for what the
job sampling .can't reveal af far as students' knowledge of a particular

‘ * job choice. Hopefully, in the future, the prep program will become .

_@0 flexihle as to adjust each subject to each student's particular
need. Fach student should be able to progress at his own pace, but
nof just left to his own resources—-actually a one—to—one teaching
‘situation. Must still have an instructor teaching.

3) Better organization and definitions of the curriculum. Definite
plans now to work a curriculua. \

E

TVIL: ‘

S reeinin N

1) Give student more vocational exploration.

2) More vocational exploration--more "hands on" experience before going
into a major area.

3) 1f money were available, add an evaluation center; i.e., "hands on’
experience center for short term projects so the student can get
. a taste of the mdjor, supervised and evaluated by someone in the
deaf program (whom they don't have right now) ‘
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*  Table 29 |

4 .

Addiéiqnal Comments 7
) ’

.

Delgado: . .o

. 4 -

»

1) The program administration a) does not encourage (in fact, some
\ to disccurage) prof ssional improvement (go to graduate classas,
ete.): b) fostersiponstant discord among staff members rather

than.encouraging teamwork- c) etc.

~

2) None : - Q/

3) No respouse. . "

1) It is my studied opinion, based on four years of actual classrocm
contacts, personal observations and experience that a strong pre-
.paratory program is essential to reasonable success in a program
of this kind at the junior college level “for the deaf students.

I enjoyed this interview and I hope my answers will be beneficial
to this important research project.

|

) ) . |

Seattle: . |
= v |
|

|

f

|

'2) None. ?

3) -None."

TVI: SN . .

1) The reason I mentioned Ameslan in some of the answers is I think
it is very important to speak the students' language——the language
they understand the best.

2} Too.much subjective material in this questionnaire. !
r -~ !

3) How will you measure these subjective questions?

Y
-y,
e’ £
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Seattle:

.

Ty

Vocational Rehabilltation° contradiction to post-secondary
opportunities because others'do not have. to come through
Vocational Rehabilitation. I'm opposed to labeling.
Vocational Rehabilitatien should be thought®of' as a
consumer source for service and money _ - d

ﬂany people may look upon‘Seattle Community Collége as

"dumping ylace for people who can't go to Gallaudet;
people don't realize the worth of the program here;
shortage of staff--can't get enough information out
about the program to clarify what the program is about;
not able to handle the numbers-of students who-apply
nor those who are qualzfiec4~the basis of the shortage
is lack of funding '

. 'Not enough involvement in referral procedutes to know

the weaknesses .
I don't kaow .

‘

‘
-

Collection of all data on students and getting it togegher
systematically is difficult and time—consuming--this ‘is
needed to make an adhissions decision

Written information regarding referrals’ is' now strong--
we need a better written descripticn of the program,

-

-
-
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Counselors' Descriptions of Weaknesses in Present Referral

: Procedures
. T -
1. Sort sf hit and miss, nothlng real. positive—~no trcuble . 3
in getting the word spread -t : .
2. Students should not have to’meet the :equirements of




, L oo 1477 -
4 .o 'i ) . *
. - ‘ . . Table 31 R ’
' : ‘ buggested Imvrgggm_gn;s_ia__the:Qounsglor/Adminis:rater ‘
. - R ’
7 ~ 5 elationship %Sg \ s

ot ' The apprcach is too authoritarian, Things are done by the - -

A

Administrators should,leave the counsellng to the counselors.
. Satisfied now., If stuéents are attépding classes, counselors
appear, to he: doing their jobs.
3. The basic problem is the inability to allow the ‘staff fo.
. . function with a professional indépendence. This would mean
s . that you would have to recognize that all of ‘your staff is
, . “jcompetent te handle their own duties.” This philosophy must
' change. Peérsonalities are not separated from the functions;
........ e.g., 1f you .talk about counselingpservices, it turns into
- e personal accusations-~this is how things are handled here.
. Administrators feel, that when.others make ~ecommendations
‘ for change, they are challenging -the" c0mpetency of the
administration rather than helping to change tﬁe.program‘

g

b

[« T

]

o

S
[T

administrators regardless of .how the staff and students
feel: about it. The triology [adminstrators] gattogethgr .
. and wgped out' the studen;s. There_is no purpose or dignity ©
", to counse;ing and the counseling, :elaticnship when somecne _
: comes along' and intervenes. - Counselors should give .
JAnformation to administrators that should lead to change.
‘If the students are dissatisfied, making poor adgustment»«
indicaging chdnges are needed——this infcrmacion should be
R transmitted. “ ) u 5o ,
.. ’ P . by ) = "
Seattle: 1, ,Greater contact is needed (1t s difflcult to get together
<. because of eaely, person's scheuﬂle). I don't feel that

. < .l know everything that is ing on~-I'm often told at
the last minute about thingsf - -
2, More communication, poss reinstatement of formal meetings.
& More openness, more frist e gﬁlished..
~ 3. None. v A
m = . i
, B - f . s .
Wiz v o 1, DNone, ‘ : Lt . - v
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Table 32

Counselors' Descriptions of Placement Procedures
4

1.

VI

v

¢

b

[ O]

-

]
L

.

when the counselors contacts the employer, a '"call for help"
is sent out. The employer is notified of a student who Is
yualified and going into the community. {ollege and local
placement services also help. When the employer contacts
the counselor, an appointient is st up with the employer
if the student is qualified. The student and the employer
dre. askpd if some one should accompany the student.
[This CTcunselor did not contact employers] The employer
usually asks for a reference for a particular student.
[This counselor did not contact ewployers] ' . le¢j ac =it
t¢1l the student to speak to the employer on their own--
tuils is wusvally o fr-tonr vl Lt

I gpeal to the supe visor in persorn before the actual interview.
I pive him backgrounc on deafness and the student in mind.
Then I send the stulent on his own because T want students to
present: themselves as seing able to function on their own.
Technical/vocational instructors are the main people who
inform ccunselors about placement dpportunities.
Precipitated by looking for. a particular job for a particular
student {checking a place -out or getting a recommerdation from
a vocational instfuctor) Job development--looking at larger
companies to sell, them on.the idea of hiring deaf people.
I arrange an interview between erploycer ar i wtudent. T
provide interpreting scrvice if it is needed for both the
interview and on-the-job situations. On-the-~job orientation
is also given. '

1 contact the er-loyer ana explain to thém the kind of N
stufient and training we are talking about. I ask if the
. student can come over for an interview, and the student

and tounselor go for the interview, If the student is
hired, the interpreter goes with the student on his first
day.of the job. .If there is repeated contact with a :
company, students are 'sent over with just an interpreter.

I may learn about a job through the newspaper. T call

the employer and' ask 1f they are interested in hiring a
particular student. The student and the counselor go

for the interv1ew, and the counselor interprets. The
‘employer is told that an Iinterpreter will be available

for up to one week mnd that, if they wish, the student will
work one day without pay to prove himself.

[The procedures outhned by the Seattle ang TVI counselors are generally
the, same whe&her contact is initiated by the Counselor or’ the employer]

.
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Table 33

Suggested Ways to lmprove Employer/kmployee Relationships

Delgado: 1. It is more important-that the client is prepared inm school
for independence on the job.
: 2. Counseling service of the program be provided with time:to
vigit and contact eﬂpoyers.
3. No response.

Seattle: 1. Communication channels might be provided if requested and
needed, but it is important for the employer and employee
te develop their own relationships.
2. Structured follow~-up for meetings with employer (sometimes
the program offers an .interpreter for the first week of .
«mployment to facilitate entry into the job). I L ety
3. Knowing somecne cares. The person Wwhc has helped contact -
_ the employer for deaf employee placement should follow=-up
(there is a relationship' there). The problem is uptightness
on the part of the employer in having someone check up on
them and the deaf employee. But there must be some kind
of communication fof exchange of know}edge and discussion
of problems. = .
TvIi: 1.- If there were more time for tue counselor himself to go into
) the community for continual contact with employers, since .
the counselor knows more about the-student. .
2. If there could be a rore concerted effort to help the student
¢ " upr.ade (more training possibly).
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Table 34

Additional Comments

-7~ -

None.

None.

Add members to the staff of the program. Include students
in the de»lsian-making process of the prograw and have
greater srafflstudent jnteraction (informal).

I woulu like to see improvement in general communication in
the program between all phases of the program. I would

like a2 better relationship with the administrator; I feel
open and honest, but they've come back as inadequacies.

The administrator feels competitive with the counselors.

We should develop a job-hunting patkage (work up a :
resume, how to go through an interviewing® process, what
agencies to check on when looking for a iob, recommendationss
portfolio, etc. We should use someone to do job placement
development. We should use someone to develop media and
tutorial materials. Me showld have a person to be .
responsivle for classroom fi llow-up, you can't always get
out there as often as you shculd. And funding vis a
problem--you can't 1mplement new ideas-for students

without meney. N e

o response.

N H
A

- P

NQne: 3 - s !

There is?a great need for; perscnal interaction between . f;
staffs“ef deaf programs. 1 would be %nlpiul to N
communicate with line staff .
‘ ‘ e .s{ *
' i
. N
? N gl o ®




ERIC

Aruitoxt provided by Eic:

[N

APPENDIX J

\
. Tableb: Teachers

e

-t




_ 152
Table 35

ot N g’
Subjects Taught by Technical-Vocational Teachers Interviewed

ﬁEuGADQ A s ’u
. 1. Engllsh
2. Physics_ <
3’,. ChemisCiiess ’ . -
4} Business Mathematics, Business Communication
5. Mathematics ; .
6. " Architectural Engineering . .
7. Composition-course . .
§. Electfrical engineering
+ 9. Industrial Relations

10, Library Fundamentals .

11, keypuncb*Data Processin

12.. Accountxns, personal finahce, business mathematics

i3. Orthotics and Prosthetics -
14. Business Law I.and Il and Basic.Business Finance
15, Anatomy
16.,- Material and Prdcesses

" 17. Accounting I and II® -
18. Psychology . '
19, Drafrlng -
20. Photography

1. Basic Drawing

22,. Economics
23. Intrpoduction te Lettering ¢
24. Engineering, Graphics, Civic Engineer

o i o ok ok fd ok fd bk ek Pt eed b et et e e DO LD RO R RO NS

SEATTLE

Accounting

Welding .

Secrégarial‘Sciences

Retail Bakery Sales .

Business and Commerce '

Business Fducation

Chemistry ’ ¢

Power Machine Sewing-Design and Consultant”

Technical Drawing . '

Data Processing ' - C

Literaiture I & 1II, CompOQitlon II IV

Psychology )

Mathematics, Physzés, Apprentice '

Communication Skills, Tecnnmcal Writing

15, Business Finance ' e

16. introduction to Child Development, Phllosophy of Parents . :
Education .

17: Mathematics

18, Biology and Anatomy and Physics

19. Shorthand, Typing, Machine Transcription, Businéss English

20. Filing

[
.

]

o

2

P

.

. . . .

[T S R o B o« LN B o A RV L < WS i V)

.

Fod ok et e et el b b RO R PO O W

e
w

a2 .

’—-ﬁ
oS

.Plﬁ‘

1
1
1
1
i




Table 35

Subjects Taught by Technical-Vocational Teachers (cont.)

Accounting

Related Drawing ‘
Machine Tool Processes

Metallurgy and Physics

Communication and Human Relations
Welding ’

Medical Secretary, General Office Practice, Related Business
Media Director - Photography ’
Horology

Hotel and Restaurant Cookery

General Office Practice

Press work

Keypunch

Secretarial

Sheet Metal

Commercial Arts

Cosmetology

SLBP (Reading, Math, and Language Arts)
Business Mathematics and Machines
Carpentry

Composition

Cabinet Making

b fed b e b e b B beb e et bl e e ped b i b DO RO RO RO
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Table 36

iz Teacner Sloys Down Teaching Pace for the Benefit of the

'

. Deaf Students How the Others React

DELGADO
1. not that noticeable
, 2. patiently, seem to understand, curious, never hostile
3. they like it - many are slow learners
4, they don't know the difference - fine with them
5. other students try to help - get alung fine
6. they don't verbally react -~ they get restless though
SEATTLE ’
1. 0o reaction-no change in attitude
2. they need it, too-no problem
3. at initial class meeting ihquire about deaf students; asks

- -

QO ~d N A B
-

-

11.

12,

. for students note takers - no adverse reaction from others
doesn't seem to bother others '
no problem
don't resent it
no negative or positive reaction
good, but retards the progress of the faster students -
Can't sense any adverse reactions '

Usually begin the class and get the others started: then come
back to the deaf student; many deaf students come in with
ipsufficient backround =

o
1A

-+

v

no problem

explains once to everyone and personally deals with the deaf
students to see if they understood

in one case, one student reacted badly - it is disruptive -
hearing students are impatient

don't mind at all - other students are given extra
assignments

doesn't matter because I teach the deaf separately

very well » '

very favorably

seem fairly patient - sometimes the rest of the students
need slowing down too

some of the hearing students might appreciate the slowing
down process too

100% cooperation :

no comments - try to make it up in other ways for the
hearing students

a few times it seemed to irritate hearing students

doesn't affect hearing because I teach on an individual baslis

v

o, »
-

[N
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- Table 37

z
4

!‘ @
What -Teacher G%nsidersmgo he Fhe Strengths of Teaching an Integrated Class'

DELQ&QQ N g
1. Nong )
2. Gives ordinary student an apprec1ation of handicaps that are a part of Yaily
living -
3. Deaf have’ opportunity to associate with hearing-some satisfaction for the deaf
4, Good experiegce for teachers and hearing students to be more aware of deaf -
puts non-hea -irfg student at ease in another environment
5. Thinks about it as a normal class .
6. Deaf benefit from having same kind of education as hearing - good for deaf
personality, socialization, etc. ~ good for hearing understanding
7. Deaf operate in a hearing world -~ in a normal situatlon and hopefully social
situations -
8. Deaf pay more attention and get better grades overall than other students
9. Deaf gain confidence about how they can function - provided understandlng among
. .hearing students
10. An advantage for, the deaf - placed in a situation similar to future work -
loss. of hearing is an advantage - don't get carried away in small talk -
11. Students can learn more if integrated ~ if they can communicate
12. More demanding on teacher, so teacher concentrates on getting message across -
uses more illustrations :
13. Hopefully hearing.will better accept dezf students — also deaf will feel more

* N4,

at ease in the situation e
Hone for teachers, but advantageous for the deaf students

15. Hearing environment is good for deaf - tries to involve deaf in social
situations with hearing scudents l
16. Builds deaf student's confidence -~ interest of hearing student and teacher in
deaf and their program
17. For self learning to deal with handicapped people
18. Shows deaf they are Jike anyone else-they can make it their own -wray in this
world ~ )
19. Makes hearing students and gelf difficulties aware of deaf students
20. Interaction between deaf and hearing students
SEATTLE .
1. ©None
2. 1f they want to learn we've happy to help them. When a deaf student gets a
job, there are good reports about the school. :
. For self — I feel I am doing something worth-while; noted curiocusity and
interest of hearing student in the deaf and their problems.
4, Deaf are not bothered by noises in machines room or distracted by co-workers,
5. Deaf student learns from hearing student,-especially in laboratory; learns
from watching others.
6. Deaf are more interested and try harder; deaf seem to be more motivated.
7., Makes the hearing students more compassionate and thoughtful,”
€. None - I think it would be better ifgthe clakses were separate. ‘

-
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What Teacher Considers to be the gtrengths of Teaching an Integrated Class, (cont.)

1

SEATTLE.
9. Learn from each other; hearing get a better understanding of dwaf; deaf can
take advantage of Opportunftigs available to others. 1
10. Gives deaf a real life situation rather than setting them apart - should be:
treated the same, ) 1

11. Brings about greater understanding of the material; when deaf want something
to be rephrased, this also helps others - also a real challenge to- teacher in

- terms of humor, etc. 1
12. Forces -deaf to see what hearing students can do and what to expect in the

future. * ) : 1

13. Deaf ‘can benefit from chalkboard work. . . 1

14. ' Deaf will have to work with hearing people so give them some practice here;
essential to learn how to communicate with people who don't know sign language. 1
15. Deaf students have spoken to the class and explained what it's like; good to be
" integrated with hearing students. ‘ . _ 1
16. Classroom Situation is related more to the real world; more adyantageous for
hearing students to become familiar with problems of deafness than vice versa., 1
17. Deaf can evaluate their own performance with hearing students' performance;

gives the deaf a goal to work for. . 1
18. Helps deaf students prepave themselves for industry; deaf students treated the
. same as other students. . , ‘ 1
19. Breaks down the barrier between deaf and hearing. 1
30. Teacher doesn't take anything for granted as far as students' understanding is
concerned-more preparation for classes 1
21. None for the teacher or the student : 1

22. TFor the teacher, an appreciation of good objectives and teaching techmniques;
hearing students then will benefit from the instruction even more; a lot of
students are learning sign language , ( 1

23. Allows other people to see what the deaf are capable of doing-sort of as
inspiration o

24, Good for the deaf to face reality - classes made up of only deaf students are
more protected - good for othets to realize what the deaf have to face 1

™wi - )

”

-

Social awareness brought to hearing students by presence of deaf students
Having deaf students learn to communicate with hearing students :
Brings maturity to entire class .

Hearing students get an appreciationgg%,deaf student's problems.

Puts deaf student at ease because they become part of a whole.

Motivation is greater for teacher and hearing students get benefits of this
None | o

Gives teacher a feeling of accomplishment

Advantageous for deaf student to work among hearing and vice versa

Teaches responsibility to both deaf and hearing students

P «

-
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What Teacher Cgpsigers to be the Streng;ggrof Teaching an Integrated Class, (cont.)

Awareness - makes hearing student more aware of other means of communicating 1
Facilitates‘clearer communication in the class — room.for both hearing and )
' deaf students; havipg both,associate is a definite plus for both 1
Found himself simplifying.instruction, thereby finding more intermediate levels
and not taking.imformation-for granted. 1
Interest and desire to be there-on the part of the deaf students - wonderful .

- personalities as student and peopfion part of deaf students 1

Eliminates hypothesis that deaf can't get along. Deaf are competing and can do

- better than hearing students. 1

Greatest strength is for deaf student esteelm - when you segregate dea¥f people,
you reinforce the consciousness of his handicap
Deaf student considers himself one of a group-helps him to obtain more contact

with hearlng than in real life. - . 1
Both seem to henefit from it; hearing-students seem to learn from the 1nterpreters,
deaf students like hearing's attention o1

Emphasize details more thoroughly to be sure they understand it; drive home

part and associate of part with part . itself - emphasis on axplanation and
demonstration 1
Tremendous opportunities fof people who don't have limitations; the experience

is broadening it gives you insight when you can get to know deaf people you can

help ‘them and not feel that they're foreign 1
Personal -feeling of teacher-nice to be able to help deaf people; class helps

them : 1
It's the way the world is - env1ronment is close to what deaf student will

find in outside world : 1
Become more aware of reality-hearing take too many things for granted; it is a
challenge and frustrating too : 1
Deaf and hearing together work out really well - no_ problem because interpreter

is go-between “1
An experience in understanding and seeing what can be done for a handicap of

this type for-hearing student. L ' 1

(;“
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o' ) . - Table 38

»

What Teacher Considers to be tle weaknesses of teaching an integrated class

°

DELGADO

N
00 ~d O L £ Lo B b

"

"

.

9. Finding a job for the deaf where the employer and co-workers accept the student
10. Sometimes takes longer to cormunicate but if the ability is there it will come
out
L1, None except when interpreter is late or can't come
12, Ability of ‘interpreter to communicate special terminology
13. Dropouts throughout the session - motlvatlon, attitude, poor background of
- deaf kids - poor initial placement
14, Times when things are hard to explain - if using synonyms, when interpreter is
present and not present, not sure of understanding
/15, Making sure interpreter gets meaning across
16, Not able to discuss how much deaf understand - on higher levels, slowing down
the pace. £
17. Deaf have problem with English language because of sign language need more
help with grammar - class is often beyond them
18. If interpreter doesn't understand subject matter - have had this happen twice;
interpreter must have background in subject area and must make sure student
understands
19, Interpreter may not be able to interpret word for word
20. Never know if they're reading the assignments-communication problem
21. Interpreter must.know the subject matter N .
1. None ©
2. Can't just ask them if they appear not to understand; must go through the
; interpreter. Makes for a little inhibition on both parts.
7, Communication - deaf student (majority) can't read to an acceptable level
4, TFeels many times like he is not getting across
5. Written English - hard to take time in class to work with the deaf student alone
6. Waen on fielc trvips, the deaf student may not e able to communicate and not go
7. Go over some of the materials more than once, sometimes
8. None unless get a weak interpreter’ * ‘
9. Has to take extra time to go back and help the deaf - move as fast as possible

None =

Hearing students pay more attention to interpreter than lecture

Great deal of dependence.on interpreter

;’don’t know what interpreter is saying - I can't communicate directly,

Must repeat if interpreter is here

Deaf student is weak in written language, poor high school background
Communication

Deaf student headstrong-resents authority, but if convinced of proper way he

will follow along - insufficient previous training - written tests much poorer .

than practical aspects of the course N

but could move faster sometimes

* -
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What Teacher Considgrs tv be, the Weaknesses of Teaching an Integrated Class (cont,)

-

SEATTLE | - o
10. 'Lack of communication skills on teacher's part 1
11. Speed of class and vocabulary : 1
12, Success with totally deaf more sq than the hard of hearing - hard of hearing - .o
seem to use (deafness)-as a crutch g 1
,13.  So much material to cover ~ deaf students slow things down; have to be careful
not to let the deaf hold up the entire class 1

14. Have to go too fast for deaf student and too slow for hearing students in order'
to accomplish what is necessary for the deaf; sometimes some people get

"cheated" if they have 'to wait on others 1
" 15. - Doesn't know sign language - sometimes interpreter can't tramslate to the
student exactly what the teather means, especially technical points 1
. 16. Communication - language - does the deaf have sufficient, language to understand
the subject matter - if not, virtually impossible to teach him  * 1
17. Learning pace of deaf student is not equal to that -of hearing student ' 1
18. 'Vocabulary background - can't pick up daily conversation which is how many
things are learned . . ] 1
. 19. Deaf miss out on communication of other students - had experience:with deaf
* who have been very self-centered : ) 1
20. Deaf miss great deal of interaction in class -"less inpdt than others ~ get
treated mote gently in evaluation.by the teacher - but teacher doesn't
compromise what is considered adequate . . S 1
21. The deaf student's way of communication ~ their drawings require more checking
because of their communication disadvantage S 1
22, " Teachér's inability to understand signs ~ lack of time; tendency to forget
% about some of their weaknesses and special needs.” When taking examination,
verbal instruction not given; must interpret written language. Deaf student
less prone to ask for extra explanation. . 1
23. Mentality of some of the deaf - not ready for material - need more background;
can reach_only a certain point of efficiency - depenﬁﬁ on, the student 1.
WL
1. None T ‘ B Y3
2.+ Vocabulary and spelling of deaf student is weak: some students have been
] babied at home : ' . 1
- 3. The only problem is when a student isn't cut out for the area - there aren't ,
. any major pioblems ;001
4, You can only work with one deaf person at*a time. If you have the interpreter -,
who knows the subject matter, you're ok. . , 1
5., Lack of vocabulary in the deaf and no signs for specific vocabulary . o1
6. Lack of communication makes deaf student slower .1
7. Hard to tell whether deaf students understand until they get on machine; at
that time you have to be available to show that person how_to use it; deaf
kids will go ahead and sometimes get into dangerous situations without asking
' ‘ 1

‘questions

-




11.
- 12,

13.

14,
15,

16.
17.
18.
19.
20,
21.
22,

23.°

What Teacher Considers to be Weaknesses of Teaching an Integrated Class, (cont.)

, Table 38 . . . ;
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- drawing.

é '
If too many (more than 3) deaf students with a.large hearing -groups; if one
falls behind other deaf students try to help and fall behind themselves;
minor problem ~ hearing students pay attention to interpreter
Vocabulary - mich deeper problem because deaf do not have the analogy facility
this is being partially solved by the prep program .
Sometimes must go a llttle ,slower; might have to redefine terms used -in o«

Inability to understand written material - vocaoulary.

When you have really sharp students in class and have to slow down for benefit
of deaf. . '

Deaf student can take up more of your time - may ‘start on a§51gnmé“haand go in
wfong direction, have a difficult- time turning them around because of frustra-
tion

Verbal communication, reading, vocabulary, pace 1is affecteda' .

None; but weakness on teacher's part because she is repeating herself’ .
constaﬁtly.

Catering to deaf students not treating them as equals: .

Deaf students slow down class~var1ed baak-grounds to deaf students. o

Harder to conduct class; more preparatlon necessary. ’ y

Communication 2

If interpreter's unfamiliar with subgect, it slows things down.

Reiterating w.. 2rials—-retracing.

Have to teach class at pace of hearlng siudents
students.

Deaf students requlre more time; difficult to be aware of wha{;the deaf student
knows or doesn't know.

.
¥ '
’

s perhaps too fast for deg% .
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. "¢ Table 39.. . ‘ o’ o ce
- . . - * " o ' ¢ '-;.E'_ )
. Improvements in the C}assroom Situation Teacher Would Suggest ®
. £ . . 4 . . ", . . : & ! e ,
.D__E_I,"__GA_D_Q, ! 3 . » ! o . . * ¢
1. None . % O — S 3
2.AﬁﬁiMuwatheMChﬁmm . o .. J ~ "2
3. Ideal if students,and faculty knew sign language * 1
4, Trylng to get more interaction among -deaf and hearing students and teachers -
imprdved ‘interpretation of class discussion ' vV 1.

5. Move teachers should become familiar with deaf and learn cammunlcat‘.’ion skills; ¢ .

= ractive *gommunicatidr between instructors and deaf Students; more|1nterpretets

3

for the program; gore emphasis placed on reading skills and written language

4 ¢ in p%ep program- and in the high schools, I feel that some older 1nstructors ¢

are réluctant to spend the -extra time necessary with the deaf -1
6.+ Xn orientation for.the inst¥uctors in problems and psychology--of the deaf ! 1
7. Imstruction in ndte taking skills’ for, deaf students, : T 1.
&  Teachers should be dgre acquaiq;ed WIth certain problems student may have at. o
, home |- , . o1
*9,  All 1nta£;reters use exact Engllsh : . , 1
10. More visual aids — deaf have a communication problem ~ can't have interpreter 5 '
. all the-time‘ spme way to iﬁsure deaf are reading course-assignments Q%. 1
L. Inrerprege; must be interested in subject; closer to the real life situation
the better ’ . L. ' . o1
12.: Special vbcabulary for interpreter for each fleld . ) 1
13 . More interpreters wirh énglneering background - better high scheol preparatory
- for all students : . , . -
14 Interpreter preBent all the time S . -
15 . Deaf student must ask more questions~to assume understanding . T,
lé More deaf participation - especially speaking ° . R
+ 177" More inferpreters for the school although I feel I have enough

P bt el ek

18. Moré visual aids - for orientation, cards’ explal ing basic rachniques, .

« - instructors learn some sign language hefore the classes, begin | .o

19. More awareness on, the teacher's part of the problems and comminication skills
of the deaf; sort of an origntation for teachers to the field of deafness -

basic things they might encounter s . 1

bty

r!-‘

720, Have at least 2 students at’ a timeg.lnterpreters know somethiug about the - . °*°
e

euDJeg; area; special sign languagegyocabulary for the field for interpreters 1
21+ More gal aids - &lso effective with hearing students - A
22, Give mBre lndlviduai help with English ~ maybe students aren't taking advan;age
. of the tutorinmg available; get together and decide the criteria for<grhdes
/- students often don't understand why they get low grades more teachers, should
4 get acquainted, with the deaf*program . 1
23s Interpreger must ' know. -about the material he's interpretlng - .use the same

.

s\ .f£°, interpreter year;after year, to build.upon past experiences in the subgect
%*

- area gnd knowledge of ‘the instructor ° o 1¢,
24 Intéfpleters seem to be the "key;" knowledge of the subgect ‘helps a lot;
. cotherwvise Iot,pt #ime spent explaining .things to the-interpreter - . 1
s -7 AR # . '
s s “‘ . - a0 - t I
. 5 .
- e . . Y & .
s . * : 3
4 - * ' .
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}mprovtmean in the Llassroom Satu!%lon Teacher WOuld Suggest (cont )

-?

' - -

‘4. None T ’ K

2. Better screening before deaf ‘students enter certaxn,ﬁiélds —some bad place;gﬁfg
An the past - into Office Practice .that really éen t belong there; better
backgrouﬂd for the students 1nterpreter should have scme knowlédge cf the
sub3ect area . o1
L§. Thiere are times when an interpreter is not really necessary - maybe put_ the ’

£ ¥

g 1nterpreter in another .place where they might be of more help 1
%. “*More '"field trip" type situations - . : X 1
5. Ideal now if interpreter is available : 1 .
Bl Have: instructoer who is ‘proficient in oign language without losing the pace tome
s of the Course. . 1
7. Some sort of’orientation for the hearlng student to deafness / 1
8.  Deaf should take advantage of extra tutoring with the teather; counselor s¥ould
suggest to the studenb the advantages of extra tutoring - " 1

g, kcalu like to see more deaf students become interested in this subject area
‘[technical drawing]; easier to find employment if there is a possibxllty of

¢ employing more than one deaf person , . 1 -
Lo Qveryone starts cut together, but later put into a class that is more suited ’
to his léarning pace, separate "tracks' for each kind of student; all kinds . 72
of .students in tha. courses now . o - 1.

1l.  L.mit of 2 deaf. student to a class would be better for“the interpreters; more
than two students should have ‘more 1nterpreters, 2= l ratio of students o '+

interpreters L1
12.° To warn the teachers they will have deaf students; to know more about the
individital before the quarter beglns v 1

13, éihere is n. veed for much improvement - deaf\program here coopera;%s well, give
©xtra classes in remel?! 1l reading here ‘and/or. before they come here; interpreter
know Subject matter; would be good to have taken the classes themselves 1
14, Pfcv;sians for teachers Lo understand more about the deaf; more visual aid
tapes should be made; interpreter should know the subject matter s
15. '%ore proficiency in sifn language . y H
16. Better communication - hearing student and teacher should learn more sign —
language, more -communication between hearing and degﬁ students 1
17. ' Tzdcher$ learn sign language, but have never taken course himself - first, ¥
» -. - experience with deaf students; scheduled conferences with the deaf students -
. they very seldom come in for:extra help 1
8. 1 wish that the deaf cr. 4 read.faster and compretiend move of the written

~

ingttuctions; davelop ~nowledge of English tenses 1
19. Would like an interpreter in the shop during shop times; only available now
durlng lecture time, one hour a day; there could be a roving 1nterpreter'

teacher cculd _arc@nge to be present while interpreter is present 1
0. Preparing more written material 1
‘21. Desirable if everyone knew sign language but doegn t think it's worth the

' time for all people to learn sign language 1
- L4
o? bt .
) A
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Improvements in the Classrotm Situation Teagher would Suggest (cont.)

. -

SIATTLE : Co

4
.

® 222 To have a spec al .utor who knows the subject arfea as well as sign languagE‘g
utilize one of the good students as a tutor for the others; I have suggested

this but was informed.there might be jealousy among &tudents. 1

23, Better background in language, math 1

1. None ' 7

2, More aids such as 3 - D models to descrlbe various aspects of subject area 1

3. More audio-visual alds ' . ' : 1

4, Keep igterpreter ~" deaf student ratio low {1-4). 1

5. Great to have interpreter all the time - that' § impossible 1.7

6. Not chan&lng interpreter as often as they presently do. . ... <o 1 ~'§
7. Fewer people dverall in rlasses where deaf students are found. It takes moia

e personal contact with deaf students / 1
3. Emphasis on acquaintance with vocabulary and terminology of class with'Jdzaf
students prior to entrance into classroom 1
9. More interpreters available < L~
10. Deaf student$ have a poor math background; need more math : i
11. Tersonal interview with student.before clasgs beginsg to inform them of what to

expect in industry 1
'12. Reduction of class size; individualjzed instruction (2-3 students to one). 1
13. Deaf have hard time understanding large words - "large words' need to be
, broken down into 'simjer phrasg; 1
14. Find the way it is - i
15, Some students could have had more.previpus training. Interpreters should be
chosén on basis of their knowledge of subject area . 1

16. S§kills of various jobs need to ve clearly defined; curriculum objectives need
to be fully related to these skills - instructor ne-ds to be able to sign the
few limited signs related te skills.and objectives - .umited signs because

you shouldn't create an environmemt unlike a real-job situation 1
+ L7, Maybe a session bgfore quarter begihs to explain the course work to interpreter,
The interpreters get help from teacher to understand the subject matter 1
18. Beneficial to all students to have visual aids; something they can pick up,
t handle and see . B A

19. Any program should make it a requirement that all teachers should be proficient
in sign. Most teachers here do that voluntarily; interpreter takes proficic cy
notential away fron teacher; limited ciass situation for other than lecture
situation for individual work 1

ERIC
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Table 40
Why Teacher Feels the Deaf Student Does Not Have Adeguate .
Comprehension of the Subject Matter
DELGADO ) ‘
1. interpreter is not getting through (2nd hand information); .
student not applying himself - student rarely askes
for extra help : . 1
2. his understanding is not evidenced in writing or in ’
test grades - 1
3. do much better in performance area than in more academic
areas - stems back to ucation before coming here 1 %’
4. students coming from carpentry or related field do not .
feel the class is relevant 1
5. lack of rap sessions and "brainstorming;" lack of 1nLerplay
. with other students . 1
6. quality of interpreters is a factor - they can, "providing
they work and there are interpreters available 1
7 limited vocabulary; many are low in teading composition, :
trouble vith simple instructions , 1.
8. ne previous ‘exposure to subject matter ' 1
9.. ta§cn»r may not be getting wessage to interpreter; interpreter .
\@dw rot be interpreting correctly, terminology problem. 1
10.. can'’t blame it on the interproter: I don't know why - guess .
it's because they just don't understand; in a class “with
. one deaf student, tie understand; in class with 5 deaf
° Students, they don't (maybe because they don't help b
each other) ] | 1 -
SEATTLE .
1. these 2 students are from ; lack of adequate back-
ground ' o . 1
2. poor understanding of the technical part because of reading
skills and terminology - can'do o.k. with shop vork 1
3. vocabulary ~ technical words or common words that have ‘
different connotations - , 1
4. basic skills low - perhaps the interpreter not as
enthusiastic as desired 1
5, don't really know; might be because of the interpreter's, '
lack of understanding of the subject mattes - 1
6. depends on background and attitude . ’ 1
7. lack of adequate communication; really need a sharp B
interpreter - not necessarily the students! competence .
but rather a communication gap ’ 1
§ £
VR -
PR ..
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Why Teachgr‘Feels the Deaf Student Does Not Have Adequate

. Comprehension of the,Subject Matter ., (cont.)
N

8. * poor background (reading skills and comprehension) - lack of
. experience in life . ’
9. .deaf have trouble expre551ng ideas in writing; rather
difficult in life
10. don't really know why; lack of technical knowledge - maybe
- understands lnltially, but cannot retain it
11. deaf understand but at a lower level of competency; miss side
L input and can't get effective transmission of information;
some may have a lower level of perfo:mance perhaps due to
poor background
12. lack of vocabulary - must’ break down some- of the subject
matter to a point where’ it“is almpst meaningless ~ lack
of uachroun¢: o
L. sometlmee depends, on background of studeﬁts and their
bilities to learn new terms
"2 tgﬁﬁinclogy of-the sheet meta¥ trdde is barrier that 4 deaf
student will have to understand and overcome
3. tremendous yocabulary problem in the fleld _but they can
learn just like anyone else .
4, .lack of vocabulary is what holds them back
5. ‘questions on test - trouble comprehending them
6. a lot of it is individual differences like hearlng student
Termxnology is a minor problem’
7. goes-back to poor math’ oackgroupd Square root caa't be
éuplained. .
8. wvocabulary #s too low as far as readlng is concernad '
9. lack of prior background and basic Ianguage ‘ \ g
i0. ‘not motivated - varied background -
11. 'language barrier ’
- 12.

not enough time to get material across :

Ty
e

o

ot

oot

ok ok ot

bk b ol et ok ok

-

165

hise



166

H .

" rable 41 \

v

. In What Way Interpreter Aid is Valuable

¥

DELGADO ; -

v

’ 1. Couldn't grasp subject matter adequately without interpreter - interpreter
often seems to understand the paychology of the deaf -
2. Communication - time consuming any other way

3. Students would have to apply selves more - impossible to get along without her
4. Without it, wouldn't be able to communicate; impossible to have an integrated
class .
5. Previous experience wlth lipreader - had to concentrate on facing student -
L o can carry on normally in class wlth interpreter ‘
~ 6, -Allows deaf students to come into regular class room

» 7., In this’case interpreter knows subject and it's lige having another teacher
. in class.
8. Getting through to kids
9. 8he does all the work - problams can be communicated through here .
10. Slow up class without her - don't think I'd be able to communicate adequately.
11. Interpreter is better fingerspeller and much more competent ~ °
2. Easier to get through with lnterpreter aid - difficult to read student's
. signs and flngerspalllng
13. Good in physics - gacd personality ~ much easier than writing
14, Communication aid - saves time of baving to wrlte éverything - also no text,
so time factor important im teaching; kids can't read the information so must
discuss in class .
.15, Communication - lab classes and czasses where a lot of visual aid is present,
probably not necessary
= 16, he tells students what is going on - the main means of communication; ususlly
- .understand the material well themselves -
. 17. HNo communication
18. ' To communicate - .
. 19. Improves communication problem; deaf only see visual portion of class and
N . through interpreter gets at least some of _he 1ecture portian
. 20. Only way. to communicate with students
21. Need srmeone to interpret both ways - 1n§tructing;and asklng questions
22, Makes it easier to communicate with the deaf .
.23, thenever a student appears not to understand, I use, an interpretexr to clarify
»24. Communication - interpreter is indispensible . .
25. Communication .
26. To get the subject matter across :
27. Helps In communication of students' needs and desires tr the teacher. /
Sometimes their written language is not clear to the t acher /

! ~

SEATTLE

~

1. Communication .
2. Ccmmunlcation ~ they are like a tutor - same person in several classes ~ good

* understanding of subject matter

£
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Table 41

In What Way Interpreter Aid is Valuable (cont,)

SEATTLE

3. Impossible to communicate without int erpreter at a rate *lL.at 1s acceptable
to rest of class 1
4. Giving instructions and going over class material - interpritor is essential.
Those interpreters who do more than just translate what th- teacher says are
really valuable 1
5. TImpossible without them 1
6. Essential unless teacher is able to sign ’ 1
7. ‘Iaterpreter can explain in the deaf person's own 1anguage ~ time farto -

interpreter can sign faster , T 1
8. Helps in communication . ' 1
9. Communicate fluently with deaf students i !
10. Speeds up teaching - have been very cooperative in getting interpreter here
when most needed . ] 1
11. Communication - my 1nterpreter has the course himself - 1t helps 1
12, Has established rapport with the student; can identify when the student doesn't

understand; knows the student from previous quarters; knows when to feed in
more information in order to get student to understand; knows when to explain

or when the students are responding inappropriat:ly: saves time 1
12, Communication - some are excellent, speni extra time individually with students 1
14, VNecessary for lectures; material is somewhat complicated - cannot always be )

demonstrated ' ;oo 1

. 15. Communication - they understand the problems of the deaf; irterpreter can

recommend some changes to implement in the c¢lass , 1
i6. Communication - repeition of material " 1
17. Essential to communicatdon - allows deaf to part1c1pate in class discussion;
11terpretb for films 1
18. To explain to interpret and reverse =~ lnterpret in, class I
19. Basis“for communication ) 1
20. Communication - in every way ! Students can ask questions through interpreters 1
2l. Get across information ~ scme are better than others 1
22.' Commupnication - has to be a go ~ between i X 1
23., Makes it easier during lecturej; during lab no need. - it's-individual . |
V]
1. only means of communication between teacher and student T2
« 2. facilitates and speeds communication ~ students look to interpreter for help 1.
3

'ﬂgigs in explanation of high technical areas; with a large number of deaf
students, individual attention 1
4. Not as choppy as teacher would be giving them. Interpreter gets message

across clearly. 1
5. Would be impossible for the student to progress as rapidly as they do now 1
6. Communicates for the teachers - 1
‘ E/%
\)‘ & 2 [ |

ERIC : ‘ -
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Table 41

in What Way Interpreter Aid is Valuable (cont.)
TVI ‘ ’ '
3
7. Helps with studeunt's reading and writing and the area of vocabulary. 1
8. Explaining -~ all knowledge student gets comes through interpreters 1
9. Can conduct class as 1f deaf student is not present 1
0. Facilitates communication - most interpreters want to know about area to aid
student better ’ ¢ 1
11. Spends less time to explain what he meant with interpreter. Interpreter
cémmunicates her thoughts better to deaf students. 1
12, HMuch easier and quicker to get message to deaf student 1
. 13. Tutoring aid provided by interpreter is a help, especially with vocaublary 1
14. Saves time in communicating ~ prevents loss of attention on part of hearing,

‘Btudent . 1
15. You have someone right there whou has receptive and expressive deaf communication

skills 1
16, Interpreter puts over the explanation of the various teachings 1
17. Interpreter has good knowledge of deafness and deaf communication - inter-

pratation word for word and pure interpretation (substituion) 1
18. Couldn't operate without one unless he (teacher) becomes a good signer. 1

19. When there's one deaf person in a class, an interpreter is needed to make him

feel more like a part of the whole '~ - ) 1
{20, Befeore class began, he went through outline with interpreter so that she -
would ?repare student about day's lesson before the-class began. 1
21. Communication is speeded up during lecture and video-tape sessions 1
22. Speeds communication 1
23. Before I took sign language I needed an interpreter to'communicate to the
v students . 1
24, Facilitates bridging communication gap; a must to communicate instructions 1

t




DELGADO
1. TIf student has not done well on an assignmeut, .attendance, make up work,
low grades - : L s 1
2. To find out information about student problems student may have 1
3. If student isn't doing proper amount of work , 1
4. Find out if students understand the material 1
3. Dress, conduct, work of student . 1
6. Never had to, but|if situation came-up when interpreter needed ~ enrollment
problems » 1
7. To communicate . 1
8. Make sure teacher is meeting needs of deaf students; if they understand the
material 1
9. If student is behind or absent, to interpret special information; to ask
questions about the student
10.s Inquire about student
1l. Class Problems .
12. To correct the student's drawings; inform him of something wrong
13. TImportant points to get across -
14. When a student wants to know something in particular
15. To make sure there's no problem in understanding assignments
16. Sometimes when it's hard to get througl to a student; rarely, but it does
happen 1
17. If student falls down in tests - late or absent from class; depression of student
in class, personal problems 1
18, 1In classroom if it appears students don't understand (but student usually
goes to interpreter before going to teacher) ‘ 1
19. VWhen student. appears not to understand something important 1
20. Any problem in relation to the deaf student, understanding the subject matter 1
21. If there is a problem with a student (not completing work; absences; late
to elass) 1
22. Problems of student . 1
SEATTLE 2
————— R .
1. student late-to have her 2xplain directions that may not be on the papers 1
2, see if students are getting materials 1
3. about required writtem work given daily - to discuss student's performance 1
4., student not up to date on required materials 1
5, to ask if the films are valuable., Always include students in these discussions
to ask about assignments. Important to know if they understand 1
§. Find out if student understands subject matter - 1
7. Student's progress and understanding of material 1
8. Particularly hard material-labwork; concerned if student was getting the ma
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Reasons Teachers Seek Out Interpreters
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Reasons Teachers Seek Out Interpreters, (cont.)

SEATTLE

9. Communication gap-deaf student doesn't seem to understand someching Talk
about job opportunities with the student.

10. To get more information about the student and his probiem

11. Not getting proper results and feels interpreter can help '

»12. Related to students' work

13, 1In Relationship to the course content - .

14. Try to help student with the subject matter. Things that might help student
in their vocational pursuits.

15. Personal problems of the student (injury, one time)

16, If there is a problem-examination, tests, etc.

17. Find out what teacher, interpreter can do to help a student who's having
trouble

18. To inquire if student understands materlal If student needs addifional help.

19. Quality of student work

20. Requests meeting

21. Because student hasn't studied as shown through assignments or quizzes

[

.

bt b e

e e el

1. Problems in getting through to student; teéhnical ‘information that is difficult

to get across; new vocabulary 1
2, If a student is having trouble grade-wise or is showing some other problem
(had bad -attitudes and couldn't get along with other students) , 1
3, If there will not be a class or the students are going on a field trip; just
general information; behavioral patterns, academic progress 1
4, 1f student is doing something wrong or unsafe, I contaet interpreter to explain
or if student is having a particular problem ) 1
5. Student may-have to ﬁéke a written test — needs interpreter v 1
6. Discuss student academic problems, to increase motivation, class attendance,
work accomplishment 1
7. Testing, quest lectures, field- trips and anything done.in the guditorium;
I speak to them about student progress & \ . 1
8. Mainly to explain something to deaf students;stalk to 1nterpreter about academic
progress of deaf students . ' 1
9. Special message to the studeuts ' wr 1
10. To get more complete informntion on student progress and interest, attendance
¢ problems and class attitudes that might contribute to ~roblems 1
11. To ask interpreter to communicate for me; I can sign but it saves time if
interpreter signg for me, especially techinical language 1
12. To put over a poigt or portion of a prcblem, academic problems with students 1
13. Student has difffculty with’ pgrticular aspect of aubject area; provide general

information ngtesting . - 1
14, Assignments mifsed attendance problems, coming 1ate %0 clas. 1
15. Cet feedback “on students' understanding of the material and fiy tegching pace g(l

e
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%
‘e Reasons Teachers Seek Qut Intervreters, f{cont.,)

™I, o ' | .

et Fl

16. To facilitate understanding of subject matter

17. Help'in interpreting subject '‘matter

18. When I can't understand what the student is trying to say; tell interpreter
about .student progress '

19. Problems of vocabulary, tardiness

20, Student not understanding subject mattzr; absenteeism *

21f Clarify instructions, answer questions student has; clarify lecture material
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Table 43

Reasons Interpreters Contact Teacher

€

DELGADO ' ‘
1. Problems of student , . 3
2. 1f they see something in class they want to discuss . 1
3. To check about how,student is doing : 1
4, Problem with student, sometimes not related to the course . 1
5. Complaints ' 1
6. Class notes schedules, homeworks, make-up work, etc. 1
7. If student wants to see instructor or has problems-clarification of class
notes, etc. - 1 .
8. Class problems - discuss legel problems, absentee ballota o,
9. Material to be covered on tests - when tests are scheduled - outside assignments 1
10. When student wants te discuss ‘something, or know something 1
11. Spend extra time with student;-personal problems of student 1
. 12. To make a suggestion, ask question §or student, to give insight to a particular
problem 2 student may have :
! When student isn't doing,will and wants extra help, etc. . 1

13
l&.\ If gtudent has problem understanding - some interpreters have not contacted .
' at all . : ' 1
15. Clarity in assignments - : 1
16. 1f student has problem with schoolwork : 1
17. If a particular problem of a s_udent occurs - absences, etc. 1
18. Contacts concerning grades, &ourses, advice or scheduling, etc. 1
19. Problems student is having in specific area- 1
20. When a student wants to know something ia par.tcular 1

-

3EATTLE »

1. Questions of ‘the students . x L i 1
2, Tell things that teacher should be awdre of-to suggest disciplinary meéasures

for one studen;bwho comes in late; to inform teacher of problems that mlght

come up in ciass because student is deaf : o1

3. TFeedback on what's happening - how it's going 1

4, pass on information from the tutor. Cegtain d!fficulties student is kaving 1

5. Requests a meeting if he sees student is doing poorly , 1

6. Progress of studext-absences of students ) 1

7. Students have asked ‘questions 1.

8, Assigmment clarificatdion . : 1

3. If student isn't making satisfactory progress P . 1
10. To discuss student's parformance, grade, pass/fail, etc. ‘ 1.
1. To inform of the situatfon - why student is in the class - talk about deafness;

. questions or comments of the student , B 1
12. If a student doesn't understand . ? 1
13, If they see a student is having trouble i

')?

1l4. Student problem !

" |
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SFATTLE
15. If student has a particular problem, e.g, .personal, scholastid problems 1
16. To ask questions, clarifications~same thing as from a hearing student ; v 1
17. Requests of the students - review of subject matter - reassuranc s of student
' status . ( ' 1
18. To see how students are doing 1
19. If studént has expressed a problem to. intérpreter feels the feacher should
know about fit. - . = S |
20. “Related to student work ’ ’ ' ' Sl
v,
1. Makeup assignment for student . 1
2. Student is having problems in related class ' . 1
3. Talk abeout interpreter scheduling 1
4. To get answers to student's questions . . . . "1
5. Questions of deaf students about procedures, ete. 1
6. If student doesn't understand material doing poorly ow tests, etc 1
7. some remadial problem - how zan T explain something better to the deaf students 1
8. Sitting arrangements; for purpose of more detailed definition of terminology;,

. Table 43 :
s ‘ . ‘ / 173
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Reasons Interpreters Contact Teacher {econt.)

L] o )

if they are aware of a problem.a student-has i
Information or explanation of vocabulary or particular method

1
1.

To' clarify some aspect of subject matter for students ’ : 1
1

Interpreter tells teacher when she.feels that the student doesn't understand

fust be informed to tranblate to student; to ask qLestlons that deaf students’
have asked her 1
Administrative type problems ~ student to bP excused for 1nterviews, etc. 1
For answers to questions asked by deaf and for clarification of instructions 1
Explanation of drawing-geometry problem solving : . 1
See about changes in schedule at the beginning of quarter; intgrpreters ask

about student problems 1

When a student is going to be missing from uquS gives me a view of deaf student

progress or 'where his head is at" ’ - . 1

If there will not be a clabs or the students are going on ﬁiela trip; Just

general information; behavioral .atterns; academic progress . 1
. - N 1

Btudent is having problem in class or related area

+
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~ -

Improvements in Teacher/Intervreter Cobneration and Communication Teacher Would Sugdest

¥ -
DELCADO + o , ' N
1. Interpreter needs textbook; needs to talk more; be more-honest with each other
' about feelings in class P QL
I
1
1 Ay

-

2, Maybe orientation session again - I don't know enough about the deaf to kmow if
.+ interpreter is good or bad ‘ ’ ’ ’ .

3. ¥Need to know in beginning of semester when interpreter will be available

4, Interpreter must have background knowledge and interest in subject area

5.. Maybe 4ome of the teachers cogld improve; if teacher is doing her job,

interpreter is doing hers . . . 1
6. Keep same interpreter from previods‘sessions ~ in order to build upon their

knowledge -of terminology, etc. oo . 7T , 1
7. @éncesa week discission with interpreter and teacher about classwork-any

problems that interpreter sees o 1.
3. Interpreter must have good humore;.interpreter }nfluencgs'students more than V

the' teacher does, she does 99% of the work ; : +1

9. Interpreter should interpre’ everythifg; promote communication between teacher.
and students” oo ) ' ) o 1
10. Should be effort made to develop signs for scientific subjects; interpreter
should inquire,as to how student is doing in the, classj interpreter should .
make effort to seek out. instructor ” o CL o,
* 11, Specialized interpreter,- i.e., 'interpreter should have background knowledge
. of subject;.interpreter should inform teacher of background information I
12. Interpreter should know..the material and ‘have knowledge.of terms; a "short

: . hand" vocabulary forf sign language - _ - 1’
13. . Interpreter shoyld take the course before being allowed to interpret the
* course, - not necessary for-credit K 1,
_“i4, Maybe make sure the inferpreter assigned to English courzes are adequately .
prepargd in the subject matter R t 1
. 15. Not enough {nterpreters for the college . 1
16. Interpreter shouldn't start Off cold; rather, have scme backgroung,of course
work in accounting " o X 1 .
SEATTLE ;
'\ i. » NGRe ' ¢ 7 é N = M = ' 6
2. Meet with interpreter before quarter begins . C 1
3, Working together to develop new cigns - meeting before new quarter starts
about the materials which will be covered - Also to decide how much time
interpreter could spend with each student N 7 . I o

4, Interpreter should have the technical background. Interpreter has to be

learning or have learned the subject 1
5. Pre-~school meeting’ (before quarter begins); especially for a new interpreter -1
6. Evaluations of course; more communication between teachers/interpreters as
' quarter goes along; some sort of critique after course between teachers and -
interpreters. Write.down things that are good and bad, Teacher is then able

to refine course . - 1
L]
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mprovemesnts in Teacher/Interpreter Cooperation

L

‘Table
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44 175.

*

L f

.

andkCommqpication Teacher Would Suggest (cont,)

SEATTLE 5 . .
§ v \
7. {nterpre:ers who know more about ‘the subject matter 1
8. None - can't get any better ’ s 1 s
9. Schedulted meetings (maybe dnce a week) to dlscuss students. Set up interpreter
¢ for specific fields-specialists in the subject area 1
0. Scheduled meetings would be helpful - sign 1anguage class for teachers 1 :
l. Haven't really used thevinterpreter in conferences with t af students 1
2. Definite time to talk with interpreters R |
3. . More training and practice in 51gns—A special vocabula list for baking terms °1
4. %o know sign language on the teacher's part and get more information about "
students - “ -1
5. Mutoring service with compentent tutors. Interpreter knowledge ia the subject
'area although this is probably aifficult 1
6. - The interpreter ability to handle sign language must be at'a high lével of
' proflc;ency . 1 ,
7. Would like to video-type lessons and have them interpreted LG |
8. Teachers learn "sign language //’ e .
9. . More opportunities for teachers to learn sign language. More centact with ‘e 2
' students doring learning of 31gn language. -More individual Instructlén in = 7 N .
sign language . “ ¢ . rﬁ 1. . 0
0. *ff possible, likesto see 1nterpreter chosen on basis, of knowledge of course o W
work. Contlnuatéoﬂgpf .classes; i. e.\1nterpreter for same courses for several - "o
quaraerg // B ool .
. - ) ;v ,/ ’ . / :
™I ’ . P . . .
. ' A " .
1. none : e ' Y16
2. Problem of scheduling- can t get an 1nterpreter - doesn’ t know ‘kow this.can be
. remedied, ¢ o // N
3. Pre- quarter orientation for interpreter concernlng course work . 1.
4. TInXxhk classroom it is adequate ? !
5. More time provided to .instructors to develop worklng relationship w1th deaf
‘. Btudents and interpreters * 1 .
6. TIanterpreters got bored saftlng in the typing class when there is nof;ommunlca~
., tion (when kids are- -typing) : L .
7. . A formal weeting, perhaps once a month ,among 1nterpret°r€, teachers and ’ i
program, heads ; y LN U A \ .
8: CGoud goosgratwon-maybe should have some specxal help sés sions with just teachers, -

0.

. interpreters, and students . £ v e . 1 A
9. "Need for more 1nterpreters » ’ ’ 1 s
Intérpreter should knos the subject matter; I try to keep the ¢ mE interpreter - ;
o " ?'n .
,+ for a full year C . B S
. ’ < I
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. v e <\ | Table 45 } v T '
- ) . ; Reasons Teachers Contact Counselors f:, I D . -
*DELGADO - ‘ " ‘ A
— } § . “ . . v . Vs \.-
1. Student not up to par in work %r-attendan‘é\ . ' ) S B
2. Pereonal, social, academic problems of students . . . A
,*3.. Class attendance - academlc mlaplacement A : 1=
';4. If studént appears not to care about course; doirg poorly - usually mention .
’ o this to interpreter first - . ) u"ﬁ\ . R
5. Ceneral information about deaf students , ) o R |
%. Check on qtudents, absences, student 1s‘oeb1nd *special help ' . 1
L. ersc1p‘1nary problems if there are any b I
s ¢rade Trouble w S, P e y o 1 -
N 9. If there was-a student problem ~ not oftem now ~ seldom have problems 1
Lo When something comes that involves more than subgect matter ) R
- ’ i 2 . /- . .. # .
SEA iifk_%\ " \II ‘ . ‘ ‘5’ L =
1. How tudents dre getting along . c . . ! R ¢
2. If one particular problem with a sfudent (behaveor), 1f we. get ‘a réquest for,
! job placement , Lo N 1.
.3. Checking up.,on gr aduates. See if I can help with unioﬁs, etc. Problem in T
*  class with heaf,student S - 1.
4. Student ‘problem with glasswork - student has a work goail that is out of ine - .
e untealistic goal" - wanted to find 'out how this goal was acted upon 1
5. -;o discuss a paI*IFder studentis performance in a coufse—ask .about thelnn o=
- goals \ . [ I 1, "=
6. Sgyd out. where the atadent stands as far as their employment is concerved -
; Talking about gdtring employment for the students ' . . » 1
To Prob ems I¥§an'P solve myself . cL ! :,‘ 1
@, When a student is ready to be placed - failure in. tests ’ o F '
E‘.‘.{i ” . 1 b - "
y - - Co # s L
1. If T have to order supplies that would eome from DlVlSlon of Vocational” '
' " Rehavilitation (be funded. by) ‘ ) . ) 1
2. Absenteeism; suggegtlon for student ‘to come in for ektra work 1
3. Attendance, prob ems.in class and in related/clabses : . 1
4. "To go aldng with student for job interview 1
5. About attltudes, attending class, involvement in sport activities; sometimes
job placement . 17
h. Student problems-absenteeism, pervoﬁdl problems, gxrl riend, car problems 1
7. If student has mgssed class, p0531b111ty of a job, an valuatlon of student .
progress . . \ X 1 '
8. Only if there is a problem with a partlcular student 1

9. If T feel a student 1s having exceptional problems - will discuss the possibility
of placemgnt in a dif ferent area or find out the core of the student's problem 1

‘ ' ! . R
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N a o , Beasons Teachers Contact Counselors, (cont.) -
=T ‘,i . ' S e ' ’ - .
e o e > S T -
B " T ¢ Igg ' . ;,:
10, Behavmral and ac‘ademic problem = stop by office to tell someone is domg wel
. g\ii - If student~has a problem in Lla‘ss, regarding vocatlonal placement -
) S;‘Zg Spoken(to- them aboutéjob placemént | &
TR 1R, Majo roblem-student gettin too far behind in class . ~
b N g g )
M 14T To Yeport qn degree of progress tudent’ is makmg s . N v ‘
A5t i’md ouf hols the student is doing throughout the entire prégram, attendan&e T T
v . : problenis, peréonal problems 4 - v LA . 1
16, qtudent attitude, attendance, iIlnesg, p@rfcmanc‘e > . coet 1.
8 17, Seés great academic’ or behavior changes in a person—erratlc attendance pattérn L
i8. f‘alk about something like a spec1a1 projecf being done by deaf stﬂdents t}Et
. will be used for the deaf program. Twyae 1
19, Attendaﬂce;, tardiness problems, trouble wigth shOp projeqt,,poqr gradesj, student , .
. . doesn'® understand ~ . 7 R .
20. Academc /{Bblems, person"al prob,lems, persofxal "hyg;,ene o ' 1
21, To determine procedural factors - speak to them about job pia”emem., ; .
procurement of tools through the program for-the student - i 1
+22.. Behavioral and academic pro'blems - when there is no, interest and no perfomance,
maybe someone is net &ut out for class; stop by to say someone {s doing a w
‘good job - . ) J 4 . ' 1
¢ £y B ' :‘ 2
- * ¥ ¢ <,
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‘ b S . Table 46« - S v
., - R . ; o . * . . , . B . . o . #
| . N Regsonsipéunselo%s Contact Jeacher. . o .
% T % - ) ', A ’ - [
’ f%“ ’ ' . ‘o ’ 0" ‘ - - ' . ! S ‘-g -
e HA rinﬂ au& howgstﬁdent‘lb doing- é - C s )xi -
2. Atcendahne grades and performancg of student =T : . -
}.“\?robléﬁgw1th student attandanee' fo check out studen* perfafmance S, 5
T &, Basic -problems (personal problems) affecLlng student grades' - , T
5. Schedgllng, attendance ‘ I
6. " Check on student;absences, student is behind, special help . g"
1., Jabfpoteﬁtlals of student _ - . . ,
8. Discuss comfop problems among deaf studemts - . .-
9. Contact about aﬁseqces' Lo find out how.stgdent 13 doing i .
10. * Check on students’. ttendance work : T
., 1l Inquire about students‘— any problems with a partlcu1ar student
. o L . . . . y K .
™y, W SEATTLE o = . .

¢

.

5
+ 1..To find gut if student might be able to return teo home and help hlS own people
2. *Drop in’occasienally to check on students' progress, *future plans for students

Student tsdally. goes to counseldr firsy then contacts teacher (grades, place-

3
- ment) : o e =
-\\%ﬂ Student prag*es;—reglstration ' ‘
;- 5. Check onh progiess. of the students with the stud;nts permission
- b, Progress inqulries-notlflcatlan ‘of prebence in class’ (to observe students)
s ~r e A skudent ‘is hgﬂqng dlff;culty ?r planning stodent program for future quarter
‘8. neE§¥‘1 ormation abddt studeng,s«performance :
© ' 9, Check® on kids—~=-see how they're d&&ng : - . ’ -
F0. © €heck oft’ studepts - absences 3 .
11. Current Qr, progpectlve students . : . %5
. 12. Ascertain proper placement of students. ‘'reassurance' meetings with, students
13. Eor 1nfoéﬁatloa/abouexa student performance . -
, 14, [To ask about‘gtudent s ability to .move into another course-progress
" 15._ [Chéck vn §§ogres“ of student; teacher hav1ng probkams y w

3

167 Wonderlng‘hou studerit is;getting along -
17, Check on well—bgjng of students, see how they are adjusting to class ™
. 3 o ) .
L, £, N é. M
STVE - ‘ A ' : T

@

1 Student problems, absenteelam, personal problem - girlfriend, car problems
2.0 Tg see how student.js progressiﬁg .

3.. Student academic *difficulties, absenteeisms {
4. Financial, pérsbnal or academic probiem$ of students
5

6

*

. If the student must be gone for the day
. Questions about how student is d01ng in class - teacher is informed by the

counselor

B
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o, . " Reasons Counselors Contact Teacher, (cont ) Lo

. y . . X N A . . . . . . . »
. v e - o . . LA g0 R
g _....q%il L. CoT . N ~ . {\ [ . ?’J —

v, B : [ 2, .

/

7.+ Cenerat evaluating of students, see about new st dentshgettlﬁg 1nto progr&m " s

S T wafhdrawai finding job, etc. > . 1 .
. 8. Find odt hcéw the studént is doing - - oo . & 1
9. Expl ore the idea of a new. skill area for a deaf student 17
X B Flnd out how the student is doing throughout the entlre program, attendancos . N
- problems, ﬁErSonal deaf student problems R 1
1. ¢ Student pedférmance, attendance; field trip | ’ . o1 '
12. Someonﬁ wants to enroll, someone needs Help,étest scores 3%” : R |
13, Is rarely contacted f . N N 1
. l?. Only E there is a problem with a particular student - -1
15., To ge more .specific information about a student and his work v L 1,
16. *Number of.students per ciass, number that can be handled, how some students Y.L
aré deing #n class; what problems are experienced in classes , . T !
17. qcademic problems, personal pfoblems, oersonal hygiene . 1 - %
* 18, Student problems,-academic progress-of student : ' 1.
19, Attendance, tardiness problems, troible with shop pxo;ect ~ poor grades, *
y o T * student donsn t understand. ) ;o + 1
. . L ’ ’
‘ - : f
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) ;= g - . b " <
. - % N . . DR N
o5 and B s . é: . . . . AR . E
c A Improvements in ;gacher/Counse%pr ,pﬁmnnlration and.Conperation Teacher W@E%d Suggest
b ' . . s . .
i- - - ] . . )
A. Duty o counselor tof coq;act teacher 4bout problems of deaf atudent CoY o R
, 2: Se¢hodl should let, teacher know wﬁp QOunselor is fo; student in his’ class - -~ - ¢
¢ should be ava*iabie at time’ studen’t, 1s enrolled in 'his class . cee 1!
3 1 don't feel that- jOb is$ being done af it could be by 'counsedar and 1nterpreters 1
. 4.° Should.,be a way te screen studenté acce;dlng to lnterestﬁ and talents ;1.
. 5. *Weekly med{ings - may be 1nco*porated 'into the interpreter meetin P8 1,
. '_ 6. After mid term exams, counselor should ﬁev1ew grades, ;tc. w1th the. teacher - »
should seek é\ﬁkghe teacher , s o < oo 1
. 7. Teachers - could learnibdsic sign langLage - should have«scheduled meetlngs N 1 '
' &. Counselor- should get)lntormaglon about student to teacher | '
" 9, More cont ct obviolsly -.all teachers told who the counselors for the deaf are,”
' © *Where they are, phone’#'s, etcs 7 .. ; oo 1 -
.. 10. Should be scheduled ap001ntments {once every six weeks - at léast a phone call). |
+ Counselor ought to let teacher know if student brings a problem abodt claés 1.
‘o ;1 Should be a formal meeting - at Teast a- c0uple times a semester - < . 1
12" Should'set up meetings with counselors ‘ 3 - 1
13. - More placement into Jobs‘ try to flnd drea where the deaf students éan functhn
. oy without a handicap; e.g., a hlgh noise situation s " 1
14." Counselor perhaps should get information about students to teacher R ¢
2 » = . et -
SEA’ICﬁLE